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FOREWORD *i __*

i L

Illiteracy is a serious obstacle to the establishment of a social
order based on equality, justice and freedom. Growth and develop-
ment together with social justice is not possible without a literate
population. Democratic institutions cannot be built, sustained and
nurtured without the large number of people being able to read and
write and understand their rights and duties.

If the curse of illiteracy is to be removed, a massive campaign
should be launched. Assistance of universities, colleges and schools
should bz enlisted for this purpose. Political leadership, employers,
trade unions, farmers’ organisations, social-welfare agencies must all
join hands to eradicate illiteracy and promote programmes of
functional literacy.

In this noble but difficult task, properly trained and motivated
youngmen and women with dedication and devotion are needed.
These would need constant guidance and renewal. To serve their
need the Association, with the financial assistance from the Ministry
of Educatiop, has brought out this Manual for Adult Literacy
Teachers with the objectives of providing them with the tools for
doing their job better. Shri Nekiram Gupta, with a life-time of
experience has written this book based upon his practical experience
of nearly 30 years. It is our hope that the book will serve some
useful purpose in the great campaign against illiteracy.

S. C. DutTA
Hony. General Secretary
- Indian Adult Education Association
Shafiq Memorial
17-B, Indraprastha Marg,
New Delhi
March 22, 1971



INTRODUCTION

The end of all knowledge must be the building of character.
!: Literacy s not the end of education nor even its beginning. It is one
of the means whereby men and women can be educated.

Mass illiteracy is India’s sin and must be liquidated. Short
unrelated literacy courses will not help. The relapse is bound to
occur after the short courses. The relapse can only be prevented by
correlating the teaching to the learners® daily life needs. They must
have the knowledge given to them which they must use daily and it
must not be thrust upon them. They must have the appetite for it.
Something that they neither want nor appreciate will not inspire the
learners and will not be acceptable.

These are some of the fundamental principles that are involved
in the education of the adults. All adult literacy teachers need
properly realise and understand these to be able to develop the
necessary techniques for successful performance of their task. A
literacy teacher without the understanding of the fundamental
principles and techniques of adult education will be like a mason
without his tools.

It is with the objective of providing adult literacy teachers
with the tools they would need for doing their job, that this manuoal
has been designed and produced.

Much of what has been said is based upon practical field ex-
perience and will certainly be of great avail to those who take up the
work of adult literacy and adult education with sincerity and devotion.
Eradication of adult illiteracy and the spread of enlightenment is a
sacred duty to perform but calls for great perseverance and imagina-
tion on the part of the teachers.

Our grateful thanks are due to all those writers and organisers
whose work and experiences we have utilised in the preparation of
the manual and whose kind acceptance for making use of the material
we considered as implied.

We hope the manual will provide sufficient guidance to all
those who care to benefit from the experiences of others and persue
their programmes with understanding and tolerance.,
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CHAPTER 1

Why Adult Literacy?

We are glad you have decided to teach the adults to read and
write. You are sow pledged to work for liquidation of illiteracy
from among the adult population of the country and we most
heartily welcome you to the fold of adult educators.

Yes, vou deserve to be welcomed. You have after all taken
up a difficult mission. We are sure you have done so after fully
understanding the complexities of the problem and your task to
overcome these. Your work will demand a great effort on your
part, effort involving sacrifice and service. Your work will be
exacting but you will enjoy it. It may on occasions bring frus-
tration and disappointment, but you should keep up courage and
face the situation with patience and understanding. There is no
cause to be disheartened although at times the situation may be

discouraging.

The adults may not like to learn reading and writing. They
may feel, it is of little avail to them. It may not interest them.
It may be beyond their understanding. They may question or
suspect your motive in making them learn reading and writing.
You have to convince them. You have to develop in them the
desire to learn. Without desire there will be no action. They will
be new to you and you to them. The acquaintance between you
has to develop and grow. The two have to become ome. You
may be asked to work in the interior areas completely cut off from
familiar places. You may not have a comfortable residence and
living may be difficult. Do not lose heart and remember to do in
Rome as the Romans do. This will bring you love and reverence.
The adult learners will accept you as their own,

Yes, you may have to pass through difficult times and be out
of pocket. May be you joined the mission for amassing wealth or
because you could get no other employment. You might have
been mistaken in doing so. This is a mission Where reward of
work is the work itself. The remuneration will just sustain you.
But it was not for money that you started teaching adults and open
before them the world of letters. It was for the service of the
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peglected or the defaulting and their development shouid give you
satisfaction and happiness. There can be no better reward than
this. The best way to love God is to love one’s fellow beings.

Illiteracy is a curse. It is withholding the development of
the individual, the society and the nation. Democracy can func-
tion successfully when the citizens are socially conscious, politically
enlightened and mentally well-informed. An illiterate can be none
of these. You are determined to make everybody literate for
functioning effectively in society and you will certainly succeed.

The adults may be irregular and unpunctual. Their preoccu-
pations in family life, sometimes their indifference and sometimes
their frustration may hold them up. You have to study the cause
and set things right. The progress in learning may be slow. Your
effort may not bear the desired fruit and a good many of them
may not come upto the mark. They may feel disappointment and
drop out. This may result in relapse into illiteracy. Even those
who complete the course may not continue reading. There may be
no facilities. Literacy without practice will die out and you will
feel, your effort is wasted.

Such are the inherent difficulties of the programme, you have
chosen to implement. There is nothing unusual about if. You
need not be scared away from the chosen path. This is not to
frighten you but to prepare you for the job. Forewarned is fore-
armed and a teacher should start work after getting equipped.
This is only to equip you for successful functioning.

The work is also very collosal. 70% of the population consists
of illiterates. Even if we think of the functioning adults of the age
group of 15 to 45 only, there are 150 millions of them. It is quite
a big number, specially when we look at the slow progress that has
been made so far. Still we can’t give up.

Some people do think the following way. The Constitution
has provided for compulsory primary education. It is expanding.
In course of time all children upto the age group of 14 will be
literate. They will grow into literate adults and the number of
iltiterate adults - will go on decreasing with the passage of time, and
thus the problem of adult illiteracy will solve itself. Why not then
concentrate on compulsory primary education and leave the adults
to their fate ? This is nothing but ignoring the present and looking
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to the uncertain future, which should hardly be trusted. What is
necessary is to learn from the past and work in the present so that
the future will take care of itself. Secondly, the position in the
primary education field either is not very reassuring. So far mnot
all children of the school-going age are in the primary schools, let
alone beyond class V. The problem of stagnation, wastage and
drop outs strikes us in the face and stands in the way of progress.
Compulsory primary education will thus bear effective results only
in the future which is so remote that the country cannot afford to
keep the present adults iiliterate that iong and risk all development—
<conomic, social and political.

It is now that we must increase production, use improved
practices, tools and implements. It is now that we need population
education. It is now that we need to strengthen the defence of the
country. It is to-day’s adult who is working in the fields, farms,
factories and other establishments. He has to be enlightended and
taught about the rapidly increasing knowledge to keep pace with
the developing countries. It is the adult who is a worker, a-wage--
earner, a tax payer, an artisan, a mechanic, a craftsman and what
not. We cannot afford to keep him ignorant and illiterate. Puiting
off or giving up of the programmes of Adult Education in the hope
of obtaining results from compulsory primary education is, there-
fore, neither justifiable nor desirable. Indiffereace to liquidationm
of adult illiteracy will not go unpunished.

Lest some of you might also develop such a feeling through
frustration or want of response, it is worthwhile to discuss for a
little while as to why, in spite of the inherent difficulties and
problems, we should persue a programme of literacy for the illiterate

adults. To drop it or postpone it would be suicidal. It must
receive top priority and must be persued with full faith and united
effort.

Education is the most essential human value. It is because of
his education that a human being -discriminates hetween right aasd
wrong, between good and bad and between useful and harmful and
protects his rights. It is his knowledge that helps him to develop:
friendship with others, to co-operate with them in their need and to

s Secure their co-operation in his need. h

Knowledge is developed through literacy and education, know-
ledge of self, knowledge of society, of the country and of the world,
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knowledge of good or bad, knowledge of skills and professions and
the knowledge of the progress of the world are all obtained through
literacy and education. To be knowledgeable is the best human virtue.
It is education alone that develops this virtue., In tke absence of
education, there is ignorance and illiteracy which not only hold up
progress and development but also subject humanity to innumerable
dangers of undesirable influence which retard all development
and progress.

Education today is not only a social necessity but the top most
human right also. An educated person cannot be easily exploited.
Education arouses in him social, cultural aud economic consciousness
and enables man to express his ideas through writing. Man’s ability
to read, understand, write and communicate gives him superiority
over the rest. Written communication is the most effective and is
permanent. Only through education, it is possible to communicate
ones ideas to others and receive theirs in return. An educated person
can take advantage of the knowledge of the past, understand the
present and build the future. An illiterate person can look only
to the immediate present and may destroy his future. The life
of an educated person is, therefore, more purposeful, active and
effectively useful.

This effectiveness depends upon the individuval’s standard of
education, understanding and the pace of social change. This is an
age of rapid changes and vast development of science and technology.
The economy of all countries of the world is undergoing fast deve-
lopment. A stuy of the economically progressive countries shows
that the human factor has played a much greater role in their
development than those of land and capital. The progress has not
depended on physical labour or natural resources or even capital
investment as much as ocn human skill and organisational ability.
“This ability has been the result of education and education thus plays
an important role on the development of life.

Similar is the experience in the case of politically progressive
countries. The people of these countries are more enlightened,
politically more conscious and more mindful of individual’s duties
and rights. The knowledge of duties and rights and its just
utilisation is the basis of a successful democracy, wherein a country is
governed by [the people’s representatives chosen through adult
franchise. The right to vote calls for intelligence to exercise it.
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Experiments have also shown that the functional competence
of a literate person is much higher than that of an illiterate who
develops skills only on the basis of work and experience. Whereas
a literate worker is able to increase his productivity by 30 9%, the
illiterate shows an ‘ncrease of only 12 to 16 % doring the same
time. This study clearly proves the effect of education in increasing
the productive skill. Similarly an educated person will certainly
fare much better in all social and political activity and thus will
render great help to economic, social and political development of
the country, while the illiterate will only be passively guided by
demagogues. It is education that developsthe power to understand
and take decisions.

If education is co-ordinated with occupation, both will show
progress. When a person reads about his needs in daily life
occupation, he takes greater interest in reading which becomes mean-
ingful to him and what appears meaningful to him will attract his
attention and he will persue it with interest. The more he reads,
the more his knowledge will grow and he will develop diversified
interests and then will read and understand all types of literature
and continue his learning. Thus the ability to read gives one the
power to continue learning, which is so essential in the present age of
evergrowing new knowledge and fast moving social changes.

Again an individual is not only an individual but he is also a
parent, a head of family, a producer, a wage earner, a tax payer, an
agriculturist, an industrialist, a technician or a craftsman, a worker
or a master. In all or any of these capacities, he is a responsible
citizen and an effective member of a society. He has to perform
certain duties and enjoys certain rights. How can he understand
these and fulfil his duties and claim his rights, if he is illiterate.
Witl he not have to drag on as the exploiters wish him to? And
shall we leave him helpless? No, never—atleast in the interest of
national development,

¥

Intelligent and educated citizens alone can make efféctive

contribution to the development of society and the nation. Such a

contribution is very necessary for the successful functioning of

democracy wherein every citizen must be rightly conscious of

his role in civic affairs. It is only education that can create this
consciousness. .

It may be argued that literacy is not education. Yes, itis
correct that literacy alone is not sducation but it is an important step
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to open the gate-ways to education, to find access to the great
treasures of knowledge that lie hidden in books. Literacy and
education are, therefore, essential values in human life, specially in
these days of new inventions and discoveries and their influence on
our daily life,

It is an age of machines, of computors, of new implements,
of new inputs, of new methods and techniques. To take advantage
of these, the new knowledge has to be obtained from books, charts,
newspapers or through other means. Knowledge and understanding
are both essential to equip oneself for the new responsibilities and
Lere again a literate person will carry the day.

The new mechines and methods also leave a lot of leisure with
man which needs filling up. If the individual is not able to utilise
his leisure purposefully, he is likely to go astray and become a
liability to the nation as much as to the family. An idle man easily
falls a prey to evil ways. Literacy skill will enable a man to improve

- his functional competence or social utility. But the illiterate will little
understand the impact of social change on life and will fail to adjust
to the demands of society. Fruitful utilisation of Jeisure is thus

. promoted through literacy education. ’

Again ap illiterate person will not be helpful even in getting his
children educated. He will little understand the benefits of knowledge
and will always suffer from a complex that his children, when
educated, may not like him. He will not be able to guide and
supervise their work and thus instead of being helpful, he will
create hinderance with the resuit that in the absence of proper atten~
tion, the children will give up education and in course of time relapse
into illiteracy. Thus to fulfil ones duty as a parent, one needs to be
educated.

We have now seen that for fulfilling the life obligations, whether
-in the family, at home or in society or as a citizen, as a producer
or a consumer, a techaician or a craftsman, a corporator or a
legislator, a parliamentarjan or a diplomat or even as an administrator,
education is a necessary precondition and we cannot afford to ignore
it, postpone it or withhold it.

Iliteracy 4nd progress do not go together. Literacy is the most
important instrument for communication. It is the magic casement
which opens on all, perspzctive knowledge and strensthens mature
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judgments. From the point of view of either economic development
or national integration or cultural advancement or preservation of
democracy, it is essential to make all men and women, in the urban
as well as the rural areas, literate upto a standard that would enable
the individual to utilise the knowledge in his day-to-day work and
pursue his studies continuously for further education.

To sum up what we have said so far, liquidation of illiteracy is
urgently called for to:

1

10,

Promote productivity and increase agricultural and
industrial output to meet the needs of the country
without assistance from abroad and thereby help economic
development.

To arouse consciousress about problems of over-population
and the need to control the same for fighting hunger,
nnemployment and poverty.

To promote organised and co-operative social action for
defence and security.

To develop civic consciousness and social cohesion for the
successful functioning of democracy.

To enable people to adjust with the rapidly changing social
enviroument and learn new ways of increasing production
and discharging social responsibilities.

To promote the education of the citizens of the future and
solve the problems of school drop-outs.

To encourage programmes of life-long learning for
useful and successful life and for increasing functional
competence.

To enable an individual to fulfil all domestic, social and
national obligations in life.

To promote the fruitful and purposeful utilisation of leisure
for making life happier, richer and fuller.

To enable individuals to make effective and intelligent
contribution to the social, cultural and political life of the
nation.



WHY ADULT LITERACY
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Literacy comprises skills of

I i |
Reading Wiriting Understanding Communication Calculation

These skills lhelp man to

| | : |
Learn from the Understand the present Build the future
past and work to

by providing to him
|

1. tools for knowledge :
2. gateway to education ;
3. help for communication ;
4. means for self education ;
5. skills to accelerate development ;
. 6. ability to help education of children ;
7. means for profitable utilisation of Ieisure ;
8. understanding to increase productivity ;
- 8. intelligence to increase professlonal competence ;
10. facilities for a'dgptaﬁon to social change
*11. safe guards against exploitatiof :
- 12. inspiration for participation in civic affairs :
- 13. the means for strengthening democracy.

,



CHAPTER 2

Magnitude of the
Problem of llliteracy

So we have seen what we want to do. We want to eradicate
illiteracy from among the adults, at least from among those that
constitute the main work force of the country, the 150 millions of
them. We want to make them functionally literate. We have also
discussed as to why we want to do that. It is to enable them to be
effective and useful citizens of the biggest democracy of the world.
It is a national urgency. It is to help the economic, social, cultural
and political development of the country. We hope you have under-
stood it and have begun developing self-confidence for this difficult
task. How big is the task, we must now examine ? But, wait a little
to prepare yourself for it. i

All of you must have observed that in spite of the knowledge of
the rules, many people continue walking on the road and do not use
the footpath. Even if you tell them to do so, they turn a deaf ear to
your valuable advice. If. however, a cyclist riding behind were to
give the bell, they hurriedly get aside and make way. Similarly
many cyclists do not keep to their side, butifa motorist gives a.
horn, they get aside and make way for the car to pass. This happens.
every day and everywhere—why? Are the pedestrians or the cyclists
reminded of the rules so soon! perhaps not. They perhaps do not
do so, because that is the rule of the road but because there is a.
mightier agency behind and if they do not make way, they may be
crushed. It is not wisdom that comes to them so soon but the fear
of the mightier that produces the response and forces them to get
aside and make way. I hope you agree but even if you differ, you
do not deny seeing it happen every day. The weak always make
room for the strong. This is true beyond ali doubt. We must, there-
fore, develop that strength, the strength of knowledge, the strengt}i
of character, the strepgth of determination, the strength of discipline,
in ourselves and in those that need it, if we want to succeed and have
our way cleared of obstacles, dragv%icks and handicags.
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So now let us examine the magnitude of the problem, we are

going to tackle so that we prepare ourselves to become equal to the
task before us.

There is an increasing awareness of the problem of illiteracy
and a grave concern about the blighting effect of illitéracy on the
economic, social and political development of our country. Efficiency
and productivity of . the worker, whether on the farm or in the
factory, are influenced by his ability to acquire knowledge and skills
through education and training for which literacy is a necessary
foundation. If the worker is to adjust himself to the changing pattern
of society and if he is to have a better understanding of his role in
the emerging social order, he is in need of social education. Similarly,
as a citizen, if he must exeicise his rights intelligently and perform
his duties efficiently, education is an essential requirement and
literacy, an indispensable first step.

In our country, the problem of illiteracy has become more acute

during the last two decades and a solution of the problem appears to
be receeding as time goes on.

Today, two out of every three of our countrymen are illiterate.
In the census taken in 1961, it was revealed that the total population
of India had gone up to 439 millions of whom only 105.3 millions
were literate, consisting of 77'8 million men and 27.5 million women.
The precentage of literacy was only 24, (an increase of 7.4 per cent
from 1951). It is estimated that at present (1969-70) the over-all
literacy in the country would be about 30 per cent. However, the
percentage figures do not give a correct indication of the actual -
situation on account of the increasing population. The population
increased during the decade 1951-61 by 21.5 per cent, while literacy
increased only by 7.4 per cent. Thus, India had 36 million more
illiterates in 1961 than in 1951, and every year the number of
illiterates is increasing by over 4 millions. This increase is likely to
continue for another decade or so. This situation might seem
un-believable especially in view of the phenomenal expansion of primary
school education in the country since independence. Therefore, it is
worthwhile to examine how this increase take place?

~ Itis a known fact that only 77.8 per cent of the children in the
age group 6 to 11 actually atedd school. The remaining 222
per cent which in absolute numbers is 14.6 millions, are children who
grow up as illiterates and add to the already large number of adult
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-illiterates. It should, however, be mentioned that this number would
go on decreasing year by year as primary school education expands
- sufficiently to provide facilities for education to every child in the
age-group of 6 to 11 and when it is ensured that every child who
ought to be in school, does attend one or the other school, the
problem might cease to grow, but such a time is not yet in sight,

The second alarming aspect of the growth of illiteracy in India
is the heavy drop-outs in the first five years of schooling. It has been
- estimated that out of every 100 children who enter the first class of
the primary school, only 331 e., a mere one-third complete the fifth
class of the primary :chool. It has been further estimated that about
3.9 million children drop out of the primary school every year. Even
“if they have some rudiments of literacy at the time of dropping out,
in a short period of two years or less, they would relapseinto illiteracy
. and then grow into adulthood, as illiterates for all practical purposes.
These two categories of children which will number about 35 million
"by the end of 1971, will add to the number of adulet illiterates, thus
making the problem of adult illiteracy more difficult to solve.

Another aspect of the problem of illiteracy .which should
“receive the attention of planners and educationists, is the composition
of the literate population or, in other words, the precentage of the
educated people. The following table gives the break-up of literate
population in India according to the 1961 cepsus:

Literacy without Educational level and by Educational level for all
ages in India as Revealed by Census of 1961

Literacy a;t:v ;;gucationa[ Male Female Tozal %
Literate (without 4,82,86,730 | 1,81,45,668 | 6,64,32,398 62.9
educational level)
Primary or Jr. Basic 2,26,99,585 £1,58,196 3,08,57,781 29.3
Matriculation 69,53,518 12,75,06 ¢ 82,28,582 7.8
and above
7,79,39,833 2,75,78,928 | 10,55,18,761 100.00
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1t will be seen that of the literate population, 62.9 per cent are-
literate without any educational level. For all practical purposes,
this population should be treated as illiterate because they are not-
likely to be able to use their literacy on account of the very low
standard. If the country is to derive the benefits of literacy, this
population should have an opportunity to improve their literacy.
Those who have passed the primary or the junior Basic school
constitute 29.3 per cent of the population, roughly 31 million. If"
education is to be of any value and practical use to them, they will
certainly need further education along with a strengthening of their
literacy skill. The remaining 7.8 per cent who have reached the-

matriculation level or above can only be regarded as educated people -
of India.

The nature and exteut of adult illiteracy

The problem of iiliteracy in the country as a whole has been-
discussed in the foregoing. Now, we shall examine the problem of
adult illiteracy, its nature and extent. In a study of the Magnitude -
of 1iliteracy in India 1961-1981 made by the Department of Adult
Education of the NCERT for the Education Commission, estimates
of the likely number of adult illiterates in the next 20 years have been
worked out. These statistics are given in the table below :

Year Number of illiterates in the age } Percentage of illiterates in the
group 15-44 1 same age group
}
1961 13,10,95,451 69.4
1966 14,43,59,189 67.4
1971 15,77,10,242 655
1976 15,44,25,089 55,2

1981 13,94,43,281 \\ 443

An assumption that has been made in the above estimates is
that during the two decades from 1961 efforts in the field of adult
literacy and primary education would continue to be of the same
order as in 1961. Although this assumption was made for facilitating
the calculation, it ‘may be added that on the basis of achievement
in adult literacy during the last 6 years and judging from the
present trend in the country, the assumption has proved fairly correct
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as adult literacy and adult education have gone way down in the
-order of national priorities.

What do the figures reveal? The first conclusion that can be
-drawn from these estimates is that adult illiteracy will be reduced
By about 25 per cent by 1981, almost entirely due to the expansion
-of primary education. It can be further noted that a substantial
.reduction in adult illiteracy will occur only from the year 1976 as by
‘that date the enrolment of children in the age-group 6 to 1! should
+have reached 100 per cent. The fact that it will take almost a
-decade from now for adult illiteracy to show a downward trend has
a disturbing element, as it shows that the young adult illiterates of
-today will remain as illiterates throughout their working life and
thus contribute less than what they would have, if they had literacy

-and edncation.

The second aspect of aduit illiteracy that shouid receive our
.attention is the variation in the literacy rates between the rural and
-urban areas. The following statements give the distribution of gross
literacy for the total population in rural and urban areas in selected

Tanges of literacy:

Rural Areas
Lieracy Rargerper  Number of | g5 o | TOerieS 2
Population istricts Rural Areas Popularion
0-9.99 41 16.72 6.39
10-19.9 178 52.71 55.83
20-29.9 87 26,00 30.63 .
30-39.9 13 3.15 4.42
40-49.9 6 1.16 1.88
50.0 3 0.26 0.85
and above ,




14

Urban Areas
Literacy Ranges per Percentage of | Percentage of India’s
100 to total Urban N’;;':zi: c mof India’'s total total Urban
Population Urbar Areas Population
0-39.9 112 30.66 18.40
40-49.9 1319 49.10 45.86
50.59.9 61 19.40 34.95
60-69.9 11 0.80 0.78
70-79.9 1 0.04 0.01

It will be seen from the above that there is a greater concentra-
tion of illiterate population in the rural areas of the country.
Separate statistics of adult illiteracy in the rural areas are not avail-
able, but the 1961 census revealed that illiteracy in the rural areas
was as high as 81 per cent as against 53 per cent in the urban areas.
While illiteracy in therural areas diminished by 6.9 per cent in the
decade 1951 to 1961, in the urban areas it diminished by 12.4 per
cent. As nearly 80 per cent of India’s population lives in the rural
areas, much greater effort will have to be made in these areas for a

substantial reducation of illiteracy, if the nation is to derive the
benefits of literacy.

Another aspect of the problem in our country is the very high

- illiteracy among women. Illiteracy among women in 1961 stood at

87.10 per cent which is a reduction of 5 per cent from 1951, while

during the same period the male illiteracy of 65.6 per cent registered

a reduction of 9.5 per ceat from 1931 level. Approximately twice

as many females are illiterate today as males. It is also more difficult

to tackle the problem of illiteracy among women, particularly in the
rural areas, on account of the great shortage of women teachers.

Another sector of the population which has high illiteracy is the
scheduled tribes numbering about 30 millions. It is estimated that
illiteracy among them is as high as 91.5% (86 3% for males and
96.9% for females) excepting in the case of a few tribes living in
some pockets, who have had the benefit of education for a decade or
so. The tribes arz«not only educationally backward buat economically
also. Any programme for their development should, therefore, have
literacy as an important component.
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The problem of illiteracy in India is, thus a problem of
numbers which makes the task of the eradication of illiteracy a
stupendous one and we have been moving at a very slow rate. The
number of illiterates is huge for the biggest democracy in the world.
India, therefore, cannot afford to have such a large pumber of
people remain illiterate and consequently unable to play their role
effectively in our national development programmes. This is a great
challenge for the Government, the National leaders, voluntary
agencies, industries, educational institutions, and the educated men
and s<men of the country to come forward to help in wiping out
illiteracy from our masses which is a black spot on our nation. It is a
gigantic task which must be performed systematically. All the
resources in men and material will have to be mobilised. The
experiences of many countries and recent researches and investiga-
tions have to be taken care of. A well organised national campaign
utilising all resources available must be launched without any further

delay.

During the iast decade, widespread, efforts have been made for
the eradjcation of illiteracy but the progress has been very slow
inspite of the enthusiasm shown by the Government, the voluntary
organisations and a number of other educational agencies. The
picture is rather gloomy and we try to explain the position in many
ways. Some of us feel that by enlarging the concept of the
programme and making it broad-based, the role of adult literacy was
underestimated and neglected. Others complain of funds, still
others of coordination and a large majority attribute it to the lack of
enthusiasm on the part of the authorities and the general apathy,
inertia and indifference on the part of the adults towards acquiring
literacy, even when facilities are provided.

Perhaps all these factors have contributed to some extent to
bring about the situation in which we find ourselves today, perhaps
the last i.e., the absence of the urge to learn in the adult is the most
important or perhaps the rapid increase in population has also been
greatly responsible for it but that brings us to a vicious circle. The
illiterate masses will not easily understand the urgency and the
methods of population control. Thus population will grow, if
illitéracy is not wiped out and illiteracy cannot be wiped out, if
population continues to grow. This is a dilemma butshe spread of
literacy must undoubtedly proceed to solve it. What we need is
Ieadership which should give the literacy movement, a prestige it
badly needs, integrate literacy with the changing life situation and
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make literacy a popular movement and harness people’s energy to
fight out illiteracy. :

To have an idea of how much speed we have to put in, in our
effort to eradicate illiteracy, let us have a look at the growth of
literacy duriog the decade beginning from 1955:

Year | Nwmberof Blocks | it Edication | Adlts made
1955.56 1514 53,000 12,84,000
1956.57 1714 20,666 6,20,000
1957-58 2405 31,195 © 7,96,000
1958-59 2548 28,709 10,58,000
1959-60 2708 36,133 8,42,300
1960-61 3110 43,294 7,40,110
1961-62 3589 . 62,448 8,85,002
1962-63 . 4187 46,703 7,72,254
1963.64 ‘ 4877 47,818 8,20,579
1964-65 5238 54,002 10,20,028

The figures show that about a million adults have been made
literate every year. This is exceedingly depressing when we look to
the huge number of illiterate adults in the country, atleast within
the major work force—the fifteen crores of the 15-45 years age

group.

Presuming that the organisations working for the spread of
population education and the control of birth rate succeed in their
_effort and also presuming that the education authorities in the
Primary and Secondary Education successfully ensure the growth of
.education in these sectors and check the huge number of drop-outs
.as well as accelerate the programmes for further and continuing
education for which consciousness is growing day by day and
restricting ouf activity only to the illiterates in the 15-45 age group
that constitutes the major work force, we need to increase our effort
fifteen fold if we propose to eradicate illiteracy and make our major
work force functionally literate in ten years. These are all bold
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Aresumptions which may never come true still even if we take it that
hy, the 150 millions do remain our charge and the great effort
ndeded, the fifieen fold of the present one, can only be imagined.
e vast resources in man and money, equipment and building
eded for this gigantic task are difficult to find and then do all these
Hundred and fifty millions have the necessary motivation and the
desire to learn is another problem ? Butlet us not be frightened,
7 Once we are determined to do it, we will certainly get over all such
obstacles. What is required is the will to do it both by the educator
and the educand, by the administrator and the philanthropist, by
the employer and the employee. Itis the whole nation that needs
to work initially for it and the educators must pledge to calighten,
inspire and motivate one and all to give their might to the cause.

Another aspect of the problem is that the programme is not
only a programme of developing the skills of reading and writing
and evea that of including the knowledge of simple arithmetic as
well. It has to be a programme of literacy which is functional, which
must improve the fupctional competency of the learner, is related to
his vocation in life and is of a standard that would develop sufficient
ability 1 the learner for using his knowledge of literacy for further
education and for solving problems of his day to day life. This
adjustment of the literacy knowledge to the daily life needs of the
tearner and to his profession in life is very necessary for arousing an
interest in the learner for the programme. Unless literacy becomes
functional, the effect will be short-lived and a relapse imminent.
Such correlation requires great skill and understanding on the part
of the literacy teachers and the production of suitable reading
material of different types for different categories of learners on the

part of the organisers.

We must also not forget that we are a democracy and our
people have freedom of religion, of speech, of profession and of
action, Although we know that knowledge is the life and soul of
democracy, which cannot thrive unless people are educated, still no
force or legal ordinance can be enacted to eradicate illiteracy and
spread education and knowledge. We shall have to use a gemocratic
method and that would mean that the urge and the demand must
arise and come from within the adult citizens. This urge to learn is
not easy to produze. It calls for dedicated effort and missionary
zeal on the part of the workers and the provision®of necessary
motivational programmes to develop an appreciation of the need for
literacy and education. That alone can make the programme a
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cooperative process between those whom we want to educate and
those who are responsible for educating them. This is perhkaps the
most delicate and intricate sort of our problem which we shall discuss
later on

For the present, therefore, we may sum up the broad aspects
of our problem as we have discussed in this chapter as under :—

1. The growth of literacy has beea very slow and even after

efforts, at present 2 out of every three adults are
illiterate.

2. The percentage of illiteracy among women, in rural areas
and among scheduled castes and tribes is very high and
special efforts to cover these areas are needed.

3. The problem is a problem of numbers. Even if we restrict
our efforts to the main working force of the country that
is between the ages of 15 and 45, it makes one hundred
and fifty millions. So far the yearly average of literacy
has been one million. If we mean to achieve success within

ten years with this group of illiterates, we must jncrease
our efforts fifteen fold. .

Eradication of illiteracy is possible only when expansion
of primary education and organisation of a movement for

further continuing education for school drop-outs also goes
on simultanzously.

5. The bulk of the literate population consists of those that
have received education upto the primary or the middle
school standard and if proper facilities for such adults to
contiaue their education are not provided, there is every
possibility for this group of adults to relapse into

illiteracy.

6. Literacy programmes to be effectively fruitful must be
continued for a sufficiently long period to develop
functional competency and must be related to the daily
occupational and general life needs of the learners.

7.

The approach has to be that of mutual ceoperation
between the adult learners and literacy teachers. No
legal ordinance for becoming functionally literate can bae
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enforced in a democracy. The desire to learn has to be
developed in the adults and then alone can the problem
be solved.

8. One and all in the country must join hands and work
together for wiping out illiteracy. There can be no one
agency to tackle such a Himalayan problem and achieve
results. Huge resources in men, money and material are
needed to produce the desired atmosphere for a country-
wide drive agaiast illiteracy.



CHAPTER 3

Processes of Adult Learning

We have said that we want to eradicate illiteracy from among
the adult population of our country. We have discussed why we
want to do so? We have also seen that it is a gigantic problem. 1t
is a problem of numbers and of attitudes and temperaments. An
all out effort on the part of everybody, official and voluntary organi-
sations and individuals, learners and teachers is required for tackling

the probiem with success and for producing lasting and meaningful
results, .

Since our clients are adults, you as adult educators must know
and understand the learners and the ways they adopt to learn. Itis
only after developing this understanding that we shall be able to
plan our work in an effective manner. All work for the education
of the adult has to be learner centered and the learners are adul{s who
have preconceived notions, have certain fixed attitudes, belong to
different social and economic groups, follow different professions and
have different levels of understanding. The educator has to consider

all these special characteristics and plan his programme of work in a
manner that would be of interest to all. -

It is feeding heterogeneous elements, that constitute the vast mass
of our illiterate population. Itis giving them literacy, the skill for
reading and writing and tool for making self education possible,
moking their methods of work more efficient and for
work more fruitful,

for
making their

The task of educating the adult is thus not a
‘involves adjustment, correlation, perseverance
‘We may, therefore, devote sometime {o stud
of adult behaviour and adult learning.

simple one. It
» Sympathy and patience.
y the variouscharacteristics

Adult Education is one of the most ex
movements in education today. We are living
sions—explosions‘of knowledge, of populat]

citing and important
1n an age of explo-
on and of science and

20
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technology. Men havegreater leisure, greater mobility and greater
ape longevity. Independence has come to practically the whole
world. There is explosion of political awareness. Women have
started entering professions and automation is rendering men
unemployed. For adjustment to all this change, new knowledge is
necessary. Education is no .more a preparation for life, as it used
to be understood but it is life itself—a continuing life-long process.
Bvery individual has therefore, to keep on learning in order to be able
to make living satisfying and significant. Iirespective of an individual
being 18 or 80, he may need to attend any one or many of the
programmes of continuing education, including literacy programmes
for increasing functional competence for higher earning, programmes
for learning and using developed methods and techniques of produc-
tion, programmes of civic education, traffic safety, population control,
urban development, or cooperative community action, programipes
for learning a new trade or 2 skill or for becoming a discriminating
voter, a better parent or to know more of national and international
affairs. In all such wavs, an adult is learning and gaining Dew
experience, new knowledge and new skills.

Learning is of two types. The one f.e. informal is developed
into the natural social setting wherein the adult as member of a
social group or a parent or a citizen or in any other such relation-
ship participates io social activities and learns about adjustment to
circumstances for successful functioning. Such learning is done
through participation in study circles, disccussion groups, readers
forums, listening and viewing grouss oOT performing groups in
dramatics, poetic symposinms, radio and T. V. programmes of
educational field trips or social service programmes. The store of
experience, so created, helps him in life. It epriches his imagination,
develops his understanding and his talent for social leadership within
a limited sphere. It will produce in him the desire for further
learning but will give him aeither the skill nor the ability for it.

The other is through formal imstruction by participation in
specially created and Cesigned educational groups emp'oying specific
instructional metbodologies and techniques to achieve learning goals,
specially in relation to the new knowledge his profession in life
demands. As society is becoming more and more complex with
increasing industrialisich #nd the influence of explesions mentioned
before, itis the formal type of learning that is needed more and more
not so much through regular schools and colleges but in thesociety
itself, in the factory and even on the job while at work. Such a
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programme of learning alone can develop in the adult the ability to
adopt to changes of professions for increased earning or to choose
and practise new skills to profitably utilise his leisure.

Adult Education now is an investment for economic develop- -
ment. It is no more a consumer commodity. It has great responsi-
bilities in equipping the learner with ability to meet the needs of day
to day life by providing to him opportunities forlearning and opening
for him the avenues of progress, social, moral and economic, in the
future that lies before him. Its main characteristics, bowever are
that :(—

(i) Thke learning objectives are based on social requirement
and the need of the individual

(ii) It produces maximum achievement in the shortest time
and

(iii) 1t should be interesting enough to inspire participation and
keep the learner busy.

The approach has to be interdisciplinary, neither only pedagogic
nor very much academic. It has to be a team work, more of learning
by doing and not so much of theoretical memorising. This i necess-
ary because adults learn in much more different ways. There is no
law that can make them learn and there is no force, excepting that
of personal gains that makes them learn. The first necesgi}y, there-
fore, is that they must want to learn. The programme must be of
practical utility for them and it must be understood by them. Itis
only then that they would want to learn. The adult is least worried
about what we want to do for him, he will listen to us only when we
plan to do what he wants us to do for him. The teacher’s job is of
a discoverer and an interpreter. Any educational programme will
interest him only when it is related to his needs in life. This is the

key to create the “want to learn’ in him. The learning must help him
satisfy his needs.

The second necessary attitude is that adults must not doubt

; their ability to learn. If they do, they must be helped to build up
self-confidence. The way to develop the best that is in man is by
appreciation and [encouragemsnt and not by censure or reproach.
The adult learners already have the vocabulary and the concepts.
They have their own experiences. In every learning situation, the
resources of the group are tremendous. We have to capitalise
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on the store of knowledge of the adults for teaching them new
things.

Out of sheer disappointment, frustration and inferiority
complex, the adults develop an attitude of helplessness and become
indifferent to any effort for improvement of career. They tend to
explain away everything in the name of destiny and sometimes refuse
to act on any useful advice solely out of suspicion or diffidence of
their own self. This is what the teachers of adults must strive to
remove through various means by citing examples of those who were
like them once but gathered courage, developed ability to read and
write and progressed. They must be convinced that it is never too

late to begin learning.

Experiments have proved that age probably does little to affect
the individual’s power to learn. Mind does hardly deteriorate with
age. Adults can understand faster though memory may be short
lived. If learning is related to their past experience they remember
it for long. It may be only the performance and not the ability to
learn that may be affected because of changes in speed, in sensory
acuity-visual or auditory or self concepts or shifts in values, motiva-
tion, goals and responsibilities. But the power to learn is possessed
by all adults at all periods of life and they are never too old to learn.
Any doubt to the contrary is a sort of an inferiority complex and is
a great handicap which has to be removed through the wise counsel

of an alert teacher-

Another great handicap is their attitude of resistance to change.
They have to be advised that rigidity is a sign of aging. If they
want to stay young, they should try new things, new ways of
learning, assimilate new ideas and entertain new thoughts. Thisalone
would make them adjust to changes and go with the times. Society
is never static. It must make progress and progress means change.
Every social change calls for corresponding changes in behaviour and
skills and attitudes. In a progressive nation, the individuals have to
develop abilities for adjustment to social changes and the old order

always changes to give place to a new one.

They need not be sensilive to failures or to slow progress.
‘Whetever they learn has a personal meaning to them. They should
hink only of the success and the achievements and never of failures,
if any, faced in childhood. They were new to life then but now they

shave accumulated a variety of experiences which will help them to
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learn more. They need to develop the ability of taking decisions and
solve problems through active participation in learning programmes.
Remember one very good principle of judging the achievment. Tt is
that when we have launched on a programme, always think of how
much has been completed and never of how much remains to be
done,

Adults are not only older and taller children but they are much
more. They understand their social responsibilities and their needs
to fulfil them. They have themselves decided to join adult education
activity, which is related to their daily life needs. They have
accumulated experiences They can discuss with, and make sugges-
tions to the teacher who is an equal partner. The adults themselves
make contribution, solve problems and take decisions. They learn
from their fellow workers and depend upon themselves for progress.
There is nobody to force them or remind them for learning some-
thing. They will, therefore, readily engage themselves in learning
activity, if it is associated with major social goals and the methods
are adjusted to the needs and interests of the learners. The teacher
is only to guide and lead with sympathy ard approbation.

Adults occupy a world of their own and react mostly in a
subjective way based on their experiences. What may be sauce for
the goose, may be poison for the gander. Homogeneity of ideas
and experiences has to be created to make learning acceptable to the
adults. Even if learning satisfies personal needs, adults are some-
times hesitant to learn new things for fear of its adverse effect on
established tradition. They are reluctant to disturb the homogeneity
of their group. They should be made to assume responsibility for
achieving instructional goals. They would do so with adequate
discipline, if the learning situation is encouraging enough

The attitude of going in groups or keeping with groups is some-
times very helpful if only the teacher is able to tackle successfully
those that hold the leadership of the group. If cnce the Ieaders are
convinced ot the need and utility of learning and decide to take to it,
the followers are bound to join in and before long the whole group
will develop confidence in the usefulness of the programme simply
because a few of them in whom they confide, have begun to believe
that way  As time goes on and the class gets interestedly busy, the
hurdle will be over and the programme will succeed.

) The adult sees utility only in what satifies his aspirations, anj!
is adjusted to his level of mental development, field of experience and ¢
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the felt need. Incentives by way of satisfaction of needs and desires
inspire him to learn. The incentives may be the resultant financial
gain like added increments or remission in taxes etc, or social gain
_that would result in enhanced social prestige or representation in
social institutions, or satisfaction of mental or soiritual aspirations,
like the development of ability to read and understand the epics etc,
and the ability to communicate the knowledge to the other associates.
o1 opportunity for learning of spare time hobbies and skills. All these
and such other benefits that accrue from the learning process provide-
effective and forceful incentive for participation in learning activity.

As we know the basic urges in men are 1 —

H

(2)

3)

1C))

Satisfaction of physcial needs like food, shelter, clothiag:
and security. 1f these needs are satisfied, life is peaceful,
otherwise a scnse of insecurity, of fear or a sense of revoit-
develops. Every human being will be prepared to accept
our advice, if it somehow contributes to the fulfilment of
these basic urges.

The other is the reproductive urge which includes the care
and upbringing of children. Every parent wishes that
their children should receive satisfactory care to make
better citizens and be more progressive than what they
themselves are. A brighter future for the children is the

wish of every parent.
The satisfacticn of the ego, the desire of mastery over-

environment, for social recognition, the urge for power,
leadership and fame are all important characteristics that

‘adults develop. These characteristics also make them

senstive to success or failure apd hence they look at every-
thing with careful suspicion and decide to take up a
programme only after being convinced of the security of

their ego.

The urge for friendship is natural. Man never waats to
be alone or left alone. He wants to live, to work and to
move in groups, prosper or suffer with his group and act
with his group. Any action that separates him from his
group or because of which his-group ceases to accept him
as their own will not be liked by an adult. Io ancieat
societies, social boycott was the strongest and most dread-
ed punishment. Regard for society generates discipline.
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(5) Urge for recreation, enjoyment and play is also inborn in
every human being. It finds expression in the form of
various recreational and aesthetic interests. This also
provides an opportunity for active participation in
activities that the performers and the viewers both will
enjoy and feel enlightened and relieved.

These are the main urges that iospire man to act for their
satisfaction. Which of these is upper most in the minds of men with
whom one has to deal depends upon physical, social, economic,
political or even local conditions, which need to be studied. There
<can be no uniformity. You as an educator, will have to formmore or
less homogeneous groups on the basis of this study and then to plan
your work in a manner that would contribute to the satisfaction of
‘these urges, all in a friendly atmosphere and cooperative partnership.
‘That alone can bring you success. An adult is very sensitive to
success and is anxious to have mastery over things. He is power
hungry. Tt is, therefore, desirable that the progress made is
occassionally appreciated and brought to his notice.

The occupation of an adult is the most important fact to be
considered. An adult educator can acquire an entry into the mental
world of adults only through his occupation. An adult will accept
and pick up things easily, if he sees their relevance to his profession.
Such a learning would be more realistic and lasting and would bring
higher earning to the learner., An adult’s feeling of responsibility
should also be fully exploited and much of the burden should be left
-on the adult himself. Adult education to be successful must be a
programme of self-education. Similar is the case with the adult’s
interest in his family. This interest has to be properly fed to win
the participation of the adult.

The various replies given to the question “How literacy has
‘been helpful’’, to the adult learners in Delhi during a study coanducted
by the Indian Adult Edacation Association while evaluating the

progress of adult education in Delhi will be found interesting and
are reproduced for study,

The responses are revealing in two ways. Firstly they
may change the attitude of many of us who do not see any benefit in
adult literacy, dnd secondly they point out that an activity, which

may not bring money as immediate reward, can also serve as a
«driving force.
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) DM.C. | NDMC.| Rurl
Replies o 9% 9% -
Has enabled me to be literate. -—_ —_ 5.79
Has enabled me to sign my naroe. - —_ 5.79
Has e¢nabled me to read and write -
letters. 499 90.0 37.6
Can now read simple books on
subjects like culture, religion and
newspapers. 33.3 63.6 37.6
"Has enabled me to be more efficient in .
my job. 333 18.1 13.0
"It has increased my knowledge about
current news and world affairs. 16.6 —_ 28
_"Has enabled me to establish myself in
educated society. - 18.1 1.4
"Has enabled me to learn good manners
and habits. - 18.1 57
Can read posters, bus numbers, street ’
pames. I can help children in studies
and teach friends and neighbours. — — 8.6
1 can help children in studies and teach
friends. —_ — 13.0
Has enabled me to do day-to-day
household work, keeping accounts, etc. 16.6 545 40.5

We must remember that action springs only out of desire and
the individual acts only to satisfy his desire. We have to learn to
bait the hook to suit the fish> and create that desire in the adult by
capitalising on the adult’s own circumstances. Learning cannot be
enforced. It involves a process of cooperation and copartnership
between the teacher and the adult learner. Adults are not easily
prepared to give up their autonomy. It is the freedom to participate

-in the process that would inspire them to change their attitude and
behaviour in favour of the programme of learning.

An adult is not only his individual self. He is also an effective
.member of society, perhaps the heid of a family, a producer or a
“wage earner, and a responsible citizen. In all these capacities, he

has a number of duties to discharge, The learning programme must
provide sufficient scope to develop the skill and understanding ia him
-about all these and should not consist of reading, writing and
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memorizing alone. It has to take care of ali aspects of human life-
suitably blended in an interesting and useful learning process.

We may row sum up the favourable and wunfavourable-
conditions for adult learning as follows :—

(a) Unfavourable conditions :

(i) Lack of Leisure. There are needs which claim priority over-
adult education and which take up an aduit’s time. Sleep, the day’s.
minor routine, looking after the family, and the work that earns the
family its bread— these are some of the needs and it is only the time-
that an adult can spare from these that can be devoted to education.
The more backward the economy of the people, the greater is the-
time that these urgent needs consume. This is one great reason for
a people’s backwardness and so the vicious circle goes on.

However, even where people have a backward economy, they-
may have leisure. Take, for ¢xample, our agricultural population.
There are times between the harvesting of a crop and the sowing of -
the next, which the peasant can call his own and the fullest advant-.
age can be taken of that time for educational and cultural activities.

Again, it should be the endeavour of adult educators to devise:
means whereby they can reduce the drudgery of our people and.
enable them to snatch more leisure by reducing the time which must
be spent on their more urgent needs. ‘

(i) Lack of mental peace. There is one other unfavourable-
factor which may rob a man of the possible fruits of his leisure and
that is his lack of mental peace. The worst thing about the lack of
mental peace is that an adult is incapacitated from devoting any time
to his work and education and even if he attends his classes, he

cannot concentrate, and even if he forces himself through the class.
_ routine, he cannot assimilate his lessons.

Social disharmony is, perhaps the greatest enemy of mental
peace. This disharmony is most likely to originate in a man’s social
circle. A man may dislike, for some reason, the class teacher or he-
may dislike somge of his classmates. He will not go to such a class
and in fact he gains little by going under such conditions. Again,
people in a village quarrel and men who have no direct concern with
the substance of the quarrel tend to converge on one or the other of”
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the partiss until the village is split up into rival factions, with the
resultant hooliganism and litigation. Even when the people are
saved from sueh extremes, the whole atmosphere of a village retards
improvement, not to speak of adult education. A clean social
atmosphere is essential for adult education which has the building of
character as its main purpose. Social cohesion must replace social
tension and the prejudices must cease to exist, ‘love and not fear or
-envy is the condition of learning’.

Again, small worries and troubles that arise in an adult’s home
may disturb his mental peace. These are of various types and there
‘is only one remedy for them, the right type of education which will
“firstly, prevent these troubles and secondly, enable him to bear them
with equanimity where they do occur.

(iif) Lack of physical comfort. Lack of mental peace is not the
-onty factor militating against the power of the adult to take his
lessons or to concentrate on them. Bad physical conditions in the
environment of the class are not less harmful. Constant noises
irritate and upset an adult more easiiy than a child. Ths class room
should, therefore, be a quiet place.

Again, adults being, busy in their diverse occupations during the
day, can only snatch theearly night hours for their education. Good
lightis, therefore, essential. Bad light is notonly a physical torture for
‘the grown ups but it creates a depressiag atmosphere in the class.

Again, a dirty place that oppresses by its odours, is a bad place
for education. Finally, it is difficult to sit for long patiently on a
hard and uncomfortable seat. It is really depressing to see so many
of our village adult classes assembling in dusty and dingy places
without any mattresses on which the adults can sit.

Another physical discomfort—though a category by itself—is the
one caused by intruders. Sometimes aduolt classes are held in
‘Chaupals, where men come and go. This is a source of disturbance
to students. As far as possible, aduit classes should not be held at

places frequented by the public.

(iv) Lack of meaning : We had occasion earlier to_say that the
ego of an adult is more developed than the ego of a child. Ogne
aspect of this is that if an adult does not see the connection between
his subject material and his life, he wi/! aot be enthusiastic about it,
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and when he is not enthusiastic about it, he is not likely to assimi~
late it. Whatever he learns must have its roots in his every day
life and his everyday needs.

The world of an adult in villages is a narrow one  His horizon
is limited. He, his family, his village, his occupation, his relatives —
these are the major areas in his lie and you have to be cautious im
speaking to him of anything beyond them. It is best to educate
him tbrough these major areas of life. Any fine theories beyond
these interests will either be above him or be misunderstood.

This certainly oes not mean that the villager or the illiterate
adult cannot see beyond his nose or that he cannot learn what he
does not know. It only means that the objectives of teaching have
to be carefully graded in accordance with his needs and the teaching
material carefully selected in accordance with his capacity. It
means more education connected with his occuption and his society
and more visual education.

(v) Boredom. An illiterate adult is more easily bored than a
man accustomed to education. It is necessary that the whole class
programme should be planned in accordance with the narrow span
of his attention to this type of work. This means the same-—that
adult education has to be mixed with recreation. Wherever adult
education has continued for sometime, it has been found essential to
give as much time for recreation to adults during class time as to a
strictly educational programme. This is true for the entire duration
of the class.

(b) Favourable conditions :

(i) Class Atmosphere. We have seen how social dis-harmony
affects class work unfavourably. Further, not only must the adult
respect and like his teacher and his class-mates, buta good teacher
must attempt to develop the positive *“we feeling” among members
of the class. There are many ways in which this can be done. We
will content ourselves here with the remark that it develops best when
an adulteducation centre takes on the features of a community centre.

Again, social harmony is not the only factor in a good class
atmosphere. There is also the physical and aesthetic aspect of this
matter. As we have seen, good light, freedom from noise, smells
and sights, freedom from interruptions, and comfortable seats
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improve the atmosphere of a class. Finally, an aesthetic touch here
and there—a good picture, a flower vase etc. will pre-dispose a man

to study.

(#i) Good teachers. No development of the science of teaching
can displace the teacher from his central position in education. Itis
not merely the knowledge of his subject matter that makes a teacher
good, nor is it only his mastery of the metbod and the materials of
teaching. There are three other factors that go to make a good

teacher.

Firstly a good teacher is an enthusiastic teacher—he is enthu-
siastic about his subject, he is enthusiastic about his work. Enthu-
siasm is contagious. And if an enthusiastic teacher can impart a
little of his fervour to the student, it will heighten the student’s

morale and carry him far.

Secondly, a good teacher not only likes persons in his class, he
has the capacity to arouse what we have called the “‘we—feeling™
in adults, not only vis-a-vis himself, but also amongst his students
towards one another. In addition to improving the atmosphere of
the class, a corporate spirit improves the student’s ability to study.

Thirdly, a good teacher knows how directly to raise the morale
of the members of his class. The psychology of morale is well
known—it feeds and grows on success, on the sense of having
mastered something. A good teacher encourages his class and
creates opportunities to make it feel its growing mastery of a

subject.

Another way of improving morale is to confer responsibility.
A good teacher tests the sense of responsibility of members of his
class. This is done by giving them not only a voice, but a hand in
the organisation and management of the class, and by eliciting and
welcoming their co-operation whenever there is an opportunity to

do so.

The third great favourable factor in
e student. Only a strong persistent
dequate to the needs of education
This motivation is itself

-

(i) Effective motivation.
learning is ths motivation of th
and expansible motive can be a
which an adult in the modern world needs.
the product of education. But there are needs and interests in which

such motivation can be built even in apparently un-motivated adalts.
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The occupational motive is, of course, the first of many that include
the need to get on with one’s fellows, the well-being of the family
-and the religious motive.

We have already spoken of the need to avoid teaching that is
above the heads of adults. We now see what this means on the
positive side. It means that the adult student must be properly
motivated i.e., the objectives, methods and materials of class teach-
ing should te linked with his interest in life, with the conditions of
his environment and with his needs and capacities.

We may now recapitulate some of the salient points of adult
behaviour to remind you, how you have to adjust your behaviour to
achieve success :

1. The most important thing to remember is that an adult is
an adult and not a child. He may be illiterate, but is not
uneducated. He knows many things and understands
them, though he may be lacking in expression. He has
predeveloped notions and a certain rigidity in attitude. All
work for the education of the adult should, therefore, be
learner centred to create interest and a sense of
participation,

2. Iliiterate adults are extremely sensitive, They have been
ignored by society. They suffer from a sense of inferiority
but care most for self-respect. You must, therefore,
treat them with respect and -look surprisingly pleased at
their progress.

3. Adults believe that they cannot learn and also perhaps feel
that there is nothing new to learn. You have to inspire
them for learning and convince them that they can learn
just as they can do everything else. They are never too old
to learn nor it is ever too late to learn. Tell them stories
of people who started learning late and made a name in
the world. -

4. Adult learners make a heterogeneous group. Discover their
talents, their interests, their aptitudes and their mental
ability and group them to bring maximum homogeneity.
Plan your work to suit the requirements of the group and
response would be quick and satisfying.

3. Remember, everybody has a desire to make progress. You
have to meet the adults where they are and take them
forward. Find out what the learner is interested in and
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exploit his interest to achieve your end. He alone can
teach the adults who is accepted by them as their teacher
by virtue of his intellect, interest, imagination, initiative
and integrity, i.e., honesty of purpose.

Adults are least worried about what we want to do for
them. They are interested only in what they want us to
do for them. The desire to learn must be created. You
must have a programme which they understand, is of
utility for them. Itis only then that they would want to

learn.

Remember the teacher of adults to be successful has to be
a discoverer, and interpretor, a guide, an inspirer, a
sympathiser and a co-worker, all combined, It is only
then that the adults would accept him as such and would
be willing to learn with him and from him. You have to
inspire them by your own example.

Adults occupy a world of their own and react mostly ina
subjective way based on their own experiences. Homogeneity
of ideas and experiences has to pe created to make learning
acceptable to the adults.

Adults are sometimes hesitant to learn new things for fear
of its adverse effect on established tradition or group
harmony. This attitude of going in groups and moving
with group has to be fruitfully exploited by successfully
tackling those who hold the leadership of the group.

The adults understand their social responsibility.  They
themselves decide to join the educational programme.
They will, therefore, readily engage themselves ia learning ~
activity, if it is associated with major social goals and the
methods are adjusted to the needs and inoterests of the
learners. The teacher has only to find these and then “‘bait
his hook to suit the fish.” This will create on impression

on them that will work miracles.



CHAPTER 4

Organisation of Adult
Literacy Classes

Having studied the objectives of the programme of adult
literacy, its urgent need and its advantages to the learners, and
having now understood the magnitude of the problem and the
special characteristics of adult behaviour and their attitude towards
education, we feel you are now well eqipped for organising the
programme of adult literacy in an area assigned to your care.

The programme may be extensive or intensive, If the programme
is to be taken up in an extensive manner, it has to be in the nature
of a campaign wherein considerable planning and preparation, months
ahead of initiating the actual work, is necessary to create an
atmosphere and prepare people to receive the programme with enthu-
siasm and interest. Such campaign requires close cooperation of. many
agencies—Government departments, voluntary organisations, social
workers, local leaders, teachers, students and the adult learners.
These campaigns take the form of a mass movement and are very
effective in creating a stir and developing local cooperation for a
worthy cause. Action on such a large scale serves' to focus the
attention of the people on the problem which is brought home to
them through all the media—visuai, like exhibitions, posters and
writing on walls ; audio-visual, like films, puppet shows and drmas ;

. vocal, like talks, corner meetings, discussions, and such other means.

There are some distinct advantages of such a campaign,
While the message is taken to the interior-most corners of the area,
a number of adults, both men and women, fecl inspired to learn
reading and writing and come forward to join the classes. The
parents develop an understanding about giving education to their
children. The educated youth of the area feel encouraged and join
hands with the teachers to heip the programme and the movement
gets a momentum, The main achievement is, however, publicity

and mass awakening but the results are short-lived, if the follow up
activity is not ifbuilt in the programme.

with the passage of time and the danger of
34

The enthusiasm slackens
relapse is great. The
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atmosphere, however, is undoubtedly created which affords an
opportunity for selection of adults who show keenness and interest
for the programme. This group of adults can be taken through an
intensive course of literacy till they reach a standard where literacy
becomes functional and they are able to apply the knowledge to
their daily life occupation and improve their functional competence.

In the intensive approach, the area of work and the group of
adults who are admitted to the course are selected in advance on
the basis of their desire, capacity, and need to learn in relationship
to the learners occupation in life. The groups in this approach are
more or less homogencous and the subject content and the period
of the course is decided upon according to the requirements of the
group. Such an approach bas also an inbuilt programme of follow-
up services in the form of libraries, reading rooms, study circles,
readers’ clubs, discussion groups and listening groups. The standard
of literacy thus attained gives enough ability to the learners to
understand their problems and find their solution hy reading out of’
books provided for the purpose in the libraries. Their taste for
reading is sufficiently developed and they are able to feed their
interest by reading from books and thus continuing their education.
The achievement in the intensive approach are positive and lasting-
Although the approach we adopt in a particular situation will
depend upon the circumstances obtaining in a particular area, it is
sometimes, preferable to start with the extensive one to create the
tempo and without leaving it at that elementary stage switch over
to the intensive one to produce solid and lasting results. Everything,
bowever, depends upon how we set about doing our work and
organise its development.

It is, therefore, desirable that we discuss the organisationak
aspect of the programme of adult literacy and consider it in detail.

Organisation is the most important part of a programme of 2
creative or productive nature. It implies the preparation of work
. plan for the implementation of a programme in a regular and scientific
manner. Successful implementation is not possible without well-

conceived organisational plan.

The plan has to be evolved in consideration of (i) the
objectives of the programme, (i7) the_participants (workers and
Peneficiaries) in the programme, (iii) the inherent difficulties in its
implementation and (iv) the means to work the programme.
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Our programme of adult literacy and adult education relates
to the education and enlightenment of the individual for the deve-
lopment of his self and thereby of the society to which he belongs.
The objective of a literacy programme for the adults is to equip
them with the skills of reading and writing so as to enable them to
use the same in their daily life occupations and thus increase their
functional competence. ’

Five factors are involved in the organisation of an educational
programme. They are :—

1. The teacher,

2. The learner,

3. The reading material,

4. The building, furniture and equipment, and
5. The work procedure.

Let us take them one by one and examine the needs and
requirements.

1. The Teacher

The teacher must first understand his job, his subject and his
learners. He should have an interest for the work, have mastery
over the subject and start with it in a spirit of dedication and service.
He must then turn to his learners, identify their needs, study their
behaviours, know about their interests and aptitudes and appreciate
their difficulties and limitations for effecting an adjustment of all
these with his plan of work. A detailed survey of the locality,
‘the living conditions, the interests and aptitudes of the learners,
their activities during leisure hours, and their faste for learning, by
‘the teacher is, therefore, initially called for. This survey is very
necessary for the formation of learning groups. A compilation of
-such a survey will also be helpful in assessing the magnitude of
‘work and the clientele to be covered in a particular locality. This
‘will form the basis of programme planning in the area.

As a restlt of such a survey, it will be seen that the learners
do not make a homogeneous group. They are of different ages,
follow different professions, have different liabilities, belong to
different financial and social status, have different ‘objectives to
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achieve, and are at different stages of mental development. Since
learning is to be adjusted to the level of mental development, field of
experience and the felt need of the learner, the class room system
will not work. It is essential to divide tbe learners into suitable
groups on the basis of the above characteristics so as to bring about
maximum homogeneity. The basic principles of group work process
are to be followed in conducting the lessons, developing practice
and providing opportunities for participation. Adult education
programme has ultimately to develop as a programme of self-learning..
The teacher, therefore, has to provide guidance and not much of
talking. Reading and writing bas to be suitably mixed up with
oral, visual and audio-visual work for sustaining interest and avoid-
ing fatigue as well as for giving a sense of participation and achieve-
ment, Intergroup story telling and racitation contests will be helpful.
Short oral quizz tests given occasionally will be inspiring. Those
responding intelligently should be given a ‘shabash’ but those that
show slackness in understanding and responding should be shown
sympathy, given encouragement, helped to respond, given suitable
hints, reminded of familiar experiences, all in a jovial mood and
never with a frown or a censure. Just as a doctor’s smiling face
and sweet consoling talk takes away half the disease of a patient as
if by magic, similarly a smiling and sym pathatic teacher does not
need to use incentives for motivating the adults to take up reading
and writing. The teacher has to be extra cautious, patient and
sympathetic. The ‘urge to learn has to be produced within the adult
and the teacher has to be accepted by them. He has to become
one with them rather than something superior to them. A smiling,
sympathetic. accommodating, patient and optimistic teacher will
inspire the learners and would be easily accepted by them as one of
their own to work with. He should not be a preceptor only buta
co-learner also and should encourage participation by seeking advice
and cooperation of the local leaders in his day today work. The help
and advice of the local leaders will ensure regularity and punctuality
on the part of the learners.

2. The Learners

Let us now think of the learners. They will be adults of the:
age group of 14.45 who bad to remain illiterate or had to give up
schooling under force of circumstances—social or ecdnomic and areat
present engaged in one or the other occupation for earning their

livelihood.
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The following characteristics of the adult behaviour and his
needs should be understood :—

(&

@iy

(i)

The adult has accumulated some. experiences—they may
be pleasant or bitter—and on that basis bave developed
likings and dislikings—tendency for indifference towards
reading and writing is one of them. They have a feeling
that they are too old to learn and learning will be of no use
to them. Such wrong and harmful notions have to be
temoved. It is easier to build afresh, than to remove the
already formed ideas and thento re-build. They haveanidea
that an adult need not learn or cannot learn. This diffidence
is to be overcome and utility of literacy and education is to
be brought home. So bait the hook to suit the fish
i.e. be inspiring and adjust programmes to their daily
business in life

Jiliterate adult has been ignored by society. He needs
sympathy and companionship. He has suffered humiliation,
-he pneeds respect. He has suffered anxieties, sometin}es
disappointment—needs inspiration; may not be regular
and punctual—has to be tolerated and symathetically
advised. He is the head of a family—he has responsibi-
lities—he takes decisions and has developed a sense of
masterly bebaviour—wil! not tolerate a frown or a childing
or an ironical satire—one who will discover his helpless-
ness and can become one with him, is liked by him. As
bead of his family or his group, he has developed a supe-
riority complex and is too shy to take a test or face a
failure. A successful teacher would avoid all these repulsive
aspects.

The adult sees utility only in what satisfies his aspirations.

He needs incentives by way of satisfaction of neceds or
desires e.g. ;

J,/(a) Financial—literacy will result in increased earning or

LY

remission in taxes or provision of extra benefits
or physical amenities to make life happier nd more
confortable ;

(b) Social—it will result in increased social prestige,
or representation in responsible organisations for
leadership,

,{¢) Mental—one maylike to learn songs, stories, read papers

etc. t.o find solution to his problems by himself through
reading books on connected topics.
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_-{d) Spiritual —reading epics etc. being able to communi-
L cate with others about moral values and the ideas
of the sages of the past and thereby gaining reverence

from others.

[hese incentives have to be provided according to
need. The satisfaction of the felt need is the success
of the effort. Literacy has to be functionally effective.

{#¥) Literacy straight of may not succeed with some. They
need to be studied, cultivate acquaintances, read to them,
talk to them, tell stories, discover their interests and feed
them, ultimately they will feel inspired.

The adults do not have patience and Jack self-reliance.
They expect quick resuls, desire early improvement and
do not easily accept new knowledge. Do not begin with
anything unfamiliar or difficult to understand. Begin with
the thing closest to their liking or daily work and go

further.

(¥) The adult is fatigued and therefore needs recreation. Easy
to understand matter, made interesting with visual and
audio-visual aids, in ap atmosphere of sympathy rnd
friendship will interest him. Provision of physical comforts
like Jight, water, air, toilet facilities etc. at the place of
study will give him relief and prepare him for the lesson

after the days work.

The adult needs sombody who has understood him and is able
to be a guide, a {riend, sympathiser, an inspirer, an admirer and an
interpretor. You, as the teacher, have to be all in one. You have to
haveinterest, imagination, initiative, inlegrity and honesty of purpose.
You should be able to create an impression on your learners by
becoming one with them, a partner with practical ideas and not
empty promises, dreams and fantacies. Giving false promises or
building castles in the air never pays. You should present the reality
and encouragingly cooperate to make progress within that reality.

3. Reading Material
The paucity of suitable reading material has been a great handi-
cap in the programme of adult Jiteracy. It has been said before
that the adult is not interested in everything. He is interested only
in what appeals to him as of immediate utility. He pays attention
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only to what is interesting to him and is easily understood by
him. It, therefore, implies that the reading material must be attrac-
tive, be easily understood and read. It should also be of use to him.
These principles clearly indicate the natute of the subject content of
the reading material, the simplicity of its language, the method of
its approach and the style of its presentation. The non-availability
of enough suitable reading materials satisfying the above require-
ments has been largely responsible for creating among adults an
apathy for learning. The reading material may cousist of lesson
cards, charts, posters, photographs and books, all written in bold
letters, profusely illustrated and presented in a simpie and under-
standable language. If the material provided to the adult learner
for reading does not interest him, it will not catch his attention and
he will not understand it. If what is taught to the adult is found

useful by him in his dav to day life, he will feel inspired to pursue
the study and get benefitted.

While it is correct that the child also likes to study the literature
which is easily readable and understandable and is related to his
everyday life experience and his environment, it does not mean that
the same literature has the same value for both, the child and the
adult. The adult is not only an uider and a taller child, but is very
much more. The life experiences of the adult are much more varied
and developed, His understanding is advanced and his interests
more mature. He may be illiterate but he is not uneducated. His
knowledge is far more developed, while the child is a begianer. The
adult does not also have the patience of the child. He has a number
of other things to attend to. He, therefore, needs a different type
of literature which will sustain his interest and will present no
difficulty to him so far as reading and understanding ace concerned

but the thought content and the appeal should be sufficiently mature
50 as not to appear childish.

For want of suitable reading material,
start using any material that is easily availab
is that adults get disinterested and do not consider the programme
worthwhile. The lessons must inspire participation. The aduit
learner cannot stand being only a passive listener. Constant conver-
sation, frequent use of the bjack board, and practice to read aloud
will give him the sense of participation and arouse his interest. Quite
a lot is said rather too frequently about visual and audio-visual
aids. It should be remembered that _the devices are only aids to
arouse interest and confidence. They do not and cannot replace

the teachers generally
le and the only result
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books. The written literature must provide substantial, easily-
relishable and digestible food. For the success of the pro-
gramme, adults must develop a taste for and an interest in.
reading. It is only then that skills of reading and writing wounld:
be of use to him and he would be able to sustain his literacy.

4. Building, Furniture and Equipment

Tt has been observed that generally this aspect of the literacy-
programme receives very inadequate attention. Orgarisers seem to-
feel 1hat the literacy programme can be conducted anywhere and
everywhere. The principle that a congenial phsysical environment
has an important influence on 1he learning attitude, is lost sight of.
The cleanliness of the premises, adequate-light arrangement, the privacy,
caimness and quietness necessary (o ensure concentrated atteption,
the physical comfort necessary for the already fatigued learner are
important factors to be considered—equally as important as—initial:
survey for the enrolment. At least a clean dari, if not desks or
chairs, is necessarily essential.

A literacy teacher without the necessary equipment is agaio like
a mason without his tools. The equipment includes books, charts,.
visual aids, blackboard, chalk, maps, newspapers, and a small
library and even slides and film stiips with a projector and if possible,
a radio-all these make useful aids to learning. Availability of 2s many
of these as can be afforded should be ensured to make the process
interesting, learning easy and quick and participation willing and.
active.

5. Work Procedure

Finally let us consider the procedure of working the programme.
‘While it is accepted that the adult will not like the actual school
class room atmosphere and the learning has to be done in groups,
some discipline is neccessary to conduct the work in an organised
manner to ensure punctuality, regularity and gravity. The work:
must start at a ixed hour irrespective of the number present at that
time and the time table to be gone through may be something like-

the one suggested below :

1. Begin with community singing.
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News review by the teacher (daily and local news),

3. Short description of current topics {(encourage participation
by learners, turn by turn, if necessary).

4. Reading lessons, writing practice, some practical arithmetic
even orally, for mental exercise.

5. Reading from some useful book from the library. Ability
to read something other than the class-book gives a sense of
achievement and is a source of inspiration.

6. Cultural programme (once a week).

7. Conclude with a group song. It may be the National
Anthsm or some other instructive national song.

Such an arrangement, followed to whatever extent feasible, will
give the programme a shape and discipline. Although the programme
of adult education is said to be one of informal education, but when
itis a question of literacy, some formality in the programme is
necessary. The formal work may, however, be supplemented by
informal programmes like music concerts, picnics, excursions, demo~
nstrations, displays, ficld-trips and competitions from time to time.
These activities wiil provide useful entertainment to the observers
and participation to the organisers from among the learners to
organise and present their programmes. The learners will develop
confidence in the project being worthwhile as it would keep them
actively interested.

Last of all we have to take care of the regular records to be
maintained by the teacher, The admission form, the admission and
withdrawal register, the test record and the progress register, the
stock and property register, the stock and issue register for the
library and the attendance register are all important records which
the teacher must maintain. Without such disciplined procedure, the
teacher and the taught both are likely to take the programme
rather too lightly and it would defeat the very objective of making
the adult functionaily literate, socially enlightened and intelligently
responsible.

) We may now sum up what we have discussed about the organi-
sation of adult literacy classes:

1. The success or failure of adult literacy classes very

much depends on the manner the programme is organised
and conducted.
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The approach may be extensive or intensive or both
suitably adjusted. To begin with the mass approach on
an extensive scale is desirable to create a stir and an
atmosphere for the awakening. This will also provide
an opportunity for maximum public participation and
will facilitate the application of the selective approach for
intensive work.

For effective organisation the teacher must first select the
area of operation and thereafter take up the socio-economic
survey to find out the type of, adults he will have to work
with, their occupation, interests, aptitudes and sparetime

activity and their desire to learn. It is only after identi~
fying the needs and interests of the clientele that he would

be able to plan the programme of work in suitable

adjustment of the requirements of the learners. This is

very essential for developing close relationship as well as

for locating local leadership for cooperation and belp, in

finding out suitable work place and other amenities

for making the programme attractive and encourage

participation.

After identifying the needs of the clientele, the teacher

should assemble his tools —the reading matcrial, the visual

and audio-visual equipment, the furniture and the records

that he will have to maintain. )

Simultaneously the teacher should also develop a volunteer
group for help from among the literate youth of the
Jocality to help him in his day to day programme and
inspire the learners by organising various activities.

The organisation scheme for adalt literacy work must
provide for an inbuilt follow-up programme in the form of
reading room, library, radio listening groups, readers’
clubs, discussion groups and study circle. Without the
follow-up, there is Jittle possibility of the knowledge of
literacy becoming stabilised and purposefully functional.
Without such effort, there is every possibility of the mew
learners relapsing into illiteracy and causing discontent and
frustration to others in addition to the waste of the organi-~
sors’ effort and money.

The suitability of the reading material must be judged on
the basis of readability and understandability by the learners
and utility for them in their daily life. Whether it is meant



for the class room or for the library, it is essential that the
reading materials do not in any way retard the interest
of the learners. It should on the other hand inspire them
to go forward with the learning process and appreciate-

the utility of the ability to read and write in their daily
life.

8. As work progresses, effort should be made to devise

10.

suitable methods and techniques to bring home to the
learners the progress they are making. This would inspire
them for continuing their studies further. The teacher has,
however, to be very cautious and see that those who do-
not show progress are not disheartened.

Regularity and punctuality in adult classes can only be-
ensured through example and not through precept. The daily
time schedule must be observed and gone through without
any disturbance but the irregularity or the delay of a few
should not bring them any censure. They need be encour~
aged to come up to the level of the better ones.

A very important factor on which the success of the
programme depends is the participation of the learners.
in the programmes. The teacher must give the learners

the freedom and the opportunity for learning by doing:
and acting. -



CHAPTER &

Reading Materials for
Adult Literacy Classes

By now we have seen that the problem of the spread of literacy
‘among adults, although inescapably urgent and vitally important, is
collosal and tedious. It is a problem of desires and attitudes, urges and
aspirations, interests and aptitutdes, incentives and gains. Still it has
to be tackled, as in this age of growing complexities, developing 3
relationships, rapid communications, surprising inventions and fast
social change, society cannot progress unless the main work force is
able toread, write, understand and communicate. These are the abijli-
ties that we want to developin the adult learners through a course of
literacy extending over a period of six to twelve moaths, We have,
therefore, to think about the wherewithal with which to accomplish

this task successfully.

We have said before that an ill-equipped literacy teacher is like
a mason without bhis tools and the most important tool for the
purpose is the reading material that he would use to help the
learners to develop the skills of reading, writing, understanding,
expression and a little accouniing. It is, therefore, desirable to give

some thought to this question.

Beginning from the primer, we may have to take up four to
five follow-up books containing language lessons easily readable and
understandable. The subject content of the lessons should, however,
deal with the material related to the daily (life) needs and experiences
of the learners. It is desirable to cover all subjects through language
lessons lest the adult learner is frightened with the idea of being
required to learn so many subjects. The study is, however, essentiat
because to be able to lead a useful life in society, everybody must
understand some minimum of arithmetic, history, geography, science,
economics, civics, health, hygiene, sanitation and commumty organisa-
tion in addition to his duties in the household and in society, as &
parent, as a wage earner and as a citizen. This knowledge has to be

45
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communicated through language lessons as language is the means-
for reading, writing, understanding and expression. Such reading:
material while developing the knowledge of language in the learner-
and improving his skills of reading and writing, will help him
understand his environment, his duties in life and bis competency in
his profession.

The knowledge of arithmetic and accounting is sometimes even
more important. In these days of science and technology, the
knowledge of numbers is perhaps indispensable. Arithmetic is of
great utility in the daily life activity of every individual. In addition
it develops imagination, ability to take decisions with speed and
accuracy. It develops discipline and an awareness of balancing
income and expenditure.

History will inspire the learners to follow the footsteps of great
men who have made histoiy through their noble and great deeds..
It will develop an understanding of the culture and tradition of the -
country and glories of the past, its unity in diversity and the-
knowledge . about the struggle to keep up owur tradition and
develop our culture. The awareness of the social change will create
consciousness abcut adjustment to change.

Geography is required to understand the vastness of the country,~
its topography, climate, products, imports, exports and communica--
tions. A realisation will dawn on the learner that differences of
language, climate or dress notwithstanding ,the whole world is one-
and humanity indivisible. He will also have a glimpse into the
interdependence of men and countries. '

The study of science, technology, inventions and discoveries,
developing methods, tools and implements for production will)
give him an idea of the impact of science on his every day life

and of the blessings and curses of the new knowledge in the modern,
world.

An insight into the principles of health, hygiene and sanitation,
the anatomy and physiology of human body wiil create an awareness.
about personal and environmental hygiene and give him the

elementary knowledge of what is health, what is disease, how it can

be prevented and cured? He will be freed from traditional taboos

and superstitions and will be saved. of muoch botheration and
waste.
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The study of civics and economics will create consciousness
about citizenship, about democracy, about the government and
social and individual rights and responmsibilities, about political
relationships and about national and international progress in
economic sphere, in industry and trade, etc, etc. An awareness ot ail
these very much relates to the everyday life of every adult citizen and
is, therefore, very necessary for making life worth living and for
taking the society forward.

By reading books and other printed material on the various
subjects, one can widen the horizon of one’s knowledge of the past
and the present ard know the expectations of the future. Reading
thus creates confidence in 2 man about his own ideas and coavictions
and enables him to see things in a broader perspective. This is why,
other things being equal, a literate person is credited with a certain,
amount of social prestige which is denied to cne who is unable to
read and write, even though sometimes he may seem to be having a.
better understanding of social relationships in life.

The programme of adult literacy is thus a purposeful activity
for developing the skills of reading, writing and accounting and of
their use with fair ease in daily life. It is related to the all around
development of the learner, the society and the country. Literacy is.
a major instrument of knowledge, an essential means o an end which
is the continuing education of the adult.

The reading material used in literacy classes is, therefore, of”
great importance for developing the reading ability of the learner and
creating in him a taste for further reading. It should be varied and.
interesting The reading material required for an adult literac
class may be of the following types:— -

(@) Teaching Material for Initial Work

These will include primers, work books, lesson cards, flash
cards and simple visual aids like pictures, maps, charts or models, ~
These form the basic material for a literacy class and are essential for-
acquiring the reading skill.

(b)) Readers

To be taken up after the primer is completed and the
preliminary reading skill is developed. These readers are helpful in.
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developing the skills of reading and writing with fluency and
speed. -

(c) Féllow-up books

Books specially prepared for the neo-literates to develop and
-consolidate their literacy skill and increase their knowledge, are a
fhecessary follow-up of the literacy course. Without a suitable follow
~up programme, the effort and money spent on literacy will be wasted
because the skills that are not used are always lost and die out with
the lapse of time. As a matter of fact, the follow up programme
should be a precondition of a literacy programme and must be built
within it. The reading material for follow-up and the supplementary
reading will include books on various topics to meet the needs and
interests of all learners and provide information and knowledge that
‘the adults need for suecessful functioning in society and for develop-
ing various occupational abilities that are needed for prosperity and

progress.

(d) News Bulletin

In addition to the books, the newspaper also makes a useful
reading material. All adults are interested in news and all over the
‘world the daily news sheet provides good reading material for adults,
In adult literacy classes, the daily news sheet has proved a great
-attraction and is a real effective aid in inculcating the reading habit
and improving the reading skill.

(e) Periodicals

The weekly, fortnightly or monthly periodicals are also helpful
aids in improving reading tastes of the neo-literate and semi-literate
-adults. These should contain topics of interest to adults such as

agriculture, industry, health, games and sports and stories containing
'wit and humour. .

(f) Visual Aids

Charts,tgraphs, photoes, models, pictures and maps are
‘generally auxiliaries to the first type of reading material but even
‘when used independently, they greatly help the understanding of

the subject, arouse imagination and create an atmosphere for
learning.
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In addition to the reading material mentioned before, some
other material in the shape of equipment and futniture etc. is also
required for the successful functioning of an adult literacy class.
Mention of this bas already been made in the preceeding chapter on
the organisational aspect. The black board with chalk, and the
flannel graph for the teacher and the penci! and note-book or slates
and slate pencils for the learners deserve -to be mentioned again as
they form very important material to supplement the reading
material. The black board is a very important tool in the hands “of
the teacher. It is a piece of equipment in the class as well as a visual
aid. The teacher himself writes or advises the learners to write on
the blackboard. This process develops imagination and understand-
ing through participation, For the adult learners, the use of a note-
book and a pencil is to be preferred to that of slate as that would
facilitate the assessment of the learner’s progress inm his effort in
writing. The learner himself will also be able to see how he is
progressing. That will develop conviction and faith in him for the
work he is doing.

The teachers of adult literacy classes generally come across
many difficulties and sometimes get stuck up for want of experience.
It is, therefore, very desirable if the teachers are supplied with a
teachers” manual which will be helpful in enlightening them on various
problems related to their work. For the knowledge of the subject
matter, books for supplemeniary reading available in the library
should be helpful to them also. The subject contents of these books
which should be available in the class library should cover all fields
olf human interest like : —

1. Farming, agriculture, horticulture, poultry, fruit-cultivation
and preservation etc,
Cottage industries.
3. Sanitation, health and hygiene.
Child care, home nursing and first aid.
5. Biographies.
6. Civics and political science.
Home science and domestic crafts.
9. Rural and urban development.
10. Food and natrition.



50

11. Folk tales and folk songs.

12. Every day science.

13. National development plans.

14, Cooperation and cooperatives.

15, National Integration and International relationship.

. The above list is only suggestive. Many topics can be added to
it according to the requirements of the classes in relationship to their
environment.

The following characteristics of good reading material for adult
literacy classes should help the teachers in making the selection on the
basis of its utility to their learners :

(a) The physical make up of the book.
(&) The print.

(¢) The use of illustrations.

(d) The vocabulary used.

(e} The style of presentation.

(f) The subject content.

Some salient points relating to each of these characteristics of

good reading material for adult literacy classes may be discussed for
further clarification ;—

Physical Make-Up

This comprises of the size of the book, the paper used, the
Pprinting, stitching and binding along with the title cover etc. All
dhese go to make the book attractive and exciting,

The size of the book should be suitably handy,

neither very
small nor unwieldy. The Primers are generally

2030 20x26 17%27
T8 r Ty oo
L)
All these sizes are quite convenient and essential too,

! $ ¢ because the
Primer is always suitably illustrated and the illustrations

to be clear
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and atiractive fake space. The other books may be

18x 22 20x 20
3 or ~——jF— -+

Books in smaller sizes do not attract the adults. This view, however,
is not held by all. Some experts feel {that pocket size small books
are liked more and are found more convenient by adult readers. It
may be so for those who would like to carry the book with them
and read whenever and wherever they find time for it. The number
of pages should also be controlled so that the book does not become
bulky.

Good quality, white surface, thick paper should be used in
the books for adults. Thin paper or rough news print is never
attractive. The printing on one side should not show through on the
other side.

The book should have an attractive title and the supplementary
readers should also bave a preface indicating what the book contains
and with what objective the book is being presented. An index of
chapters, sutjects and pages is essential.

The stitching and binding should a)ldw full unfoldment of the
book and should not give way through constant handling which is
often rough.

Print

As for printing, the thickness of the print, the spacing, the
alignment and the page content should all receive proper attention.
Aduits would never like small and close print and a heavy page. The
fength of sentences, the length of the line and the total content of
the page all should be suitably adjusted to the sight span of the
adults. The visual convenience of the type deserves great
consideration. :

Illastrations

[[lustrations are meant to facilitate understanding, explain
difficulties and 'make association with familiar objects, ideas and
experiences easy and vivid. The illustrations given in a book for the
adult reader must fullfil these objectives.
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Illustrations should relate to the text and be printed at theplace
where the relevant text occurs. Their printing should be cither on a
side of or above the text and should not break its continuity.
IMustrations should be clear and faithfully expressive. If necessary
they may be coloured, if through that device understanding becomes
easier and association clearer.

Vocabulary

The adult has already developed a vocabulary but it has many
limitations. Effort should, therefore, be made to use only the popular
words and new words may be introduced in 2 manper which makes
them eastly understood. It is desirable to use the learasers’ own
language as commonly spoken.

The range of vocabulary should take into consideration the
linguistic background of the adults. ¥t has to be suitably graded and
developed only by stages. Unfamiliar words, when unavoidable,
should be explained in terms of what the adult already knows. The
thought content of the book should be mature but well adjusted to
the mental capacity of the learners. New words should be repeated
frequently during the course of the lesson but the span and frequency
of repefition sbould be suitably adjusted to appear natural so that
the language does not lose the beauty and become boring.

Preseatation style

It includes the structure of sentences, the length of sentences,
the language used and the approach to the presentation of the subject
matter. The language of the reading material for adults should be
very simple and easily understandable —neither very childish nor
very literary or academic, The sentences should be small and the
structure very simple. Use of unfamiliar metaphors and references
should be avoided unless they are simple and easily understandable.

The style should be simple and preferably be conversational.
Elements likely to create interest such as the element of humour,
surprise, suspense or a dramatic touch or instructive and inspiring
anecdotes should be used wherever possible. Brevity, clarity and
understandability of the book should always be kept in mind.

Use of irrelevant matter not connected with the text or the
subject in hand should be avoided to maintain the unity of the subject.
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To give an idea of continuity and uniformity of the subject, reference
to the characters already introduced and the experiences already
related may be repeated. )

Experiments have shown that adults prefer story or a narrative
through a dialogue to a straight narration. The text should be
informative, educative and inspiring but not surmonising.

Contents

Our objective in the literacy class is to develop skill and taste
for reading in the learners. The adults will not like to read anything
and everything that they are required to read. Unless they like it,
they will not read and our effort will go fruitless. We havediscussed
in a previous chapter that the adults will like to read only what
relates to their own life experience and what has utility in their life.
It is only then that the desire to read will be developed in the adult
learners. This creation of the desire to read is the most important
objective. From this point of view the subject content of all reading
material in the adult literacy class right from the Primer onwards is
of great importance. Its readability, understandability and utility are..
the three factars that would inspire the adult learners to take up
reading with interest and attention.

The subject of the text should, therefore, give correct informa-
tion on matters of daily interest to adults in as simple and pleasant a
manner as possible. It is only then that the learners will develop
desirable attitude towards learning. The information need not be
very heavy or confusing.

There should be separate lessons on different topics and the
presentation may be done in a variety of forms. While some are
narrative stories, others may be dialogues and some may even be in
poetry. If the information to be given has many aspects, it may
be better to have separate booklets on various subjects like agricul-
ture, apimal husbandry, dairy farming, poultry, personal hygiene,
physiology, child care, home nursing, trade and transport, industry
and ®commerce, inventions and disceveries, folk tales, and such other

items.
9

To facilitate understanding and expression, it is desirable that
the lessons are followed by certain simple questions to assess
comprehension and learner’s grasp of the subject.
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We may now sum up our discussion as follows :

The programme of adult literacy is a purposefual activity f(?r
developing the skills of reading, writing and accounting and of their
use with ease in daily life.

Literacy is a major instrument of knowledge, an essential
means to an end —the continuing education of the adult.

Language is the means for reading, writing and expression. The
development of knowledge of language will require reading material.
The importance of suitable reading material for adult literacy classes,
therefore, cannot be ignored.

The reading material assists in learning which is a process of
discovery and exploration, wherein the learner and not the teacher is
the central figure. The objective is learning and not teaching. The
learner is a participator and not a passive receptor.

Mere exposure alone does not guarantee learning. Unless
something happens within the learner, he will not be able to
remember or use what we think he should have learned. The learner
is interested to learn in terms of what he already knows, of what he
is interested in and of what he needs to know to achieve his purpose.
Learning occurs only whea the process fulfills the learners need and

purposes. As the learner learns more and more, he will be able to
learn on his own.

Thus the reading material must be within the range of under-
standing of the learners and should fulfil their interests and needs.
It should provide for varying experiences and should lead to a
realisation that there is so much that the learners do not know but
nezd to know. This realisation will create the urge and desire to
learn. Once this stage is reached, the learmers will make quick
progress and the teacher will work only as a guide. The learners’
sense of diffidence will vanish and the achievement will be quick and

encouraging. The active participation of the learner for learning will
evoke confidence.

>
The reading material for the adult literacy classes consists of : —

(@) The i’rimer, the - work book, the lesson cards, flash cards

and simple visual aids like pictures, maps, charts or
models.
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(b) Readers for developing the skill of reading with fluency

and speed.

(c) Follow up books for supplementary reading.

@)

News Bulletips and daily news sheet.

(e} Periodicals etc.

The reading material for the adult literacy class should have the
following special characteristics :-—

(@)
(b)

(¢
‘(d)

&)

()

Attractive, pleasiog and lasting physical makeup in handy
size and aa acceptable volume,

Bo'd, clear and suitably aligned and spaced print for ease
in reading.

Clear, meaningful, relevant and expressive illustrations.

Simple, spoken and understandable language with graded
vocabulary familiar to the learner.

Simple, straight forward style in interesting and popular
forms — narrative, dialogue, poetry, folk tales, drama or
biography.

The subject matter should be related to the life experience,
surroundings and occupations of the learners. It should
be easily readable, understandable and of utility in life to
the learners. It should impart the maximum of knowledge
and the skill in the shortest possible time and through a
process that would sustain the learners’ interest and
promote understanding and retention. The contents should
be suitably condensed so as to include the essential
minimum and yet permit of economy in time.

The material Should present to the learners new ways of doing
things and how life in the village and the society can be made better
than it is at present. It may present situations which need the
exercise of imagination for making choice, e g. spending money on
the education of the daughter, or on giving her dowry, or to go on
usig the traditional grinding wheel or the ball-bearing one or even to
use the cow dung for fuel or for preparing gas and manure out of it.
Such contents would help the learners to see beyoyd the traditional
limitatjons, their closed local surroundings and the limits of the
occopation of self. This would promote their speed towards develop-

ment and progress.



CHAPTER 6

Methods of Adult Literacy

I hope you are now ready for beginning lessons for Adult
Literacy. After a discussion of the objectives, the magnitude, the
organisation of the programme and a study of the learning processes
of adults and the requirements of the reading materials, you must
have developed enough confidence and must be feeling equipped
for making a start with the work, you have chosen to persue. How
to start doing it, is perbaps the question that now arises in your mind ?
This is usnally so, as knowing and doing are two different things.
It is easier to know than to do but a person who knows will
undoubtedly be able to successfully put his ideas into practice if
only he remembers what he has learnt and acts on the same. It is,

therefore, worthwhile to give some thought to the methods of Adult
Literacy.

Remember ;  the teaching of reading and writing is not the
first thing to begin. We may begin by a programme of work
related to the daily life of the learners and discuss how literacy will
help them in the performance of their jobs. We know adult learners
make a heterogencous group. They have different interests, different
experiences and different aptitudes. You have first to know your
adults to find out what they are most interested in. This interest has
to be exploited with care to achieve your end. You have also to
know the needs and aspirations with which the adults joined the
class. These may vary with age or sex or social position. They may
be for gaining popularity or satisfying the need for achievement.
This study will help you to plan and correlate your programme to
he needs and aspirations of the learners. “Feed the felt need”, is a
useful maxim to remember for success in work. Among the learners
you may find various talents. There may be poets, there may be
singers, there may be entertainers and there may be story tellers.
Discover their talent, their interest and their experience and et
the adults where they are. Remember, you have to take them
further. Try to group them to bring maximum homogeneity and
use their own talents to inspire participation and develop interest.

56
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Also remember that the attitude of illiterate adults towards
“learning is one of mild defiance. They see no utility or significance
-in acquiring the knowledge of 3 R’s unless and uantil they are convin-
-ced of the fact that his knowledge will help them in their economic

betterment. Some of them may also be feeling that they cannot
learn. This feeling has to be removed. The aduits have to be
“inspired to feel that they can learn and also to see the untility of
-the knowledge, they would achieve through learning. They should
feel convinced that learning to read and write is like learning to do
-something else. We learn everything by doing and so do we learn
.reading and writing. Nothing is impossible and it is never too late
to begin learning nor is an individual ever too old to learn.

Also ensure that you have all the necessary equipment and
-teaching materials. The place is neat and tidy and has adequate
ventilation and light. This is necessary to create an educational
-atmosphere, inspire confidence and develop an interest for Yearning.
Remember that every one has the necessary potential for develop-
ment, Every one has the desire to become better human being pro-
-vided he is offered an opportunity - that suits his aptitudes and his
sense of prestige and relates to his daily occupation.

Adults are critical. They look upon everything from their own
point of view. They do not hesitate to object to the matter,
manner and methods of teaching adopted by the teacher, if it is not

_joyful and inspiring. Do pot lose temper or patience. Love your
work and plan your teaching well. Love the adults and keep them
happy and give them encouragement.

Now perhaps you are set for beginning the lessons as the
_adults have developed, a receptive attitude. So let us see how we
-are proceeding.

We have planned to teach them reading, writing and arithmetic.
“The knowledge of other subjects which are of use in daily life will
be given to them through language lessons or through oral, visual or
.audjo visual means in an informal mannar. So the main question is
‘thaof teaching language ie. reading and writing, which is done
through primers and books, the written word. In a previous chapter,
we have discussed the principles which we should keep in mind
-while selecting the primers and other reading materials. We, therefore,
presume here that you have selected the right type of primer and
.other reading material.
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~

Before we begin, let us also understand how mind works

and how the learning process takes place. Let me expiain its through.
a diagram.

BRAIN (CHAMBER)

Uny
015%%“5 € o

INVELL gy
Vessel)

MEMQQY
R!servoir)

Brain is the chamber.
windows in its walls.
vessel for cooking thought and logic or reasoning is the fire used
in cooking. The sensory nerves are the inlet pipes pouring experi--

eaces into memory. One pipe from memory reservoir flows into the-
intellect vessel and the other from the vessel into the reservoir.

The primary senses (five) are the-
Memory is the reservoir in it-  Intellect is the-

.

The learner gets new experiences through senses which send
them into the reservoir and from there starts the thinking process.
With the help of previous experiences and association and reason,
it is converted into intellectual experience, is understood and .
expressed back. This is how the learning process take place.

Let us now coausider the prbcess of teaching language 1Mur-
learners, the illiterate adults.

3

Language consists of leiters, words and sentences. Some -
educationists prefer to start with letters and come to words and
-sentences, others prefer starting from words as they are capable of



59

being illustrated and thus the association with familiar objects being
easy, understanding becomes simple. Still others prefer to start
straight off with sentences as that presents a meaningful idea
and develops the interests of the adults for learning. The sentences
can be meaningful and can relate to their life experience. Taking
up meaningful sentences and then explaining familiar words and
relevant letters that constitute the word, is considered to be more
convincing to the adult as it attracts his attention and is thought-
provoking.

There are thus different methods for teaching reading and
writing. They are, however, all woven out of the two principles of
analysis and synthesis.

The analytic method or the global method, as some would cal¥
it, emphasises meaningful sentences denoting familiar expenences
from the beginning and stresses npon recognition of words that make
the sentence. Concurrently the learners’ attention is also drawn to.
the structural details of words-syllables, letters, sounds—and thas
the learners are expected to grasp the formation and recognition of
letters, words and sentences.

In the analytic method, effort is made to teach words in asso~
ciation with familiar object pictures and learning is done by repetition.
The learner is able to promounce the words because he recognises.
the illustration given. The whole word is thus remembered and
recogaised, but ths letters that maks the word may not be fully
understood. Still the learner takes interest in associating the word:
picture with the object picture.

A full sentence representing a familiar experience perhaps.
illustrated by a picture also appears to be more meaningful. If
recognition is sharp, understanding would be easier and interesting,.
but this is possible only when sentences used relate to an immediate
experience of the learner. The danger is that attention being
focussed on meaningful sentences, the practice on word recoguition
may be overlooked. The writing skill will thus mnot develop
simultaneously.

»
Another approach in the analytic method is to begin with a

story which makes a complete unit of thought. The story provides
opportunity for discussion and thus develops interest and understand-~
ing. After giving the whole chain of thought, attention can be drawn
towards sentences, words and letters.
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There the learners may rely more on their memory and begin
‘Teading the whole thing with the understanding of sequence and not
on the basis of recognition. Guess work has a greater element here.
“The skill for writing may not develop.

The synthetic method, however, starts with sounds i.e. letters
and proceeds to build up words and sentences. It begins with the
Tecognition and drill of letters. As we have discussed before, the
adults do not very much like drilling. It may discourage rather than
encourage them. If, however, the letters and sound coincide and
<can even be illustrated, that may interest their adult learners, but
the words should be chosenand grouped on the basis of their popular
use. They should make meaningful sentences and should be capable of

being illustrated. If this is possible, this may make an interesting
‘beginning. ’

Thus no one method can be accepted or discarded as against
the other. Sometimes a mixture of both the methods has to be
amade use of for easy understanding and acceptability by the learners.

While purely analytic method fails to give the learner adeguate
skills needed for word recognition, the purely synthetic method has

the disadvantage of the learning material being not necessarily related
‘to the learners® interest.

Since most Indian languages specially Hindi is a phonetic
‘language, like other teachers, you may also feel tempted to begin
with the alphabet, as it is generally arranged on phonetical basis. This

-orderly arrangement, however, may not be very suitable for adult
learning for many reasons.

You know the adults do not feel difficulty either in pronouncing -
or understanding but they certainly get annoyed if the corstruction
of certain letters involves complex curves and presents difficulty in
writing because of the stiffening of joints, which have remained out
-of use for such work. With practice they would get used to that.
They also feel annoyed if the letters do not easily make words and
meaningful sentences straight off. They are impatient and c#not
be satisfied by spending much time first over sounds, vowels and
‘then on consonapts. They cannot be drilled like children. The group-

ing of letters for teaching adults should, therefore, take care of three
things.
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1. Letters should be grouped on the basis of ease in writing
and similarity in construction and not necessarily en the basis of
phonetical sounds. eg. a@as, T WF, TFT g etc.

2. The letters should make words most commonly and popu--
larly used in daily life and meaningful sentences representing:
familiar experiences. This will be possible from even the first lesson,
if one vowel sound is also introduced, e.g. introduce = also in the
lesson with @@ g and we get :—dd qI& A1 I SA, AT, I, AIA-
a@l, and s @1, AT 9, SR AT

3. The letters and words taught in the first lesson should
provide scope for being used to understand and recognise the words.
in the next lesson that follows. This makes learning easier, develops.
confidence in the learner and within a few days, the learner would:
begin recognising the letters.

Both these methods, thus, have their merits and demerits and'
there is a trend to choose the merits of both and develop a new
approach called the electic approach. It may, however. be clearly
understood that the best approach and the best method is one which
gives the maximum satisfaction and ease to the learners. No set
prescription can be formulated for all time, for every body and for
all places. The teachers’ understanding of his adults and the environ-
ment coupled with the facilities available are the determining factors.

For your guidance, however, it is worthwhile to describe some-
of the methods that have been advocated so far by different organi~

sations/individuals.
1. Naya Savera Method of Literacy House, Lucknow:

The duration of the course is 10 months to attain proficiency
equivalent to that attained by children who pass IV grade. The
teaching of primer is done through a series of 12 charts. The teaching
starts with known words and seatences and words are very quickly
analysed into letters. The adults learn to write each letfer as soon as
itis presented and also write a number of words using the new
lettérs. The conteuis of sentences are related to the needs and
interests of the adults. The sequence of introducing letters is not the:
same as in the traditional method. The course is divided into two
parts, the primer and three graded readers. The primer is based on
eclectic system and consists of 500 words, 339 functional and the
rest used for drill purpose and not repeated beyond the primer stage.
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Words are introduced in meaningful setting and very quickly a known
vocabularly is introduced. The primer also serves the purpose of a
~writing book. The syllabus of the Naya Savera teaching technique
has been designed to make learning meaningful to the adult students
In addition to the teaching of 3 R’s, (Reading, Writing and Arith-
metic) the syllabus also includes elementary lessons on social
studies, general science, rural economy, rural heaith and moral values

etc. It is divided into five stages spread over a period of ten
months.

Simple Tests are administered at the end of each stage.
Those who qualify III and IV grade tests are declared functionally
literate.

9. Integrated Hindi Literacy Method: Dr, (Mrs.) Helen Butt :

Duration of the Course —6 months
Approach —Eclectic.

- In this method the adults are explained the letters or principles
.of combining letters before they actually start learning. Letters are
-taught in the order of their usefulness and not in the order in which
‘they appear in the alphabets. Useful sentences related to the
jnterests and needs of the adult villagers are introduced from the
- beginning and writing process goes on simuitaneously. The conjunct
consonaats are introduced at a later stage. The method on the very .
first day teaches 4 letters and introduces 13 words and two small
sentences. These words and sentences are based on 4 letters taught
-on the same day. The teaching material consists of a primer (Hamara
Jeevan) taught with the help of a series of charts and a copy book.
The method claims to impart basic skills in reading and writing and
does not include instruction in arithmetic. The classes are held thrice
.a week for 6 months. Sufficient importance is attached to home work
.assignments given to adulits. Students are given opportunity to read
lessons loudly in rotation before the class.

‘3. Ansari Method : Shri Hayat Ullah Ansari

The method proceeds from known to unkoown. It is based
on the assumpt‘ion that if one sylable is taught, the other syllable is
automatically known when the illustration of words is also given
alongside. The teacher is instructed to tell all the words which he is
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:going to usein the primer through pictureassociatiod ia the beginning.
Reading and writing goes on simultaneously from the first day. The
teaching material consists of a set of charts, a primer and 2 writing
book for caligraphy. The pioneer has not evolved any follow-up
material.

4. Awasthi Method: Late Shri Bhagwan Das Awasthi

It is an improvement over the traditional method of teaching.
-It incorporates the basic principles of phonetic word and sentence
methods. It proceeds from simple to complex by synthesising the
-known letters and forming words from them. The learner writes
and learns new letters through his own effort by making slight
alterations in his previously known letters and uses the new letter in
making new words and sentences. Words and sentences are learnt
simultaneously from the first day. The reading and writing activity
-also starts from the first day.

The teaching is done through a series of 20 charts. There is a
-Chart Pustika which explains the method and technique of study up
to 14 lessons with the help of the 14 charts. The remaining charts
teach conjuncts. The follow-up set comprises of six simple books of
24 pages each based on the teaching of old and new stories. Itis
claimed that the method develops vocabulary to the extent that literate
-adults can read simple literature with comprehension and use writing
skills in day to day life after some practice.

5. The Universal Literacy Method : Shri Venkat Rao Raisam

It is primarily based on the synthetic approach which includes
acquainting the adults with few alphabets. Words are introduced
very quickly with the combination of known letters, Tae reading
and writing process goes on simultaneously in this method. It makes
use of pictures in introducing letters to the adults. The letters having
similar shape are taught together so as to make learning more
effective to the learner. Instruction to adults is imparted through
demonstration. It proceeds from meaningful words and sentences
pretaining to daily life of adults. The teaching material coasists of
a primer (Parbai Mahal) and two readers.

6. The Laubach Metkod

It is an alphabetic picture-association method. The basic
theory behind this is that the students are able to recall to memory,
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the shape of an object whose name begins with the same letter. The-
primer is based on the priaciple of association. The primer contains

thirteen lessons Al lessons in the primer are similar to the first

lesson. The teacher is required to know how to teach the -first-
lesson with skill. The organisation of lesson on each page follows a
particular pattern. The left page of each lesson has picture chart.

There are four columns down the page. The first vertical column

shows how the picture and the letter look alike, the second shows the-
alphabet with which the word begins. The third column has the

picture of the object, the name of the object picture and just below it,.
the first letter of that word. The fourth column is for the letters.
that make the word.

On the right page of each lesson in the primer, there is &
story. The story contuins about four new words. The introduction
of few words aims at lessening the strain on the student. All new
words, as they occur are used at least five times. Thus the principle
of repetition is followed at all stages.

With the completion of thirteen lessons of the primer, the
student, it is claimed, learns all consonants with vowels, their signs
and the conjunct consonants. There are six graded readers which
are taught as follow-up books to enable the students to become
functionally literate.

7. Pathik Method : Chorus Key Word Method : Shri Salig Ram
Pathik

1t is a ‘Chorus Key Word Method’. Pathik’s Chart Pothi (first
lesson of the Chart) opens with the following :

We will write with the Pen
(Kalam se Likhenge)

We will read with the Pen.
(Kalam se Parhenge)

We will live with the Pen
(Kalam se Jiyenge)

We will die with the Pen
(Kalam se Marenge)
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In these lines ‘KALAM’ (Pen) is the key word. The teacher in
this method separates the word and analyses it into compounent parts.
Drill is provided in the second chart. Next lesson introduces vowel
signs. Drill is further provided with the help of the words through
sentences opening with the same key-word. The last chart contains
all letters with a picture of an object, the name of which begins with
the letter. This is claimed to be a self-teaching device. The Primer
is followed by a number of small story books that make easy reading
material for developing practice and speed.

8. The Anand Bapu Mande Method :

Shri Mande started literacy work in U.P. during 1939. He
tried to attract adults by reciting to them popular songs and couplets
from the epics which the common man used to recite. The same
couplet written in bold letters was put on charts and through recita-
tion it was believed that the learners would develop recognition.

The above are some of the methods used for spreading literacy
among adult illiterates. There may be many more. The purpose is
only to describe some methods that have been in vogue. The idea
has not been to discuss the merits and demerits of the various
methods but only to give an idea how different experts have advocat-
ed different approaches to achieve the purpose.

We may now discuss some of the other aspects of teaching
reading and writing and developing the skills to a stage which would
enable the learner to stabilise the knowledge and use it for further
jearning and for understanding what he needs for increasing his
professional competence.

The Teaching of Reading

The first phase of the teaching of Readiag is the development -
of acquiantance with sounds and symbols and understanding of
fetters and words. The second phase emphasises understanding and
fluency and the third phase emphasises the development of speed and
ability to use the reading skill.

Whatever method for teaching the language we follow, whether
synthetic or analytic/global or eclectic, the above threec phases of the
reading process have to receive proper attention and the progress
will be satisfying.
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Remember that reading does not simply mean pronouncing a
word. It always means reading with complete understanding of the
material read. The adults may not be able to get all the meaning
from the very start but uitimately they must. While reading, the
eyes of the reader move along the line in jerks and pauses at difficult
points. They do not generally move continuously. During the pauses
the reader recognises the words, phrases and sentences. A good
reader makes lesser pauses meaning thereby that he recognises quickly
and his eye sees not one word but many words at a glance. That
means his eye span is longer and he can read faster.

The speed of reading depends mainly on (1) the ability to re-
cognise words quickly, (2) use of known vocabulary in the passage
to be read, (3) ability to recognise words at sight, (4) the familiarity
of thought content, (5} reading experience or practice, (6) the lay
out and the print of the reading material and (7) the purpose of
reading.

Reading fast is not, however, always a blessing. If it is read-
ing only just to get an idea of what is contained in the reading mate-
rial, one may be able to read fast but if something is read for
understanding and judgment, the speed has to be slow. The speed
has, to be adjusted according to the situation. These factors need
to be understood by the teacher as well as the learner.

Remember that the adult who is unable to read and write lacks
not only the reading and writing skills but also to a certain extent
lacks the ability to understand or communicate through oral language.
He has a limited vocabulary and the acquisition of new words
involves difficulty for him. He even sometimes lacks the background
experience necessary to understand simple material.

Stiil an adult very soon becomes anxious to develop an ability
to read and understand some material of current interest e.g., heis
very anxious to be able to read at least the headlines of newspapers
or some other matters which affect his future i.e., which relate to his
profession or to the establishment where he works and which bear
other relevance to bim. If he is not able to do so, he feels frustrated
and confused as he is not able to satisfy his hunger for news which is
uppermost in practically every body’s mind,

An adult, therefore, needs a gradual but }egular introduction
to new words, a sympathetic guidance in reading and encouragemen
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for reading for pleasure. He should be given a systematic oppor-
tunity to improve his newly acquired literacy. Such an opportunity
should be provided to him in an assembly of persons like him and
not superior to him. The new literate often feels shy and friendless.
Among those like him, he will feel encouraged to find that there are
many others like him struggling to acquire new skills and this would
help him push forward in the struggle. If it is a question of read-
ing a story, it will be helpful, if the contents of the story are discussed
before actual reading. Guided silent reading before reading aloud to
the group develops confidence in the adults.

Tt is also very important to provide opportunities to the adult
learners to know their achievement. It is not, however, always to
be done through tests. Remember that even the qualified people
sometimes freeze at the idea of a test. The test for adults should
always be given unconsciously and very often orally. The sense of
achievement will encourage the readers to read more and more and
thus will develop in them the speed and a taste for reading. Provi-
sion of a number of sclected books for such reading would be very

useful.
The Teaching of Writing

Writing shounld be taught as incidental to reading. The ele-
ments of writing such as learning to make straight lines, curves and
dots should be gradually taught in instalments. Writing of whole
words and sentences. should follow gradually. There is, however,
difference of opinion about this. Just as in the teaching of reading,
some zdvocate the synthetic method, others the analytic and stili
others the eclectic, similarly here also the opinion is divided. In the
synthetic method, the main drawback is that it igoores the learners
interest. Writing letter by letter and obtaining mastery over it has
no meaning to the learner. The analytic method i.e. writing of
meaningful words is more preferable, because the leamer is not
ignored and he finds meanings in what he writes. It is, therefore,
preferable that writing is started from meaningful words, phrases and
sentences instead of writing just individual letters.

Some primers do not take up writing along with reading. It
is, however, very useful to introduce elementary practice in writing
after a few lessons of the primer have been compleied or even from
the very beginning. The second phase should include practice in
writing with ease and accuracy and should also aim at developing
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speed with particular care for uniformity, spacing and alignment.
The content of writing should be closely related to the interest of the
learners and their purpose in learning writing.

Most of the adults are anxious to learn writing with any or
many of the following purposes in view:

(i) to be able to write their names and addresses,
(ii} to be able to write letters,
(iif) to be able to keep accounts,

(iv} to keep record of important things, to remember prices,
measurements etc.,

(v) to be able to fill in forms and returns, and

(vi) to be able to write applications.
£

These are only a few objectives. There may be many more like
these. The content of writing should be such as would enable the
léarpers to fulfii some of these purposes. Remember the basic
principle of making the learner interested in the programme and
make it useful for him. Then alone you would be able to make
him write. Remember also that the learners have to develop the
‘following abilities by the time they attain functional literacy :

(i) They should be able to write clearly and legibly and with
ease and speed.

(ii) The writing ability must serve their practical need.

(iii) They should be able to use the writing ability in their daily

occupation for filling up forms, writing applications and
reports etc.

(iv) They should develop the capacity of expressing themselves
in writing. This alone would reflect confidence of the
learners in their ability to use the skills learnt.

‘Teaching of Arithmetic

Remember, arithmetic is a science of numbers. The teaching of
numbers is an essential ingredient of a functional literacy programme.
The idea of distances, of weights, of time, of costs, of gains and
losses, of wages and of payments imply a problem of calculation.
This is an essential requirement in life, even more concrete
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and forceful than that of reading or writing. The motivation for
learning arithmetic, the skill for counting and calculating, is present
even in the illiterate adult because of its utility in every day life.
You have only to make a beginning. But again remenber that the
adults have developed the skill of counting to some extent. The
teaching has, therefore, to be related to actual life experiences to
make it concrete and understandable.

The knowledge of arithmetic is of great utilityin life in many
ways : )
. >
1. It gives mental exercises and develops thinking activity
and speed in calculation.
9. It develops power of thinking, reasoning and memory.

3. Tt helps in understanding statistics and in planaing

further. .

4. Tt develops accuracy and exaciness. There is a certainty
of result.

5. It helps evaluation, develops original thinking and builds
confidence. .

6. 1Itis a sequences subject and therefore develops the idea
of continuity and intelligent understanding.

7. Tt has practical utility, a cultural value and a disciplinary
purpose.

The subject content in the teaching of arithmetic is to be
determined on the basis of its utility to the learner, utility in daily
life, utility in the study of other subjects and its utility in forming &
common ground in various vocations.

The teaching is to be correlated with life, with other branches
of the same subject, with other subjects, and with other topics of the
same branch. It has to be learner-centred i.e., it has to be related
to the needs and interests of the learner, his ability to understand
and his taste for a particular type of arithmetical calculations. Since
arithmetic is a sequence subject, a psychological and sometimes
logical order ‘and development of the subject makes study more
meaningful. The teaching should be concrete and to make it
interesting, use of visual aids, charts and drawings og the blackboard
should be made to illustrate principles involved so that understanding
is easy and effective. The learners should always have a sense of
active participation in the learning process.
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Remember that you are teaching adults. Adults are individuals
and do not form a class unless the group is homogeneous. Individual
attention, is therefore, very essential for giving assignments and
solving problems. The knowledge of arithmetic needs practice in
assignment solving. Make your teaching concrete and not merely
theoretical e.g. instead of defining area, volume or stocks and shares,
you should begin with concrete examples and how they are solved.
Practice and drill in solviag sums is regularly called for.

The following principles should help you in deciding upon
togics to be covered :

1. It should be of practical utility in life.

2. 1t should relate to every day life of buying and selling or
borrowing and paying etc.

3. It should relate to the needs of learners e g. a tailor or
a mistri needs to learn measurements of length more than
a farmer who would need measurements of weight and
price calculations.

4. It helps the study of other sub]ects which the adults might
like to take up for achievements of their aims.

5. It develops interest and promotes mental discipline.

Remember that your efficiency in teaching the subjzct depends
much on your own knowledge of the subject aud your teaching skill.

We may now recapitulate some of the salient points discussed
in the Chapter to refresh our memory :—

1. Teaching illiterate adults must not be a duty but a joy. A

winsome personality, a kindly heart and a genuine love for
adults are most important.

2. Never teach an adult if you do not like him. The illiterate
cannot read books, but they do read human nature. They
know in a minute whether or not the teacher’s smiles reveal
real brotherly interest. One must iearn to love people not

only for what they are but also for what one knows one can
help them to become.

3. Never say ‘NO’ to an illiterate aduit learner. When it is
pecessary to correct him, do it in an indirect way. A ‘NO’
immediately creates frustration and discourages the Jearner.
Even if it be a question of absenteeism, never say, what is
wrong with you ? Always say what is the wrong with me ?
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No body but the illiterate adult learner knows which is the
best lesson. It is the best if it is understood best, and as
such there is no final method. Adopt what is considered
best, improve it where possible and throw it away, the
moment something better appears.

Our ideal set of lessons should be such that so far as
learnability is concerned, it is absorbingly interesting, easy
and swift and so far as teachability is concerned, it can be
taught by any body, learned as soon as taught, partly
self-taught and could be learned without a teacher.

All matter to be taught should contain material involving
mature understanding.

Do not waste a second or a word. The first fifteen minutes
are the most precious with illiterate adults. The lesson is
best when it is swiftest, when it is finished before the student
realises it has more than begun.

No single lesson should extend beyond half an hour.
Illiterate adults toil hard and have little time or spare
strength for studying anything perspiring. They want
progress ; the faster, the better, so long as it is easy.
Drilling is not welcome, do not over do it.

What the student appears to have not understood or for-
gotten, tell him again with the least possible hesitation,
with no raising of eye brows, mor loud voice nor tone of
disapproval nor question.

Never ask a question twice. At once help the learner fo
speak if he hesitates to answer. Never cause him to blush
or feel uncomfortable for a single moment, Make your
lessons easy fun.

Teach one at a time. That helps better and quick learning.
There is no class in adult education but adults. Remember
illiterate adults can teach themselves. Give them oppor-
tunity to do so. Never say ‘I will now teach you this’, but
say ‘let us now learn or undersstand this.’



CHAPTER 7

Audio-Visual Aids in Adult
Literacy and Adult Education

In the foregoing Chapters, we have discussed the various
aspects of adult literacy work—its urgency, its magnitude, the be-
haviour patterns of the learners, the organisation of work, the
materials required and the methods to be used—to equip you for
the difficult task you have taken upon yourself.

Yes, the task as you must have seen, is difficult, but I am sure

by now you have developed enough confidence to prove equal to
the task,

From the discussion we have had so far, you have seen that
the programme of adult literacy to be successful should be inspiring,
interesting, useful and related to the learners’ life. It is your respotsi-
bility to make it so. For this purpose you will have to depend
on the teaching materials and the methods and techniques, you use.
There are, however, a number of aids to help you in making your
lessons interesting and easily understandable. These aids will also
help you to inspire participation of the learners which will produce
fruitful results. The aids to learning are known as the audio-visual
aids. In this Chapter, therefore, we will discuss how audio-visual

aids help the learning process and how you can use them for your
purpose.

We hear people say “look before you leap”, and also “what
Thear,I am likely to forget but what I see, I upnderstand and
remember”. Also we say, “seeing is believing.” All these clearly
show that the eye is the most important gateway to the mind. For
most people, the visual impression is the one which can be most
casily interpreted, is the most lasting and relates most readily to the
other sensory experiences. To day visual aids are used to assist
exposition, to give illustrations and exercises for verbal statements,

72
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to proﬁde secondary experiences where direct experience is not
available and to give practice in the use of pictorial language.

An important aspect of visual education is the use of the eye
and the mind to create and explore experiences which produce a.
sense of richness of meaning, satisfaction or even pleasure in the
individual, who has eyes to see and a mind to understand. This
mental reaction of visual experience is both intellectual and emotional.
It is this that establishes the high value and efficiency of audio-
visual media in the field of learning and teaching.

The printed word, chalk-board, bulletin-board, photographs,
the globe, maps, charts, models, disc or tape records, slides, films,
filmstrips, projector, radio, and television are powerful testimony of
mankind’s desire to learn and to learn well. It is the audio-visual
materials which bring the past into the present and crowd the record
of years and even of centuries into short periods of minutes. These
aids to viewing and listening make the whole world a real audience
of events occurring in all corners of the globe. These audio-visual
materials have been recognised as aids or as some of the ways and -
means of realising the objectives of an educational programme. These
materials are not the ends in themselves, but are only the tools for
learning and teaching. They create interest, facilitate understanding
and promote original thinking in the learners and thus make the
task of the educator more convenient, more scientific and more

effective.

How Mind Works

All mental activity and original thinking depends directly or
indirectly on sensory experiences which represent contacts between
the individual and the world about him. Like the stomach that
works on what it is fed with, the mind also thinks about what it is
fed with, through the sensory experiences. This feeding may be done
in three ways :

Direct sensory experience with the original item through
seeing, hearing, touching, tasting or smelling.

2. Direct sensory experience with the representation or
reproduction of the original through a drawing, a model

- 1.

or a photo etc.
3, Sensory experience with symbolic representation through

oral and written descriptions.
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~ All these three types are necessary and have their own place.

They should be made use of according to their importance and
usefulness,

1. Direct Experience witk the Original

Such learning is most natural and is the easiest. It is concrete
and more or less permanent e.g. the idea of a new animal or a new
machine or even a new fruit which the learners have not seen, _may
not be grasped even after a long description in ihe most simple
laaguage but if the object was before the learners, it would not
need any further description at all. The impressions are ﬁrst-h;md.
clear cut, accurate and meaningful. These direct sensory experiences
are not only essential for better understanding but also form the

basis of the extent and success of the learners’ future learning and
mental activity.

Even in our daily talk when we say ‘Black as coal” or ‘Strong
as a borse’ or ‘Quick like a flash’, we mean to clarify ideas with the
help, of familiar experience in the past. Thus it is clear that the

“greater the number of these experiences, the more is the ability to
understand new ideas.

The literacy programme, must, therefore, furnish as many
opportunities as possible for direct sensing in order to widen the
learner’s environment, Some objects and specimens can be used
during the lesson, others can be made avajlable through exhibitions
and shows and still others through trips and excursions.

There are, however, too many possible and essential experiences
in the modern world for any one to have them all jn th:ir original
form, nor is it often possible nor desirable to have them directly e.g.
it is certainly not desirable for all the individuals to obtain first
band experience with disease, accidents, fire and anti-social habits
etc. Some other experiences like the working of the heart or of any
other machine and things like that, may not possibly be demons-

rated in the class room. In such cases, therefore, we have to present
he experiences through a representation or reproduction of the
riginal through a drawing, a2 model or a photo or a film.

The teacher is, therefore, charged with the respouosibility of
selecting the most important of these experiences and classify them,

so that the learner can have the essential ones directly and others
indirectly for better understanding.
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The adults have to begin with very little experience with the
-outside world. As they become acquainted with it, they have to
understand a number of acts and relationships in such a way that
‘they represent an organised and helpful outlook and be meaningful
t0 them. Jt is also to be seen that understanding and mastering is
-done as quickly and with as little time and effort as possible.

.2:  Experiences with Representations

It is just here that visual aids come to assistance and this brings
«us to the second method of feeding the mind for inteliectual activity
-d.e. direct sensory experience with representations.

This relates to helping the learners to understand and learn
-through visual aids that is photographs, paintings, drawings, medels
maps, charts, posters, films and such other illustrative material that
can easily convey original ideas to the learners’ mind regarding
-customs, constumes, processes, practices and products of other
peoples and other times.

—a

These aids also help the learners to understand and recognise
‘the characteristics, operation or action or effects of many experiences
-which it is not possible or desirable to have directly. As for example
the average adult cannot in person see the Everest or the Pyramids
~ -or Eskimos in their natural environment or a distant volcano or a
historical building or a machine at work. Photos, diagrams or
models or a film would certainly be very helpful in giving clearer idea
in such cases than mere verbal or written description.

Again there may be cases where the actual objects may be too
:small, too complicated, too fast, too slow or even too inaudible and
-there even the first-hand experience would be of little use in under-
-standing it. In such cases enlargements or simple models or syste-
matic photographs would help us in understanding the processes
more clearly and easily.

Phenomenons like snow fall, eclipse, floods, or fire are also,
sunpredictable or seasonal. They caanot easily be studied first hand
-whenever desired. In such cases also representations through films
and fim-strips would be helpful.
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3. Experiznces with Symbolic Representations

The third method i.e. experience with symbolic representation:
through oral and written descriptions and conveying ideas through
oral and written language is an essential part of the process of
leatning. Tt is an important, indispensable and unreplacable method
of imparting information and conveying ideas.

In this process, however, it is essential that new knowledge is
conveyed through past experiences of the learners so that they may
be able to understand and grasp, otherwise no amount of talking or-
description can make the ideas clear to them.

How are Aids Usefnl ? (Some limitations)

It should, however, be clearly understood that vismal instruc~
tion is not something distinct but only an integral part of verbal
instruction. Experience alone is not necessarily meaningful but
instruction helps to make it so and vice versa. The visual and

_audio-visual devices are aids to learning and do not have any special
magic in them. These will not replace good text books or effective-
teaching techniques. Listening to, reading about and observing wilt
always be done but will be done more successfully through the aids.
The aids only make understandiny easier and more permanent as:

I.  They captivate interest by representing rest from reading,
writing, reciting or listening and hence mean an effective-
and interesting diversion which is necessary to relieve the
strain and the boredom of mechanical lessons.

They allow a little more freedom of moving about, talking
about and commenting upon ; thus providing for the

learners an opportunity for active participation and
creative thinking.

They make lessons easy to understand and master because-
they bring in something concrete and render association
of ideas and experiences spontaneous and bring into play a

number of senses simultaneously thus creating a clearer and'
deeper impression upon memory.

They guarantee mental presence alongwith the physical
and, thus assure attention and concentration which are-

essential pre-requisites for making learning more effective-
and lasting.
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5. They provide opportunities to handle and mavipulate and,
therefore, encourage participation and self-activity which
give the learners a sense of equal partpership in the
process of learning and develop in them the qualities of
leadership and self-reliance.

6. They promote partial satisfaction of immediate curiosity
and make an appeal and create an urge for further know-
ledge about the problem. Thus the learners are set
thinking as they see new possibilities and new opportuni-
ties. This creation of the urge for further knowledge is
the real achievement.

7. The use of audio-visual aids makes it possible for the
learners to get the benefit of expert opinion and advice in
a manner that supplements the teachers’ work as well as
inspires both, the learners and the teachers to pursue the
work with enthusiasm. In no other manner could the few
experts reach such Jarge audiences and provide enlighten-
ment. o

What has been said above applies more or less equally to all
types of teaching aids whether they may be only visual like chalk
board, bulletin board, flannel or khaddar graphs, photographs, flash
cards, maps, charts, globe, models, slides, illustrations in the book
and silent films without comment, or only audio aids like the
gramphone records on discs or tapes, and the radio ; or both audio
and visual combined like the film and the television ; and even those
that along with being audio-visual involve action like the drama, the
field trips and such other means like puppet shows etc.

It is for the teacher to see which of these would prove most
effective in a particular situation and the choice and manipulation
will depend upon him on the basis of availability, utility and the
capacity of the leaners to understand and interpret.

The teachers have, however, to understand that the programme
of adult literacy is generally divided into three stages. One is the
pre-literacy period, the other is the period of literacy proper and the
third is the post-literacy period which is meant to siabilise the
knowledge gained and develop the ability to use the skills of reading
and writing for further and continuing education.



In the pre-literacy period, the teacher selects a particular area
which he is going to cover in his programme. A detailed socio-
economic survey is conducted to find out the number of adults who-
desire to join the programme, who are educable and who will benefit
by the course of literacy. Such a survey facilitates enrolment. A
study of the interests and aptitudes of these adults helps the teacher
for finding suitable teaching materials. During this period, the
teacher also creates a stir in the area of operation to make his plans
known to the residents, to arouse interest in them and to inspire
public cooperation for helping him in the programme in various
ways. During this period, therefore, an atmosphere is created and
practically all types of aids like posters, pamphlets, writing on walls,
publicity through loud speakers, corner meetings and talks, even
dramatic and puppet shows and katha parvachans, live or recorded,
and film shows, are useful to achieve the desired objective. The
intention is to atttract the attention of as many people as possible to
make them aware of the need and the utility of the programme that
is planned for the benefit of the masses both men and women and
. sometimes even children, thus involving the whole community to
provide them with an opportunity of acquiring the skills of reading
and writing and develop the ability of learning more, producing more
and earning more for a happier and fuller life in the coming future.

During the course of the programme proper, it is desirable
that the use of charts, maps, photos, wall boards, chalk boards,
flannel or khadar graphs, flash cards, film strips and suitably illus-
trated books is made to make lessons more interesting, easily under-
standable and thought provoking.

The occasional use of film and radio during this period also
helps greatly in creating interest in learning. The field trips and
such other programmes which involve organisation on the part of
learners also contribute greatly to inspire the learners for further
learning. Explanation and comments of difficult portions of the
reading material and the syliabus for learning by experts either on
radio or relevent film shot will also help greatly in inspiring confidence.

On the completion of the initial course, it has to be ensured
that the neo-literates continue reading so that the skill is not for-
gotten and relapse into jlliteracy is properly safeguarded. It is in
fact the beginning of sclf-education through the use of reading and
writing skills acquired during the literacy period. Provision - of easy
reading material in the form of books, suitable periodicals. wall
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ueyvs-sheets and radio programmes for post-literacy work is of great
utility. The main programme of initial literacy should end only
Yvhen sufficient ability is developed for self-reading and understand-
ing and a taste for the same is developed. All the three stages have
to be properly planned, developed and integrated. Then alone the
effort and money involved in the programme of adult literacy will
bear results. '

This is how at all stages of the adult literacy programme. the
teaching aids make an important tool in the hands of a skilful
teacher to make his programme inspiring, interesting, easy to under-
stand, interpret and assimilate, educative and purposeful. This may,
however, be emphasised again that these aids are only aids to
teaching and cannot replace either the book or the teacher.

About the use of the radio, the film and the television as aids
to adult literacy and adult education, perhaps a little too much is
said and advocated. It is, therefore, desirable that some detailed
thinking is done so far as these three aids to teaching are concerned.
We shall take them one by one and examine as to how far they would_
serve our purpose in helping the spread of education, in making it ’
easier, more interesting, more acceptable and more fruitful.

I Radio as a Means for Education

During the Jast two decades, the radio has gained a leading
place in society and has penetrated into every home thus becoming
a babit with us. It has assumed the most diverse tasks of amuse-
ment, information, exchange of ideas, education, culture and what
not. The educational use of the radio is only one of its many
aspects and it is only on this that we shall give a little thought in

this chapter.

There shoutd be no confusion in the radio broadcast being
educational or cultural or informative or recreational, because a
misunderstanding as to the aims of broadcasts will ultimately affect
the broadcasts themselves and they may be neither here nor there.
A broadcast is educational when it is designed and exzecuted for a
specific didactic end and fits into a coberent and graded whole. The .
necessary qualification is not only that it must teach or educate but
also it must be one of a series along the same line and its coatent,
form, media and place in the series is determined in the light of
pedagogical requirements. This distinction is of vital importance
and must be clearly wnderstood.
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The Two-fold Utility of Radio

The Educational Radio has two branches : The School Edu-
cation and Popular Education.

School broadcasting arranges educational broadcasts for
homogeneous groups, working under the supervision of teachers. The
pupils who listen as a body are of practically similar age groups,
are of the same mental level and have the same mental interests thus
forming a homogeneous group of listeners. These broadcasts are
preceded by an introductory talk by the teacher to make under-
standing easier and are followed by discussions to bring in more

varied knowledge on the subject and secure the best educational
yield.

The School Broadcast

The School broadcasts are not meant to replace the teacher or
to complete the regular school syllabus. They are only an aid to
bring the experiences or ideas of experts on the subjects to all pupils
in addition to those given by their own teachers. The function is
thus one of supplementing the teacher’s task and making available to
the students the experiences of those who could never be with all of
them in any other manner. Thus radio serves as a very potent means
of supplementing school education and has at many places been
introduced as a regular programme in the school time table,

‘The Popular Broadcasts

Popular education broadcasts are generally directed to children
and adults in their own homes and are designed to furnish them with
general or even technical knowledge which they are or were unable
to acquire at school or have since lost. The justification for these
broadcasts lies in the importance and the need of mass education in
modern times. Life has become exceedingly complex and the tradi-
tional systems both spiritual and material have failed to adapt
themselves to the times. Till the last century men who were faced
with personal or social problems could turn to tradition for their
solution but today men must seek within themselves the abilily to
form sound judgments, leading to fruitful action in a society of
singular complexity. This necessitates the organisation of a system of
education and instruction open to all men, women and children.
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The Problem of Mass Education

We are faced with the problem of mass education for endowing
all citizens with the necessary fundamentalilknowledge for becoming
useful members of ademocratic society. This problem of educating
the masses is too gigantic to be tackled through schools and hence
cams= into existence the educational centres for the community, the
adult education organisations, the libraries and reading rooms, the
youth clubs and such other educational groups of various description.
They had to seek the aid of instruments adapted to mass actiomn.
The traditional methods of kathas, parvachans, lectures, concerts,
trips and excursiops, festivals and fairs, exhibitions and dramatics,
all have an important place but are not sufficient unless they are
supplemented by the modern means of mass approach i.e. the radio
and the film. Television has yet to make a place for itself as it is at
present beyond the means of the majority,

Radio in the Service of the Villagers

The educational service of the radio is gaining more and more
importance every day and for purposes of popular education at least
this is considered to be a very potent means. Specially trained
intelligent teachers for the adult literacy and aduit education pro-
grammes not being easily available in as large numbers as required,
the work has to be carried on with the help of those who come
forward to take up this difficult work. The Radio affords a good
service as the advice of a few experts could be made available to
the large number of teachers at vast distances for guiding them in
their day to day work and similarly the adult learners also are
beuefitted by hearing the gifted experts, whom they could not have
otherwise listened. The radio thus provides inspiration as well as
training while on the job, thus making the task of the teacher easier
and more acceptable. The service of supplementing the teachers
work through radio is being utilised at many places. This is also
one of the reasons why rural broadcasts are received with great
keenness as it is the radio that regularly brings some moments of
pleasure in the otherwise dull and dreary lives of the rural folk. The
radio is not only a means of education but also a means of
information and recreation. It affords a good opportunity to the
listeners to come closer to one another and thus encourages sociai
mixing which is so essential for creating an idea of omneness and for
promoting social brotherhood.
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The post-broadcast comments and the pre-broadcast getting
ready both, may not be much meaningful but are instrumental in
developing self-expression and self-realisation among all those that
gather together and participate. They also encourage quite a few
enthusiastic youngmen to face the mike at the broadcastirg house
and give a thrill to the many that know them. Radio broadcasts
are also very popular because of the great convenience with which
they can be heard. It is only a question of turning the switch and
the programme is at your doors regardless of the nationality or
status of the performer and the listeners or the distance between
them. Broadcasts for pupular education and specially the rural
broadcasts are, therefore, very vital aids to education inspite of
theic various limitations.

The basic principles in the introduction of audio-visua} aids,
as we have previously seen; is that the chances of any experience or
notion being clearly understood and fixed in memory increases pro-
portionately with the number of senses and activities called into
play simultaneously. OQut of the five senses, sight, sound, smell,
touch and taste, as many of them as possible should be made use of
simultaneously to understand any operation or performance or even
an idea. This basic principle is not fulfiilled in the case of the radio
wherein only the sense of hearing is made use of and it is only a
one-way communication. This, therefore, constitutes a weakness.
This can however, be compensated by pre-broadcast introductions
and post-broadcast discussions, which will give the listeners a sense
of participation, imagination and judgment.

There is one more point which deserves consideration. It is
that the listeners are not equal partners in the programme and do
not have any say in the choice of the programmes. This too can
be compensated if the programmes are pre-planned with due care
and in consultation with the listeners or their representatives and
some of the listeners should also be required to broadcast from time
to time. This will ensure that the programmes cater to what the
listeners need from time to time. Such correlation is essential to
ensore follow-up action by the listeners.

Although the radio does not involve much of organisational
difficuities nor there is a disadvantage of distance, still the utility is
very limited so far as instruction is concerned. It is a good aid for
inspiring interest in an activity but the possibilities of instruction are
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limited as not many subjects could be covered through instruction
on radio. Information about subjects of utility in every day life
like health, sanitation, food and nutrition and such other things can,
however, be easily conveyed and the listeners enlightered about

these.

Such broadcasts will be of great service if they are given in
simple and popular language, the subject also should be of interest
to the listeners and the voice clear and impressive. Such broadcasts
should not be too long and should be supported by a display of

relevant visual aids at the place of listening.

Film as ap Aid to Learning

We may now give a little thought to the role of film asan
educational aid. Film is considered to be a very important teaching
aid. It involves viewing as well as listening. It presents to the
viewers, distant places and events and some times complicated
processes in an interesting manner which is both recreative and
educative along with being informative. The film also brings to the
viewers experiences, incidents, places, and phenomenon of the past
and of distant lands. The wisdom, of the great and the glories of
the whole world are brought within reach. This is not possible in
any other manner. Knowledge of an intricate process can also be

seen from as close a view as possible.

The film can also bring healthy entertainment and news abouf
current affairs and happenings. This is what makes documentaries
informative, educative, entertaining and inspiring. The availability
of film as an aid to teaching is not always possible. This service
can only be had occasionally to supplement the knowledge of learn-
ers on complicated subjects wherein a demonstration is also helpful.
While the film has many more advantages over the radio asa
teaching aid, the limitations that it suffers from, are ajso 0o

many.

Films to be used as teaching aids will have to be specially
prepared and must bear on the subject to be taught and be in the
language of the learpers. The films move rather too quickly to
allow the learners to understand the idea and associate it with his
own experience for assimilation, For this purpose the subject of the
film has to be explained to the viewers pefore it is shown and
discussed after it is seen. This means that films, to be teaching aids,
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should not be very long and should not have many ideas to be
conveyed to the viewers in one show. The use of films also requires
the availability of certain amenities as well as the operational skills
These are not conveniently available every where.

Even for the film show, it is desirable that relevant visual
material is used to create an educational environment at the place

of show. A summary of the content of the film should be distribute
to the viewers. :

Some of the handicaps are remedied, if we use suitable silent
films or film strips as aids for explaining a subject. Success in this
will, however, depend upon a capable and experienced commentator
whose skill and performance can go a long way in making the film
or the strip conveniently educative.

The television is a recent introduction. It is the radio and the
film combined. The action can be preplanned, manipulated and
controlled to suit the objective. The educational utility of television
has been greatly appreciated and it is being used in some countries
for the spread of literacy. Special programmes are developed and
telecast for the spread of literacy.” This solves the problem of
providing training in the techniques of teaching adults to a large
number of teachers who are required for the job. While they
organise the viewing of lessons and then a discussion on them, they
get trained in the techniques of making the lessons successful.
Television has great potentialities for being used as an aid to

teaching. It will also, however, not replace either the teacher or the
book :

To sum up our discussion we may recapitulate that :

., 1. The programme of adult literacy to be successful should

be inspiring, interesting, related 10 lfe and full of
utility. )

The audio-visual materials have been recognised as aids or
as some of the ways and means of realising the above

objectives and make the educational programme inspiring,
interesting, understandable and acceptable.

'_Ihe aids may be only visual for viewing and understand-
1z{g, may be only audijo, involving hearing and understan-
ding, may be audio-visual combining viewing and hearing
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for understanding, association and assimiliation or may be
audio visual-involving performance also.

All these aids to teaching form an integral part of the
educational programme and are used as devices to make
understanding easier and more permanent. They cannot
replace the teacher or the book.

They captivate interest, arouse imagination, help clearer
understanding, promote concentration, satisfy curiosity,
encourage participation and ftacilitate communication
without the barriers of time and distance.

]
The programme of adult literacy consists of three stages,
the pre-iiteracy period, the period of literacy proper and
the post literacy period.

All these aids are neither suitabie nor useful as teaching
devices equally for each and every stage. It will depend
upon the literacy teacher to select the most adequate ones
on the basis of desirability, suitability, availability and
utility and use the same for obtaining the desired resuit.

It must, however, be borne in mind that the aids are only
aids, means and tools to promote participation in and
success to the programme. The teaching devices and
tools are not the end of the programme. They are only
techniques to help the learners to achieve the goal, the
skills of reading and writing.



CHAPTER 8

Role of Libraries in Literacy
and Adult Education

So you are now on the job, quite in the thick of it. You have
started teaching adults. You have equipped yourself for the task and
are busy in it with heart and soul.

You have understood the problems and the methods and
techniques to solve these, You bave learnt about the audio-visual
aids and their use to make learning interesting and understanding
easier. The problems do not end there. The literacy skill is not
the end of the programme. It is only a means and the begioning of
adult education. This beginning has to be followed up and continued
for effective results. The follow-up is possible when taste for reading
is developed during the literacy course and access to reading material
suited to various interests is easy and convenient. This brings us to

the institution of library service as an integral part of theadult literacy
programme.

Before discussing how libraries can support our programme and

help us in achieving results, you may recall to your memory what you
have discussed in the earlier chapters.

You have so far seen that the problem of aduit illiteracy in our
country is rather baffling, Nearly 70% of the country’s population is
illiterate despite sustained efforts for expansion of education on all
fronts, While the percentage of literacy has shown some increase,
the number of illiterates has increased because of high birth rate.
Even among the effectively busy adults of the age group of 15 to 40
vears the number of illiterates is about 150 millions. This constitutes

the main work force of the country and is thus the special concern of
adult educators.

lIospite of various programmes of adult education which also
include programmes of eradication of adult illiteracy and the spread

86



87

of function1l literacy, the number is increasing day by day because
of the high birth rate on the one side and the equally high rate of
school drop-outs on the other. Some of the main reasons for this
sad state of affairs are:

The illiterate adults who either did not jcin school in their
childhood or had to give up education prematurely under
force of circumstances, do not feel interested in receiving
edncation in the absence of proper incentives by way of
immediate financial or occupational gains or for want of
exceptionally interesting and inspiring methods, materials
and media of education.

The high rate of drop outs from the schools who by the
passage of time relapse into illiteracy, also add to this
problem. Such adults do not take pains to continue
their education side by side with their occupation in life.

The illiterate parents do not realise the importance of
receiving education and fail to inspire their children for
receiving and continuing education.

There is no effort to develop in the common man the
ability to appreciate and understand the difficulties that
illiteracy will impose on taem in the immediate present
and in the future specially in this age of democracy and
socialism, science and technology, machines and comput-
ers, new inventions and new methods and techniques.
The layman has little realisation of the risk that he is taking
by remaining indifferent towards education.

The ability to read and write that the adults develop by
pursuing the course of study is so elementary that for want
of continuous follow-up, the neo-literates soon forget what
they have learnt and relapse into illiteracy, Such literacy
eflort does not have an jnbuilt follow-up programme, and
is therefore total waste.

The problem of illiteracy thus is not only a problem of
numbers, or a problem of inadequate finance, or a problem of
providing incentives, or a problem of follow-up devices but also a
problem of lack of understanding and appreciation on the part of
the illiterate and of devoted effort and missionary zeal on the part of

educators.
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After this brief analysis of the problem of adult education, let
us now examine as to how and to what extent the libraries can help
in providing a solution to these difficulties and thereby promoting

the liquidation of adult illiteracy and the spread of general adult
education.

The library has an important role to play in a developing
society. Formal education with its lectures and seminars fails in its
major purpose when it is not accompanied by a good and uptodate
library, a competent and interestedly devoted librarian and an
academic climate that results in extensive and even undiscriminating
utilisation of jts services. Public libraries are an indispensable
condition for the utilisation of literacy skill and the intelligent parti-
cipation by the people in the economic and political development of
the country. In fact libraries constitute as important a sector of edu-
cation as either elementary or secondary or university or technical or
adult education and any educational planning that fails to recognise

the place of libraries would be missing one of the basic tiers of the
educational structure.

In the field of adult literacy and adult education, the libraries
have to play a very important role. T hey are not intended merely
or even largely for housing books but they have to organise and
inspire the development of educational skills through this important
service. We have to have libraries at the village level, at the block
level and at the district level and all these should be linked up
with the needs of the neo-literates as well as with the functional
and professional requirements of the working adults in the area.

Only then these libraries would serve the purpose for which they are
established.

At present roughly 65 °, of the districts, 30 9, of the blocks
and 5% of the villages have public libraries. This inadequacy of our
public library facility is further high-lighted by the fact that for every
thousand persons in the couatry only one is registered as a borrower
and for every one thousand persons only 16 books are borrowed in
a year and of the books that are borrowed, only a small proportion
consists of books that have a functional or developmental or even
educational significance. It is thus very clear that what is needed is
not the expansion of library service alone but the development of a
taste for reading as weil. Development of a taste for reading will
take place only when the books available in the library cater to the
needs and interests of the readers. The availability of library facility,
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the availability of purposefully suitable books and the desire to read
on the part of those for whom the library exists are very closely
interrelated and unless all the three conditions are satisfied simultane-
ously, educational development is out of question.

Libraries are necessary not only for individual growth but
also for the growth of the nation. They are a potent means of
broadening our horizon and transforming an individual into a more
valuable member of the society. They serve the readers of all types
and categories. They serve the people, by adding to their knowledge:
they serve the children in acquiring and satisfying their intellectual
curiosity; they serve the mothers eager to feed and train their
children properly. They serve the student in his education and help
him to widen the frontiers of knowledge and for developing his.
skills for the promotion of social and ecomomic growth. They
serve the farmers and the artisans to pick up and use better
techniques and more suitable materials for improving productivity.
They serve the professional elite to keep abreast of the various
developments in their special fields and above all they serve
as imescapable instruments for growth and econmomic progress in-
developing societies.

A library is a collection of books assembled for use and not
for sale or display. Libraries contain the culture of the world. They
are important nation-building institutions that help in the dissemi--
nation of knowledge. They are close allies of education. They bring
the books on the one hand and the readers on the other into purposeful,
pleasurable and effective contact. Since knowledge is growing very
rapidly and everybody should get opportunity to know what is worth
knowing, it is urgently necessary that organisation of libraries is
improved to provide useful service. :

As the majority of the educated people in the country comprises-
those who have received education upto the secondary school level,
the provision of an effective library service is very necessary to help
peoplekeep up and add to their knowledge and obtain guidance from
the written words contained in books. Unless such facility is avail-
able, the damage that this deficiency is causing to the social, economic
and political development of the country is very considerable. One
of the important functions of the secondary schools is that they
develop the reading interests of their students and make them profi-
cient readers of useful books for the sake of knowledge and infor-
mation, recreation and enrichment. The school must see thal o
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student must learn to read and understand books and wuse the
knowledge contained in them to the extent to which his age and
ability allow. The development of this interest for reading cannot be
sustained if library facility is not available to feed it.

The provision of library service has the following three main
objectives:

1. Personal development,
2. Vocational improvement, and

3 Civic enlightenment for strengthening democracy.

A library is an agency which aims at the raising of cultural,
social and political levei of groups as well as of individuals. It can
directly and indirectly contribute to improving the quality of literature
produced and creating or geoerating an increasing demand for
‘books. It has to be something like a social and cultural cenire which

should function as the nerve centre of the intellectual life of the local
community.

An effective library cannot stand by itself but must be integrally

linked up not only with other libraries but also with other agencies of
aduit education.

Discussing the implications of libraries as means of adult
education, it may be stressed that the indispensable role of libraries
in mass education has never been in dispute. It has, however, to be
'seen, how libraries could reach the vast mass of people in a land
where illiterates far outoumber the literates. What could libraries
do to assist the illiterates acquire_ literacy skills? How could the
readers be made aware of the relevance of the knowledge of books to
the knowledge required for success in the work-a~-day world ? How
could libraries meet the needs of mass education ?

It has been seen that though there is a gfeat reverence for books
in the country, the habit of buying and reading books has not become
a part of the people’s life. What is needed is to foster an integration

of libraries with the life and activities of the broad masses of the
people.

Adult Education is of vital importance in providing complete
-education for the masses. Mere literacy is not enough. ‘Education
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.oday is no more a iuxury for the few, nor simply a means to an
end. It is the condition for the survival of the individual’. Well
equipped libraries are vitally important for pushing forward the
#ollow-up programmes for nec-literates and save them from relapse
into illiteracy.

In the past the libraries had acted mostly as repositories for
books or as archives. Today they have the responsibility for a more
active tole of assisting adult education programmes. The wvast
population of illiterates in the country cailed for concerted action on
the part of librarians. As literature is the main commodity with
which the librarians deal, they must make devoted effort to improve
this commodity and make it purposeful.

The present efforts at literacy through schools and literacy
campaigns or adult literacy classes do not carry the neo-literates
wvery far. Libraries are necessary to maintain the contact of the
meo-literates with reading material so that they may be able to
.continue their education. Libraries have to function as centres of
.self-education. ?

Libraries can help the people in becoming aware of the
.economic, cultural and social problems, which the society and the
nation have to face in their efforts to achieve standards of modern
civilization. For this librarians should penetrate in various groups
in which men assemble, make them aware of their problems and also
.of the wisdom of mankind enshrined in books dealing with those
problems. They should create and develop reading clubs, discussion
groups, study circles and listening groups-to study the problems faced
by the society and for solving them with the help of.the literature
available on those problems.

Another great responsibility of the librarians is the promotion
.and growth of useful literature. They should study the reading
tastes and needs of the masses and make the writers and publishers
.aware of those tastes and needs to ensure the availability of suitable
literature. They can also help in raising the quality and standard of
fiteracy skills by developing the reading habits and making available
the type of literature, that the readers need for knowledge and

utility.

Literature which will enable a reader to do his job better and
thereby earn more, will be willingly accepted and will need far less
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pursuasion. This is well illustrated by an incident. A person made
his living by fruit gardening. He had to pack his produce and send
it to a distant market. Once the packets were not accépted by the
parcel office and he lost heavily. A librarian who had failed in his
effort to create reading interest in him learnt about the incident and
sent a book to him on the subject without disclosing the source. The
gardener read the book and realised his mistake in packing. He
learnt the methods of good packing and profitted thereby. After
some time he received a reminder from the librarian for returning
the book. He replied that the book was very good ahd he had no mind
to return the same and that he never knew that it was from the
library. The librarian wrote to him that he could get many more books
from the library which gave more information about the particular
subject and even on other subjects related to his occupation. The
gardaer felt grateful and became a regular reader.

It is very desirable that libraries which have the spread of mass
education as their goal should work in close collaboration with
organisations for adult education, which too have the same objective.
For promoting this collaboration the training course for librarians

" must include the training in adult education work and conversely the
training in adult education must also impart the knowledge of
organising and utilising library service as an integral part of its
programme. Such an arrangement will help the expansion of both
types of programmes right from the village level, where separate
establishmeats of both the organisations in a country like ours is an
impossibility. Thus the libraries will not have only reading room
and book service as their programme but along with them will
organise readers clubs, study circles, book exhibition, child art
exhibitions, follow-up programmes for post-literacy work and exhibi-
tions of various types, for promotion of civic sease, child care, health
and nutrition programmes. Similarly adult education centres should
also promote hook reading and readers clubs and study circles for
making people library-conscious in their effort to obtain latest infor-
mation and knowledge about matters that relate to their daily life.
Free and frequent use of all types of visual and audio-visual media
of mass communication in both these organisation i.e. libraries as
well as centres of adult education will be of great help in promoting
reading interests and general education of all those who take

advantage of the facilities available for mass education at both the
organisations.

A commission set up by the American Library Association in
July 1924 to study and investigate the role of libraries i adule

s
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education enumerated the following as the objectives of the public
library :

(1) To assemble and preserve books and related materials in
¢rganised collection and through stimulation and guidance,
to promote their use to the end that children, young
people—men and women—may have opportunity and
encouragement, to educate themselves continuously.

(2) To aid in the advancement of knowledge, to improve
their capacity for appreciation and production in cultural
fields.

(3) To improve their ability to participate usefully in activities
in which they are involved as citizens.

(4) To equip themselves, and keep themselves equipped for
efficient activity in useful occupations and practical affairs.

(5) To keep abreast of progress in the sciences and other fields
of knowledge.

(6) To maintain the precious heritage of freedom of expression |
and a constructively critical attitude towards all public

issues. -

(7) To afford opportunities for making such use of leisure
time as will promote personal happiness and social well

being.

Library service is thus a social enterprise for participating and
cooperating with all other agencies and forces concerned with the
welfare and progress of humanity.... A system of libraries which will
serve these ends would seem to be the minimum cultural equipment
necessary for civilized living. A public library is a general agency
for out-of-school education.

Another point of view is that being an agency for informal
education, it has a more vital role in community adult education.
It is one of the few institutions that provide educational service to
adults as a central function rather than as an appendage to other
tasks. Schools are primarily for children, churches for religion,
labour upions for economic betterment, but a public library is the
major agency of enlightenment for adults, and a source of recorded
experisnce for children when they grow into adulthood. A public
library is one of the few agencies that exist to serve their constituents
and not to advance a cause or sell a product. The public library is
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potentially an essential upit in the educational system. In isolated
instances it has played a crucial role in the life of the community.
In many instances it has in its day-to-day performance quietly added
the search for understanding. It comes closer than any other
institution to being the capstan of the educational system.

Although libraries have always been necessary appendages of
learning and instruments of mass education, due to apathy and the
prevailing illiteracy in our country, the people are not yet prepared
to take advantage of these imstitutions. Libraries are, however,
essential to the progress of aduit education in the country. Circulation
of books, however, requires library techniques and a well organised
intergrated library service.

With the introduction of the national development plans, the
pattern of the adult education programme took a clearer shape and
libraries including circulating libraries, occupied an integral place in
this programme. A public library provides to the citizens, the means
of seif-education which is endless. Reading will widen their horizons
beyond the barriers of space and time. Acquisition of literacy, how-
ever, is a prerequisite to this well-informed support to create more
readers and more reading materials and alternately libraries are
essential as follow-up agencies for helping the stabilisation of literacy
and check relapse into illiteracy. Public libraries bridge the gap
betwzen the increasing number of readers and the increasing number
of books. The establishment of a net work of public libraries thus
becomes a logical and inevitable culmination of the Government's.
educational activities.

In the pre-independence era, knowledge for its own sake was
pursued by a few devoted scholars only. For the vast majority,
education was a means to the end of securing jobs. It wasimmaterial,
if their educational attainments were not of the highest order, for
after all, they were not called upon to exercise initiative and Ieader-
ship. After 1947, the situation changed. Educationists realised that
nothing short of first rate intellectual attainments alone would meet
the needs of the nation. The idea of schools and colleges serving as
filling stations had to give way to the idea of their serving as power
houses. The mind of the student was to be a dynamo and the
amount of power it could generate was determined only by its inherent
power. In other words, the ideal was to allow scope to students to
rise to the full stature of their abilities and aptitudes. Students were
required to help themselves to acquire knowledge and they were
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expected to carry on this process not till the end of their prescribed
courses but to the end of their lives. Libraries, were par excellence
the institutions for this kind of education. Educationists, therefore,
tend to attach greater importance to libraries in post-independence
years, then they did previously.

The spiritual leaders of 'society, the thinkers, the poets, the
priests and the philosophers regard libraries as great saviours of the
soul. Modern times have witnessed an enormous increase in the
media of mass communication like daily papers, film, radio and
television. These have an easy access to eyes and ears of men. Not
much effort is required on the part of the people to receive their

essages. They serve a useful purpose in stimulating interest in a
number of topics that add fulness and variety to individual life.
Their limitations, however, are that like icebergs they reveal only a
fraction of the whole truth and like lighteping they give onmly
momentary flashes; they hardly leave any time for thinking. Yet
the generality of the public do not recognise the limitatious and tend
to regard them as adequate. Libraries encourage readers to get into
communion with the best minds of the world, give them time to think
and rethink and integrate the best of the greatest minds into their

lives.

Apart from the social good that libraries are capable of achiev-
ing, it should be obvious to all that individuals are likely to benefit
from the use of libraries in their personal lives also. They learn to
be useful citizens; they can gain competitive excellence in their
professional career by making proper use of the reference sections
and specialised collections; they have an opportunity of improving
their artistic and aesthetic sensibility and making such wholesome
use of their leisure as will promote their personal happiness and
social well-being Above all, in this age of specialisation when
individuals are prone to develop lopsided personalities, libraries, will
help correct this tendency by providing means to cultivate multiple
interests other than those of specialised studies.

The argument tbat libraries can only be effective among a
iiterate population and without the ability. to read and write on the
part of the majority of the people, the establishment of libraries
would be like the lighting of streets in a city of the blind, has an
obvious force of logic in it. Yet, it is not wholly valid. It hasbeen
well “said that literacy is a by-product of a profitable occu;fation.
Feople are not easily persuaded to take the trouble of learning -to
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read and write until they are convinced that the knowledge will open
up avenues of advancement. Advocates of libraries contend that
libraries perform this persuasive function. A modern library does
not confine its resources to books only. It has films, film-strips,
pictures, radio and television as part of its stock-in trade. These
latter do not require an initiation into the art of interpreting them.
They have an appeal even to the untutored minds. Through them
it is possible to put before the illiterate masses an inspiring spectacle
of the march of civilization. When they realise that the pictured
panorama is only a part of the wonderland that lies concealed behind
the letters in books, it is not unlikely that they will be induced to
jearn the art of assimilating the messages of books. Thus it can be
assumed that libraries wili play an important part in the drive against
illiteracy and that they need not necessarily follow only in the wake of
an accomplished literacy.

To sum up we may say that public libraries have a very
important role in the implementation of the comprehensive programme
of adult education by providing facilities for:

(1) Promotion of literacy programmes to make good the lack
of formal schooling by illiteratz adults.

(2) Organisation of follow-up programmes for neo-literates for
stabilisation of literacy.

(3) Programmes of further continuing education for citizens in
general.

(4) Development of reading habits and programmes of
self-education.

(5) Developing the ability for communication and understand-
ing about social skills and responsibilities.

(6) Puarposeful utilization of leisure hours for education,
recreation and cultural betterment.

(7) Promoting social cohesion and cooperative social action
by developing in the individual a broad outlook znd a
charitable attitude towards society,

(8) Developing functional competence and productive capacity
by providing information and guidagce service and the

necessary literature for all types of readers for meeting
their professional needs.

-
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(9) Promoting the preparation and availability of suitable
literature for all types of readers for meeting their varied
needs.

(10) Creating an understanding for the conservationand develop-
ment of the natural resources of the country, its immediate
problems and the methods to meet the situation through
discussions, lectures, demonstrations, exhibitions and such

other methods.

The whole plan of work of the public library thus constitutes
a programme of adult education. Its successful working and the
effectiveness of the impact, however, rests on the workers connected
with the same, their method of work and the extent the people in
general are inspired to take advantage of the library services.



CHAPTER 9

Adult Literacy—A Team Work

You have now equipped yourself with the requirements of the
programme of adult literacy, its problems, its methods and the aids
and supportive services needed for its successful implementation. You
are nOW on with the programme and face to face with the problems.
You are developing acquaintance with your learners and are catering
to their varying needs and tastes to achieve your objectives. You
perhaps feel that the task is rather heavy. Yes! your realisation is
correct and the difficulty genuine. What we have discussed so far
also showed that the task is heavy and the problem intricate.

You have to select the area of operation, have a survey to

« locate and study your clientele. You have to procure a suitable place
for the work and assemble the equipment. Literacy alone is not
your programme. You have to have a varied activity for motivating
the learners and sustaining their interest in the programme. The
tools are numerous for creating and promoting the desire to learn
reading and writing. Cau you do the job alone? Perhaps not. The
task is so enormous that you need to enlist the cooperation of many
to achieve success. But you are alone. How to multiply yourself is
the problem? Ways and means have to be explored to establish co-
operative relationship to develop the necessary tools of learning and
support for implementing and expanding the literacy programme. At
times you alone may not succeed in motivating the adults to attend
the lessons. You may have to 80 to the learners and then how many
could you contact and cover, if that be the case. Cases of absenteeism,

irregularity and unpunctuality may be many. Personal contacts do
help greatly in such matters.

What you need, therefore, is hel
that the literacy pProgramme involves. Whom could you turn to and
where to find all this help. Immediately within the neighbourhood
o course, and within the community you are working for. You have
to develop a team, but mind you, it is with the definite purpose,
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which you must always remember. Develop contacts with the
established leadership in the community in which you are working.

This leadership has developed in recognition of their service to
the community. There might be an organisation, at least the village
Panchayat or the Mohalla Sabha or some other welfare organisation
of the type already working in the area of your operation. The
residents including your learners do have some regard for the leaders
of such organisations. They are their own. Seek the help and
cooperation of these leaders for your work. Win their confidence and
they will help you in a number of ways—in finding accommodation,
in inspiring the illiterate adults to learn in ensuring regularity and
punctuality in attendance, in bringing more adults to the class and
occasionally in helping you by arranging supply of some small
requirements for the centre like a dari, a gas lantern and things like
that. They may also help you in publicising vour effort and the
benefits it will ultimately bring to the 'earners.

These leaders and their organisations will make a valuable link
between you and the learpers. The resources and the means being
limited, the work should be done on a common partnership basis
between the peop'es organisations and you, the workers. The organisa-
tions being democratic bodies of the people themselves, would be
prepared to educate public opinion, inspire cooperative action,
supplement the resources and help all effectively useful programmes
for individual and social development. The programme of adult
literacy is no exception, it is rather the most basic one and as such you
will get all support from them for your programme. Such a step will
also give an idea of effective participation by the community in the
programme. Again the programme of adult literacy has to develop on
the basis of local needs and must satisfy them to all possible extent.
Here too it is the local leaders who have a clearer concept of the
local needs and will enlighten you about them thus helping you in
the planning of your programme. Such participation of and
consultation with the community leaders will develop their confidence

in you. '

Once you are able to gain the confidence and cooperation of the
local leaders, you will be able to solve many of your difficulties. You
need not lose heart. You will no more be alone. You will have many
to belp you in your effort. If you have the leaders with you, their
followers will listen to you, learn from you and you will achieve the
objective but be cautious to choose the right type from among them
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and stick to your purpose with firroness. The relationship has
limitations beyond which you may not go.

There is one other class of people whom you should turn to for

, help and whose cooperation you should endeavour to enlist. That is
; the youth of the locality—the educated youth or the school-going
" youth. There may te a group already existing, if not, develop one.
The youth is full of enthusiasm for work of this type. Even school
students are not found lacking. They may not know how exactly

they can be of help to you or rather 1o the less fortunate members of
their own society.

Develop contact and friendship with this group. Organise them
into a volunteer force. Understand their aptitudes, discover their
talents and inspire them to help you. They will help you in doing
much of the spade work that has to be done before beginning the
adult jiteracy work. They may publicise your work by taking out
prabhat pheries and by writing slogans on walls. They may help you
in conducting surveys, in preparing visual aids, charts, maps, and
posters for you, by presenting cultural shows-recitations, dramatics,
music concerts etc., and even by helping the work of teaching the
adults, Remember these young teachers will need to know the art of
dealing with the adults specially when they are teaching them
reading and writing. Try to acquaint them with all we have
discussed about how adults learn and what method they have to
adopt.

Once you have discovered their talents and organised them into

groups round their own interest, they will be of help in the promotion
of your programme. If you win the cooperation of the youngsiers,
the cooperation of their parents is assured and you are now a team
and not an individual trying to implemeat a programme of the
liquidation of illiteracy from among the adults of the locality. The
young volunteers may work the radio for you and even conduct post-
broadcast discussion group. They will manage the centres’ library,
conduct sanitation drives, campaigns for grow more food, and family
planning, and do many other odd jobs to share your burden only for
the joy they will have in finding a fruitful vtilisation of their leisure
time in the service of the society. This voluntary work will certainly
develop their own personality as well and they will develop self-
confidence and the power to argue and convince. This is an
advantage and here begins the training for leadership, and for this,
you provided the oppor%}unity to thepg and will get credit for it.
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And now perhaps starts another phase to caution yon, lest you
might drift away from the path and entangle yourself in fresh
difficulties.  Your class is now in full swing. You have a literacy
programme as well as other activities for general enrichment. The
cultural programmes will catch large audiences and the social mixing
will develop the brotherly “We”’, feeling among the residents. For all
this the elders of the locality are with you, the youngsters are helping
you and the learners certainly look up to you for guidance. The
locality hums with activity and life becomes interesting.

In such an atmosphere, you might feel it is you, who brought
all this change, the elders will feel, they deserve the credit for it
because without their cooperation, nothing would have gone very far
and the youngzsters take delight in what is happening. Remember to
give all the credit to those who deserve and take pleasure only in the
situation that has emerged. You have only channelised their
energies. . Help them to continue the effort till the goal is achieved,
and they relieve you to pick up another area for similar good work-

So far so good ; but you may not like it and begin claiming the
whole credit for yourself. Remember! your claim will be challenged.
Jealousies will start, factions will develop and the whole atmosphere
will get vitiated. The edifice you have developed will crumble down.
The good work will lose its charm and you will get nothing but
disappointment and frustration. Imagine the harm, the situation is
likely to do to the movement. Such is sometimes the conflict: please

beware and work within limits.

The fundamental goal of adult literacy and adult education is
the building of character that will sustain us in the great days ahead
and never the development of conflicts that will destroy the whole
social fabric. Remember to act upon the maxim, “He that would be
chief among you, must be the servant of all”’. Remember that it is
love and not the fear or envy, that is the condition of learning.

The atmosphere of love and cooperation will enable you to
expand the programme and cover a wide field bit by bit. The
volunteer workers in whom you have kindled the desire to serve and
generated the enthusiasm for it, will look after the follow-up prog-
ramme and stabilise the literacy skill of the new learners. A follow-
up of literacy effort is an integrated part of the literacy programme
and without the knowledge of literacy being put to use by reading
books extensively andfor by continuing the education further, the
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ability to read and write will die out and all effort will be wasted.
The interest for reading will be created and will grow only thfougl_:
reading. The neo-literates must have access to all types of suitable
reading material and that is possible through the organisation of
libraries., The volunteers will be prepared to organise and run the
library, if they are trained to do so and the means are available to
them. The literacy programme does not have to cease. It hasto
become life long. The -adult educator completes the first stage,
develops the ability to read and write, creates the interest for reading
and trains the youth for carrying on with the follow-up activities to
stabilise literacy and promote further learning. He has to arrive at
this stage with the help and cooperation of a team of workers and not
by working in isolation or with a spirit of detachment. '

We may now sum up what we have said in this chapter:

1. The programme of adult literacy is rather heavy and
involves a number of activities to inspire the aduits to learn

reading and writing and develop an ability and taste for
further learning.

2. Enough spade work before beginning the actual programme
is required to be done, for which community participation
and consultation is essential.

3. The teacher may have to meet the adults in small groups
jn the fields, in their home or at the centre according to
mutual convenience. This will mean devoting time for
such activity for convincing the learners about the need and
utility of the skills of reading and writing.

4. The assignment has, however, to be completed in the given
time and the given standard has to be achieved. Both the
teacher and the learners are honour-bound to ensure this.

5. The programme has to be periodically reviewed, supervis-
ed and assessed.

6. This needs selfless work with a missionary zeal. But the

teacher cannot do all that single handed. He has to develop
his team of helpers.

7. The teacher must seek the help of the local leaders for
inspiring the adult illiterates to accept the programme and
join it, for ensuring regularity aad punctuality in attendance,
for inspiring the learners through occasional appreciation
of the work, for arranging suitable work places and for hélp
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in making available small conveniences for running the
programme. The cooperation of the local leaders will be
valuable in solving day to day problems specially to safe-
guard the development of controversies and conflicts and
for participation in programmes on a mass scale.

The teacher has to do so with a set purpose and do so
within limits.

The teacher has to develop cordial relationship and win
the cooperation of other functionaries like the village level
worker, the health worker, the panchaydt secretary, the
cooperatives secretary and the school teachers and others
from the social service or welfare groups already existing
at the village level or in his area of operation.

The cooperation of the local youth will be of great help in
conducting the pre-programme spade work of publicity,
survey and enrolement. The youth will also help in making
personal contacts, preparation of visual aids and presenta-
tion of cultural programme etc.

All this is very essential for successful implementation of the
adult literacy programme, which is a team work and not
that of any ome individual. The teacher should take
pleasure only in the achievement and give the whole credit
to all those who deserve.



CHAPTER 10

Example is Better than Precept

You have so far studied the various aspects of the programme
of adult literacy. You have seen how great importance it has in
promoting national development.* You have understood why every
adult in a progressive democracy must be functionally literate to
make useful contribution in social, economic and political develop-

_ ment of the country and make his life happy and prosperous. He is

" required to be an effectively useful citizen by being able to participate
actively as a wage earner, a parent, a voter and a citizen. He should
be able to work with efficiency either on the farm, or the fastory, in
agriculture or in industry, in transport and communications or in any
other organisation serving, the man, the society and the nation.

Literacy and even functional literacy is not, however, the end.
It is only ome of the important means to an end, the life-long
continuing education. Without education there can be no light. It
is light that unites. Darkness only separates. Knowledge is the
greatest factor in the unification of mankind. That is why along with
the spread of literacy, you have (o enlarge your sphere of activity for
making the participants functionally litetate and by developing in
them a strong desire for further learning which would enable them to
improve functional competence, increase ability to earn and provide
social and political understanding for further advancement in life.
The course of literacy should develop in the learner the skills of
reading and writing of a standard which would enable them to continue
their learning and never to relapse into illiteracy. It should also
develop in them sufficient taste for reading so that when they have
an access to the world of books, they should be able to read and
understand them ‘to satisfy their reading interests and obtain from
them the knowledge they need and seek for.

You have understood the various requirements of such a com-
prehensive programme. You havs also seen that there are battles to
be fought and problems to be solved before we are ab'e to possess
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the land and wrest it from those who profit from man’s ignorance.
You would need devotion and courage for it. You learn quite a lot
by experience and it is wise to benefit from what theothers have done
lest you might lose heart or feel frustrated and decide to give up
effort. It is desirable to place before you a few experiments and
studies to show how some of your predecessors faced the odds and
succeeded, and how some of he learners benefitted from a course of
literacy and succeeded in life. These are only a few examples to guide
you in organising the work and inspiring the learners. Learnine by
doing is always the best butthe knowledge of how others did the-

work will encourage and goide you.

Let me begin with the case of a small village near Delhi of about:
550. people, most of them labourers working in the orchards round |
about. The village did not have a Panchayat of its own mnor there-
was a school. The financial condition of the village was very poor.

The vilage was considered to be a very good village in which to-
take up adult education work because igoorance, proverty, insanitation
and disease were all present at one place. There was inactivity also. ~
People had no initiative and could not think of anything about their-
own welfare. The village, therefore, afforded a suitable ground for-

adult education work including literacy.

A worker was posted to the village to take up an adult literacy

the organisation of library and reading room services and

programine,
He was.

a programme of youth organisation for village development.
confronted with a number of difficulties:

1. The leaders thought tbét any youth organisation would mean
a challenge t > their leadership.
1t was also considered that any time given by the youth in,

2.
the activities organised by the adult education worker would
mean a loss to the individual family to that extent and thus,
their income would suffer.

‘3. It was also considered that the youth attending the adult:

education centre would also begin a different type of life-
which may cost the elders more.

The-

A strong opposition was, therefore, faced by the worker.
ould

worker could, however, carry the young men with him as he ¢
awaken in them an interest for better living. He organised discussion:
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groups, taltks, reading from books and some cultural programmes that
were developed by the youth themselves.

The cooperation of the youth was considered to be a very good
opportunity by the adult education worker, who tried to utilise their
-energies in shramdan for cleaning streets and getting them paved,

constructing scak pits and thus giving a new sanitary look to the
village which was dirty.

This face lifting by removal of the insanitary condition was
considered to be the basic need of the village by the worker and to
begin with, he concentrated all his efforts on this one basic point. He
conducted a number of sanitation drives with the help of the Yuvak
Mandal organised by him. Cooperation was also sought from the
members of the Yuvak Mandals from the neighbouring villages.

This took quite a long time. In the meanwhile the Municipal
“Corporation announed a prize competition between the villages for
sanitary conditions. With the efforts put in by the Yuvak Mandal
under the guidance of the worker, the village secured the second prize .
in the competition. This victory, the elders thought to be some-
thing very great. For the worker, it was a master stroke. The elders,
therefore, developed confidence in the Yuvak Mandal and praised
them for having achieved something for the whole village which they
‘could not have done. Fame is the last infirmity of the human mind,
but here this infirmity proved to be strength and the long standing
-gulf between the youth and the elders was bridged with the result that
today the village has a school as well as a very good piece of land
-ear-marked for an adult education centre. It has developed its own
park and a small building. The activities are participated by every

one with enthusiasm. A children’s club and a nursery school have
-also started working.

The elders, apprehension of a challenge to their leadership by
“the youth is, however, a general experience and is a great handicap
in developing programmes. There are various ways to tackle this
‘problem. The above is a description of only one of them, which
‘has been quite interesting and may be of help at other places as well.

Similar factors also stand in the way of the working of Pan chayats
‘in many cases, specially when a young person gets elected to the
“village Pradhanship and members of the Panchayat are mostly young
‘people.  The reason is that most of our elders who have so far been
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respected in the villages for their age and wisdom have not been able
to adapt themselves to the changing world which demands constant
action and less talk They do not appreciate the increasing needs of
the people in the new age. The younger elements cannot rest satisfied
with limited conveniences at their disposal. They have a right to live
honourably in the fast developing world and must, therefore, acquire
all the facilities required for such development.

The young Panches, therefore, think of problems from a coilec-
tive point of view. Their approach is not individualistic. The
traditional villager, however, is not yet prepared to give up the indivi-
dualistic approach and does not seem concerned about the Panchayat
or its working or even its organisation. This produces a conflict
between the Panches and the villagers, which poses a difficult problem,
for the people as well as for the Panchayat.

Here it is that the adult education worker has to play an impor-
tant role of educating the people foi community action and collective
approach. This can best be done through youth organisations and
organisation of village developmental activities through them ‘on
shramadan basis. When the progress made by the village will be clearly
perceptible, the conflict will disappear. While, however, it is correct
to say that what we want is action not words, it is also correct that
for encouraging and motivating people to action, some coucrete
community activity is needed.

We may take another example of a village near Delhi. It hasa
population of about 2,500 people, belonging to various castes. A
Gram Panchayat has been established. A senior basic school for
boys exists in the village, alongwith a school-cum-community ceatre
for men. A co-educational higher secondary school has also been
started. A very active youth club has been organised in the village.

The members of the youth club felt that an adult education
centre for women was the real need of the village. They approached
the gram panchayat and the pradhan offered to accommodate the
centre in his own house. A centre was, therefore, started. The women
participated in the literacy class. They learnt housechold crafts and
develeped cultural programmes. But participation was not satisfactory.
The worker was anxious to give the benefit of the activities to the
maximum number of women. She started a house to house survey,
which revealed that participation would increase if the centre was

- shifted from the Pradhan’s house. Other members of the Panchayat
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had offered a place for running the centre. which was not only
suitable, but also promised better participation.

In view of the greater good of the greater number, the worker
shifted the centre to another place. But the pradhan felt it was an insult
which he could not easily pocket. The centre started working and
the participation improved, though not in accordance with the
expectation. The shilting, however, developed a problem among the
members of the panchayat and a dilemma for the worker. Complaints
against her performance and even against her conduct began pouring
in. While one group pressed for the closure of the centre, the other
would not let it move. The position was still more difficult because
the lady worker had in the meantime formed a mahila mandal in

_which the ladies had begun taking great interest. The mahila
“thandal felt even more interested in the lady worker when they found

that the village people were making complaints against her personat
behaviour even.

In such a ticklish situation, the yuvak mandal alongwith the-
workers in the school-cum-community centre took the initiative and
brought about compromise between the members of the panchayat
and thus ended a conflict which had developed without any genuine
basis. Had this organised group not taken the lead, a very good
activity organised for the benefit of all the women inthe village would
have come to a close,

This case study emphasizes the need for discussing problems.
with all people concerned before taking action. Emotional logiz is
often quite different from the logic revealed by rational surveys,
Securing the pradhan’s active belp on the survey and then discussing
its implications with him might have prevented the problem.

Yet another example of a smiliar type may be studied. It relates
to another very big village situated in the interior of a different
development block in Delhi.

The village had no facilities for communication and transport.
Although the railway line runs past the village, there was no railway
station. The village had a population of about 1500 people co(mprised
of three main communities, Jats, Sainis and Harijans. The Harpans
formed quite a strong block in the village. Most of the elders are
uneducated, but the younger generation has been receiving education
and quite a number of the young men are employed in Delhi.
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An adult education centre was started in this village in 1958.
There was then no panchayat. The worker found that the villagers
had neitber interest nor initiative for the developmental needs of the
village. The most important need was for the transportation facilities,
because quite a number of young men were daily going to Delbi.

The workers biggest headache was that the three main commau-
nities did rot even confer together, not to speak of cooperating even
in matters of common interest. There were acute differences whenever
any project was to be undertaken.

The worker deliberated over the problem. He was advised to
concentrate all his energies on devising ways and means to solve the
transportation problem so that he might at least win tbe cooperation .
of the younger elements. The worker, therefore, tackled the problem
by approaching the railway authorities and requesting them for the
establishment of a railway station for the village. This was a2 much
desired facility and the youth, therefore, promised him all support.

The workers did not waste much time and socn succeeded in
obtaining a promise from the railway authorities for starting a station
provided the villagers would donate a piece of land and deposit a sum
of Rs. 500 as their contribution for building the booking office, etc.

The conditions were not difficult, but in a copflicting community
even that seemed an impossibility. The worker and the youth did
not, however, lose heart. They summoned a general meeting. As
expected the attendance was poor and disappointing. The preliminary
discussion was held without much result. The worker thought of
trying another method. He summonded a meeting of the Harijans
and invited the youth to it. Harijans attended in large numbers.
While the problem was being discussed, the other groups smeit that
the youth may succeed in getting cooperation from the Harijans for
implementing their programme. Members from the other groups,
therefore, also dropped in and the technique employed by the worker
succeeded in obtaining a dopation of Jand as weli as an amount of

Rs. 500.

The matter was soon discussed with the railway authorities and
they agreed to stop a few trains in the moraing and evening for the
advantage of the villagers; but they would not agree to post a
booking clerk, until the yearly income from tickets at that station
was Rs. 1000. Discussion again took place. The worker invited
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the youth to volunteer for this purpose till the income reached the
target prescribed. The members of the youth club were ready although
it involved a number of difficulties. But the advantages of a station
far out-weighed all such problems and the youth took it upon them-
selves to work the railway station till the prescribed target was
reached. The station was worked by volunteers from the youth club.

While all these problems were being faced and solved, a
panchayat was tormed in the village. The panchayat worked very
well for sometime with the cooperation of youth club which had
members from ali the groups. Unfortunately the pradhan expired
and a new pradhan had to be elected. Communal feelings again
ran high and personal interest came to the fore. The worker
apprehended that the village unity and concord would again break
“up. The worker, however, being a man of advanced age and ripe
experience rose to the occasion. He thought of organising the
Mahabharat katha and explaining to the villagers the evil results of
mutual conflict and rivalry. The katha was actively participated in
by people from all groups and the discourzes had a very good effect,

with the result that people sank their differences and elected their
pradhan upnanimously.

Let us now study the problem from another angle. This is a
case of a village having a senior basic school for boys and a primary
school for girls. The population of the village is about 600 out of
which about 80 are Harijans. The traditional leaders did
not see eye to eye with the youth and were very uncompromising.

Their defeat in the Panchayat election infurjated them and they refused
to cooperate with the panchayat.

The adult education worker posted in the village was confronted
with the problem of reconciling these coaflicting interests and
activising people to participate in development work. The worker
started making personal approaches to individuals and developing
personal contacts with the villagers so as to create better social

relationship among the villagers. His efforts, however, did not tear
much fruit.

While trying to solve the problem, he was reminded of the
katha technique adopted by his colleague in another village. This
worker is a good singer and can himself compose in the village dialect.
He, therefore, composed some songs and Bhajans from the story of Jai
Chand and Prithvi Raj and organised a small bhajan mandali. His
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sweet voice along with harmonium and tabla attracted much audience,
and made him popular among the villagers Now was the chance
for him to put before the people, with all the force he commanded,
how mutual discord between Jai Chand and Prithvi Raj brought about
the downfall of the Rajput empire. The villagers appreciated it angd
exhibited great interest in the programmes organised by him.

To add to this he also arranged to obtain milk powder and
organised free distribution of milk to the people in the village. His
discourses thus coupled with social service and his devotion bore fruit
and the villagers developed confidence in him.

He now thought the time was ripe to propose a developmental
project. He thought in this way to test whether mutual discord had
disappeared or not. Two projects were, therefore. proposed before
the villagers ; ciearing the village pond and building a link road to
the main pukka road. The whole village very gladly cooperated in
completing these two projects and the long standing discord between
the panchayat and the frustrated traditional leaders disappeared.

We may now examine a few cases where the panchayats have
been instrumental in organising activities for the residents of the
village, But for the establishment of panchayats, the establishment
of adult education centre would have been impossible.

In a progressive village with a population of about 3,000 all
suitably employed, a lady adult education worker was sent to organise
literacy class and craft activities for ladies. 1t was done on the
initiative of a well meaning enthusiast who offer=d his own house to
accommodate the centre, The need for the centre was genuine. The
ladies appreciated it. The centre was well equipped but the participa~
tion was most discouraging.

The ladies were anxious to learn and the centre had all the
facilities. The village was quite progressive. The centre had been
well located and equipped. Still the activities Jacked participation.
This posed a problem to be investigated. Was it untouchability ?
No. Was it poverty ? No. Was it isolated location of the centre? No.
Was it vested interest ? No. Was it ignorance? No. Was it casteism or
group faction? No. Was it a felt need? It was What was it then that
kept the learners away and did not encourage them to participate in

a useful programme ?
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After much talking and listening to the women, the worker
-decided that it was the sense of belonging, that was not there. The
village women could not be convinced that the centre was their centre,
the centre of the whole village. It was only a chowdhry’s house, a
neighbour’s drawing room for whom different groups had developed
different notions. The village women needed some piace which every
one could call her own

Efforts were made to find some other house in the village which
every participant could call her own. There was none. The efforts
failed. The village had no common funds to raise a common building
and the centre had to be withdrawn.

This incident, however, left a deep impression on some
enthusiastic young men, who felt heavily embarrassed at their
helplessness. A year later, the village panchayat was formed and it
was everybody’s panchayat. Now was the time for striking again.
The village pradhan bhad the incident in his mind and set about
finding ways and means to put up a building which everybody in the
village could call his own. He levied some tax on the lime querries
and before long a centre was opuilt. Scon a very progressive ceatre
with a number of amenities for the women and children was
established. The centre stands like a beacon light to show the way to
others.

This case, however, is by no means the only example where
the adult education activities have been accelerated after the
formation of panchayats. In a number of other villages, too, the
panchayats have played a commendable role in realising the
importance of educational activities for enlightening and eunlivening
the people. Some panchayats have set aside considerable sums of
money for the organisation of activities for the youth and othershhave
arranged rented buildings for adult education centres.

While such instances reflect wzll oa the achievements aad
present bright pictures, there are darker pictures also. May be they
are due to fast urbanisation or to exploitation of the ignorant by the
cleverer groups. Whatever it be, it does provide a situation to the
adult education worker wherein he has to act with all the tact he
has. While objectively maintaining his non-partisan attitude, he

has to enable the people to solve their problems in an amicable
manner.
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A study of one such case may be of interest to the readers and
we may, therefore, attempt a brief description.

It is a case of a village situated on the outskirts of urban Delhi.
Since Independence, Delhi has been expaading fast and urbanisation
has been going on quite briskly. The villages are fast becoming
townships and beauctiful bungalows equipped with all amenities of
modern life now occupy all the land once under cnltivation. The
whole situation is in many cases so changed that the original village

life pattern is now only a tale to tell.

Such a changing state has brought in many complexities.
While administratively the unit is a village, in reality it has lost all
its rural character. The homogeneity, the mutual attachment and
inter-dependence in village life is all gone and a few intelligent
.demagogues have been provided with good opportunity for exploiting
the ignorant and the weaker groups, both from the peasantry as well

as from the artisan class.

In the vicinity of the village under review, new colonies were
.developing fast. Land was needed for expansion. The village had a
vast forest area belonging to the Gram Sabha i.e. the common
property of the whole village community. The village panchayat had
some undesirable elements also within it. Vice prevailed over virtue
and the manipulation started. Bit by bit the forest began to dis-
_appear and the common land was sold out to urban colonisers under
the pretext of utilising the money for implementing gainful projects

for the betterment of village life.

Time passed on, The land was alienated but no benefit in
return was perceptible nor did the panchayat-funds show any
accumulation. All well-meaning people in the village felt worried but
-it was all darkness. The adult education worker seemed to them the
only torch bearer. For him, however, the issue involved dangerous

4intricacies.

He cannot take sides yet he cannot allow the ignorant to suffer.
It was a dilemma. He thought of a plan. He
-must strengthen himself first. He did not lose time in organising a

village leaders camp. The young anc? old _a!ike inte{ested in village
uplift were invited from the neighbourng villages WI?lCh formed one
village level worker circle. Responsible officers of the dl'ﬁ'erent develop-
-ment departments were invited to speak and group of villages were also

anvited.

“What shall hedo?
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The village people took advantage of the opportunity and
utilised the platform for ventilating their grievances. The panches
stood exposed and an enquiry was instituted. The investigation
revealed numerous irregularities and the vicious circle was broken.

Such cases may be many. The situation is too delicate to
tackle and the intricacies involved need very tactful handling. During
the transitory period, however, over-ambitious people, do tend to
resort to such unsocial and corrupt practices for the selfish ends.
Conscientious and devoted workers with a missionary zeal will
certainly be able to deal with the situations if only they are conscious
of and cautious about them.

A practically similar technique had to be used with success in
another village in a different situation. In that village the adult
education worker, the panchayat and the youth clab had all failed
to obtain the cooperation of the authorities for getting the minimum
civic amenities for the village.

The general surroundings of the village were intolerably un-
sanitary with beaps of rubbish rotting on all sides. The economic
condition of the village was very poor. Funds could not be raised
through voluntary contributions. The magnitude of work required
for obtaining the necessary sanitary atmosphere was too big fo be
tackled on a shramdan basis, yet the residents must have their due.
The youngsters kept busy with weekly shramdan and continued re-
minding the authorities also. Shramdan gave them little achievement
and the official agency did not stir.

Out of frustration, the youth resorted to publicity and the
village was mentioned in the Press. The elders considered it to be
an act of defamation and apprehending displeasure of those in
authority began to snub and mock the youth instead of admiring or
helping them.

3

The situation was getting complicated. The youth, however,
did not lose courage 'and thought of organising a community pro-
gramme on the Republic Day. The worker was with them all the
time and for him that was a golden opportunity. The highest officer
of the concerned Department was approached and was invited to
preside over the function. The acceptance of the invitation was
enough to evoke a brisk activity in the village. Fortunately for the
youth who had hit on the  right technique, the village surroundings
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were clean before the day of the function, which the village celebrated
with a real sense of pleasure and achievement. The village was in
fact a miniature republic. ’

Cooperation between the elders and the youth was not only
restored but also 1ok firmer roots with the result that a number of
useful activities were organised in the village for providing gainful
mployment to the needy.

One more interesting example and I would close the present
study. This is an example which shows how important it is to be
able to read and write in this era of democratic decentralisation. It
also shows how blind confideace creates undesirable situations and
how authority is misused for personal ends.

Rural broadcasting provides an important programme of mass
education. Although primarily a programme for education, it is
suitably integrated with information and entertainment. To be frank,
the village community listening set is the only pleasure in the other-
wise dull and dreary life of the village. The programmes are, there-
fore, heard with interest by every one without discrimination of any

type.

Much before either the adult education scheme or the commu-
nity development programme, radio seis were distributed in Dethi
villages. Responsible villagers who offered to look after the sets,
operate them and organise reception and listening for all villagers,
- were registered as care-takers.

With the launching of the ad#lt education scheme and then hte
community development programme, the system was ¢ little changed.
In villages where adult education workers had their centres, the sets
were worked at the centre, otherwise the V.L.W. or the school
teacher or any other concerned Government functionary looked after
jt. Where no such functionary was available, the old type care-
taker worked the set.

With the establishm=nt of panchayats the panchayats provided
common places where the sets work under any of the arrangements
mentioned above or even under the care takership of the pradhan
himseif. A number of villages, however, pose difficult problems.
The village pradhan in some cases feels that the radio is a prestige
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article and must be installed in his house while the previcus care-
taker is reluctant to part with it for obvious reasons of having
been associated with it for quite a long time. Such situations
create ticklish problems which need tactful handling, lest one good
activity come to an end or public property be lost to the Government
by some misdeed of the frustrated and infuriated groups.

The present case, however, refers to a village which had been
provided with a radio set since the beginning of the scheme. A
responsible village enthusiast had cared for the set without complaint
from any body.

With the advent of the panchayat in the village a resolution
was received by the concerned requesting him to shift the radio set
to the pradhan’s house, It was rather surprising but since it was a
resolution duly approved by the panchayat, orders were issued for
shifting the set.

When action was being taken, a number of queries were made
by surprised villagers. The reply to the query was that it was being
done in pursuance of a resolution of the panchayat signed by every-
body including the care-taker. This reply surprised the villagers all
the more. They expressed complete ignorance about any such
resolution. Investigation revealed that the signatures had been
obtained on a blank paper under the pretext of a representation being
sent for some other village development project.

The case was very interesting. For the adult education worker
such ignorance and exploitation is intolerable. This would strike at
the very root of democracy and bring discomfort and unrest instead
-of peace and prosperity.

We may now relate a few case studies of another type for your
:guidance and use to show how literacy has helped adults to prosper
o life.

This case study is concerned witha 35 year old adult of a village
in Lucknow district who was almost illiterate before he joined the
adult literacy class. After completing the functional literacy course,
-while some of his class fellows used their literacy skills in copying
songs, in reading books and in their daily work of maintaining
registers and accounts, this adult used his literacy skills in preparing
estimates and layouts for different types of houses.
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This study describes (i) what factors motivated him to become
titerate (if) what use he made of literacy skills he acquired in the
adult Jiteracy classes and (iif) what made him “specialise in the arith-
metical side of functional literacy when most of the adults used their
literacy skills in reading and writing.

Functional literacy as claimed by some people is achievable in
three stages. In stage one, that is, learning to read and write stage,
the adult acquires the esseatial skills in reading, writing and arith-
metic. To put it in other words, he can read and write al! Hindi
alphabets and their copjuncts, and also simple words and sentences
from the primer. He can remember Hindi numerals upto 100 and
can do simple addition and subtraction. In stage two, that is, read-
ing and writing for understanding or functional literacy skills stage,
his reading speed increases to 40 to 50 words per minute so that he
could read simple reading materials with comprehension. He could
write with a speed of 7-10 words per minute. Besides, he can write 2
letter or an application and fill in certain forms. The third stage is
the functional education or reading for better life stage. At this
stage the adult acquires knowledge about institutions at the block,
district and state level, about the world around him.

The adult under discussion is Sarju of Baghiamau, a village in
the Sarojininagar block of Lucknow district.

Sarju is a Raidas by caste. Traditionally the Raidas are leather
workers. They occupied a lower position on the caste scale. But
recently most of the Raidas’s have abandoned their traditional occupa-
tion and have taken to other occupations. Most of them aré
agricultural labourers. The illiterate Raidas’s work as manaal
labourers, while literate ones are masons, mates and office attendants.

Sarju started his life as a mazdoor or ordinary labourer. He
never went to a school, nor did his father. Like his castemen they
became earning members at an early age. Sarju was agricultaral
labourer most of the time, though he worked on his father’s four
bigha farm. He started working outside the village as a manual
labourer. Fortunately he had the opportunity of working under a
higher caste mason.

One day Sarju and the mason were working in Dolliganj, a place
in Lucknow city. The walls of the house were raised and pegs were
to be fixed in the walls. Sarju fixed the pegs as he was instructed. He



118

‘was not supposed to make any alterations, because his duty was to
take orders, however, wrong they might be. Except for one, alt pegs
were fixed. When the last one was to be fixed, Sarju could not keep
silent. He said to the mason, ‘I have fixed all these pegs as you
instructed me to fix them. But I feel they are in wrong places. Theydo
not seem to go according to the sketch design.” The mason was
surprised at Sarju’s observation. He asked him to do things as he was
instructed to do. But Sarju insisted that he had some good reasons to
think that the pegs were in wrong places.

The mason got down the Jadder and looked at the pegs from
different angles, consulting the sketch design. He then took out histape
and measured the distance from the base. Sarju was right. But for
the last peg which Sarju had fixed, all others were not in their places.
The mason said to Sarju, ““Sarju ! you have much commonsense. 1am
very much impressed by your sense of judgment. But vou know
where the world is going. You will remain 2 mazdoor even after
twenty years, if you contiue to be illiterate. You must learn to read
and write. You can be a good mason. I promise to make you a good
mason, if you learn to read and write.” Sarju felt encouraged and
made up his mind to become literate.

Sarju continued to work under the same mason. He bought a
Hindi primer and started learning from it. He could not give much
time to reading and writing as he was too tired. Inspite of his hard
work he could not learn more than writing Hindi numerals

In the meanwhile adult literacy classes were organised in
Baghiamau. Ram Murat, the adult literacy teacher, went from house
to house asking peoplie to join his class. Sarju was undecided because
different people had different attitudes towards him, Some said, it
was too late for him to learn to read and write while others thought,
for a person of his ability, literacy was a must. However, he joined
the class when the village elders pursuaded him.

Sarju like some other students in the class, completed the primer
in three months. This gave him the essential skills of reading and
writing and arithmetic. He started applying these skills to his daily
wotk. He would write down on paper what he had to memorize
formerly. After completing the functional literacy course, Sarju was
entitled to work as a mason and then a mate. These two jobs require
<certain skills in literacy. Most of his work required him to write the

details of construction materials, the names of labourers working under
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- him and wages due to them etc. He was required to read sketch designs
of houses. Thus Sarju rose from an illiterate labourer to the position

of a literate mate.

Sarju devoted some of his time to reading when he was free
from his work. He became a member of the bell bicycle library
from where he borrowed books and read them. He was not
interested in singing bhajans or keertans. Sarju claims to have read
several books including mythological stories and dramas, Atha and
Ramayan. Many people praise him and think that he is one of the
few who could read Ramayan with some reasonable noderstanding.

We may now read of another case. The village under discussion
bas a population of 668 persons, 350 male and 318 female. Illiterate
persons numbered 555 of whom those below 15 years of age are 317
and those above 15 years of age 238.

This is primarily an agricultural village. Most of its people
work on land and are engaged in occupations comnected with
agriculture. A large number of farmers have medium-size land
holdings and practise traditional methods of agriculture. However,
there is one Brahman family which makes use of modern agricultaral

practices.

The viliage is inhabited by anumber of caste groups. Of these
the Yadavs, Pasis and Raidas are numerically larger than the rest.
Besides being numerically the largest caste group in the village, the
Yadavs are economically well off. Next to them are the Brahmans
who own a considerable portion of village lands. The Harijans who
are mainly landless labourers are dependant upon the land-owning
castes in the village. During the past three or four decades the
so-called lower castes have improved their economic condition and
enhanced their social position in their group as some of the literate
ones are masons, head masons, helpers and attendants outside the

village.

In the village, the Brahmans have always been 2 literate caste
group. In the past when there was no school in the village, they sent
their children to schools in neighbouriag villages. Next to the Brah-
mans are Badhais (carpenters). They are followed by Yadavas and
Harijans who took to literacy very receatly. .

There are 113 literate persons in the village. This figure includes
children who are reading in different grades in the primary school in
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the village and in schools outside. It also includes all those who had
had formal schooling.

The total number of persons declared functionally literate is 59
of whom 48 arc males and 11 females. Eight out of 11 female studeats
have been married off and at present they are in their husband’s villages.
The other three who are in the village, have not discontinued their
interest in literacy. Of the 48 male students as many as 22 have
relapsed into illiteracy. They can, however, write their names and
can also recognise alphabets. Only 18 have retained some of what
they learned in the literacy class. They engage themselves in copying
songs. Some of them read books like Alha. Eleven persons have
made appreciable progress and have improved their reading and
writing skills during the past five or six years.

Literate persons in the village spend their leisure time in
different ways, Some read books borrowed from the bell bicyle
library or from some other library. Reading interests of these readers
vary from science to religion. There are others who read books like
Alha, Ramayana and Tota Maina etc. These persons engage them-
selves in this activity mostly in a place where people collect and
listen. This is not a regular activity. It mostly depends upon the
mood and convenience of the person reciting from the book. There
are still others who spend their leisure time in singing devotional
songs. The illiterate memorize these songs and the literate copy them
from varied sources and sing them. These persons are generally-
members of what is known as bhajan or keertan mandali. The
mandali generally meets on Tuesday and devotes some time to singing
songs. Thus persons of low comprehension ability read simple
literature and copy and sing songs. Only a few use their literacy skills
in their occupations.

Chauhan Lal, the literacy class student was born in a poor -
Harijan family. His father, like many Harijans in the village, was a
landless labourer, and like them did not think it necessary to educate
his children. Moreover, in those days the village did not have a
school. Children of well to do families went to schools in the
neighbouring villages.

As it generally bappens with poor families, Chauhan Lal became
an earning member at an early age. He was a manual labourer and
worked in the village and outside. In those days his father was a
draftsman in Municipal Corporation in the city. He was illiterate
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before he rose to that position. He was a labourer like Chauhan
Lal and others. He learned to write numbers upto ten and to recognise
alphabets. With this much of literacy skill he could prepare sketch
designs of buildings and roads which in his days enabled him to
become a draftsman. For many illiterate persons in the village this
man became an ideal for emulation.

Chauhan Lal too got the idea that he could learn to read and
write and become a head mason. The urge to become literate
compélled him to interact with literate persons in the village more
frequently., The village primary school teacher did not help him
much as he was busy with his domestic work. However a Brahmin
boy who was reading in some school, agreed to teach him in the

evenings.

Cbauban Lal had hardly learned to recognise the alphabets,
when two adult literacy classes were organised in the village. This
was a boon for him. He immediately joined one of them. He was
so enthusiastic that he would be present in the class before anybody
else arrived. He would assist the teacher in cleaning the place,
spreading the mats and cleaning the patromax. He would then sit
down to learn his Jessons. He was always early to arrive and late
to leave the school. In ten months he became a functionally literate

person .

The benefit he derived from this hard work was that he started
working as a head mason with a private contractor. But he did not
stop at that. He continued his interest in reading and writing and
in improving the skills he acquired in the adult literacy class. On
some one’s suggestion, he got his name registered with the employ-
ment exchange. Eventually he was selected and appointed as a helper

for a farm.

The farm is about one Kilometer from the village- It has
animal husbandry, dairy and poultry sections. Chauhan Lal was
posted in the Regional-Cum-Research Section of the poultry farm.
As a helper, Chavhan Lal’s duty was to observe birds of various
breeds and keep a record of their behaviour He was required to
keep on moving inside the place. When a hen has to lay an edg, it
enters into what is known as the ~Trip box’, the doors of which
automa tically shut as soon as the bird got inside it. The observer
then has to record the number of the bird called ring number which
is fixed round one of its legs. He writes down the number of the
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cabin, the time of laying the egg aud the date, etc. This was not
a difficult task for Chauban Lal. He could do this without any
difficulty.

Chauhan Lal was not satisfied with the present job. He desired
‘to be laboratory assistant. For this job he was required to have
some knowledge of English. He started learning English besides
improving his skills of reading and writing Hindi. Today he is
Laboratory Assistant. Ope of the carpenters of the village is stll
teaching him English. He has learned to recognise alphabets and to
read and understand simple sentences in English. He has picked up
vocabulary required to be used on the farm.

It is obvious from the above description that Chuahan Lal was
an illiterate labourer for several years. The desire to become literate
-dawned on him when he realised that like his father he too could
become literate, earn more money and have more power. This
desire to become literate and to improve his economic condition
inspired him to devélop contact with literate persons in the village
and outside. Eventually he succeeded in acquiring sufficient skills in
reading and writing and was rewarded for the hard work he did. He
worked as a mason.

As he desired something higher than that, this desire enabled
him to continue his literacy interests further. Consequently he was
a helper on the farm for some time. Today he is laboratory
assistant. What he does with his present literacy skills and how he

uses them to improve his economic status in the near future is 0 be
seen. :

Let us study one more case before we close. An illiterate
‘farmer joined one of the training courses. Within ten months, besides
acquiring knowledge about improved agricultural pratices and about
civics and rural health, he returned home as a literate person, a
functional literate in the true sense of the term. There were many
illiterate trainees with him in the course, but they did not achieve
sufficient leve] of efficiency to be called functional literates. This situa-
‘tion demands a closer analysis for an under-standing of the qualities
of a functional literate which this case study takes up.

The illiterate farmer, nicknamed, ‘Diary Babu’, by the
co-trainees is a resident of a hamlet in Lucknow Distt, The hamlet
consists of a few agricultural and artisan castes. Literate in the
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hamlet are not many; they may be counted oun the tips of cne’s
fingers. Economically the village is not progressive in the sense that
improved agricultural practices had not made their way into it nptil

recently.

In the villages, education generally goes with the social and
economic status of a person. Diary Babu belongs to a lower caste.
His father who abandoned the traditional occupation of a potter,
works on the eight bighas of land which he owns. Broughtupina
different atmosphere, he did not think it necessary to educate all the
male children in the family. Therefore he sent his eldest son to sciiool
tut did not permit him to read beyond class three. This much of
education, he thought, was sufficient for a person of his social starding.
Diary Babu being the second son, did not get an opportunity of going
- to the school. He worked on his father’s farm. From his early chiid-
hood be wanted to be literate. When he was a child, he sat beside
his elder brother and watched him read and write. With great effort

he learned to recognise the alphabet.

Like many people in the village,” he was married when he was
eleven years old. For a year, he opened a grocery shop but he had
to depend upon his elder brother for maintaining accounts. His elder
brother separated from his father and thus Diary Babu had to take
the responsibility of the household himself. Upto the age of 18
years, he could never dream of becoming a literate, and of reading

“big’ books.

Doors to fulfil his desires opened one day when his father
agreed to his joining the young farmers training course wherein the
young farmers learnt not only about improved agricultural practices
but also literacy linked with agricultural production. During this
period he learned to read and write more systematically. This
improved his reading, writing and comprehension considerabiy.

During the training, the Diary Babu was different from other
trainees in} several, respects. He was highly motivated to learn more
things. He not only listened to lectures in the class and observed
things on the farm very closely, but also took notes regularly. He had
a pocket size note book in which he noted down everything he heard
or saw. Even today he carries the diary with him which has become
an encyclopaedia of everything. Because of this habit of writing in his
djary every minor thing in the class or on the farm, he was nicknamed

‘Diary Babu’.
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Diary Babu had hard times at home in the beginning. He-
wanted to reorganise the farm to which his father would not agree .
easily. After convincing his father, he did plonghing with an iron
plough which was never done before in the village. It was he
who first did line sowing. When insects attacked his crops, he
sprayed endrine which was not known to many others in the village.
He used improved varieties of paddy, wheat, jawar, maize, and
potato. He consulted his diary whenever he undertook an
agricultural cperation.

As a functional literate should do, Diary Babu uses literacy
in reading and writing regularly. He writes regularly to his co-trainees
to keep himself up-to-date. He writes letters for village people also.
He reads regularly Alha and Ramayana. He has read Vishwa Ka

« Pratham Kalakar (The first Artist of the Universe). He hopes to

write Kundlis or devotional songs for the village keertanmandal, of’
which he is a member. -

Diary Babu was particularly interested in drawing and one does
not miss to see the display of art on the walls of his house.

Becides other qualities, he is sufficiently imaginative. He approa-
ched the village level worker for a sprayer when his vegetables were
attacked by insects. But unable to get one from him, he made an
indigenous sprayer for destroying the insects with endrine.

Recently an adult literacy class was organised in the village.
Two persons teach the adults and one of them is Diary Babu.

It is becoming evident day by day that Diary Babu has become-
a recognized leader of his village. If Indian villages could produce

more young men like him, literacy problem in India would not remain
as difficult as it is today.

So you have now had enough examples to ealighten you on the
problems. the literacy teachers and adult education workers” face and
solve and also about how the knowledge of literacy helps adults to
enrich their life and become more useful to themselves and to the
society. Let us hope these examples will develop the necessary
knowledge and courage in you to achieve success in your mission of~

lighting the torch of knowledge to remove the darkness of
ignorance.



CHAPTER 17

Follow-up Programmes

You will remember that in a previous chapter we have said that
the project of functional literacy for adults will succeed when it has
an m-built provision for follow-up work. Without the “follow-up’
programme, the literacy skill achieved will not be put to use and

" consequently it will not stabilise nor will enable thelearner to continue
further learning. There will rather be a tendency to relapse into
illiteracy. All effort should, therefore, be made to see.that those who
develop the learning skills of reading, writing and arithmetic and
become literate are provided the facilitics for joining the follow-up

programmes for definite results.

The follow-up programmes may consist of a nunil\er of activi-
ties. The basic idea, however, is to provide to the neq-literate the -

opportunity to use his skill, so that he is able to:

1. Develop fluency and speed in reading and writing.
2. Develop the power to understand and comprehend the
meaning of what he reads or/and writes.
3. Develop the habit of deliberating on the ideas conveyed
 and be able to accept or reject them for solving individual
and group needs.
4. Develop reading interests for continuing further edu-
_cation.
5. Develop imagination and expression
tional competence.

for developing func-

The programimes are of various types. The learners may parti-
cipate” individually or in groups during the learning period ' Some
examples of follow-up programmes are given below for your

guidance:

1. Preparation of wall news-sheets and charts and map of the
locality for display on walls. Writing inspiriog mottos on

walls.
125
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N

Reading room and library service.
Readers’ clubs, study circles and discussion groups.
. Radio-listening groups.

Tele-clubs and film programmes.

& o

.« Groups for short creative dramatics, or full length plays.
poetics and music concerts.

7. Extepsion lecture series —live or recorded —and kathas and
parvachans from men of eminence.

8. Educational exhibitions and field trips; celebration of
national and social events.

9. Organisation of youth groups for social service activities.

10.  Regular further education classes for literate working
aduits.’

Ll. Oragnisation of short courses for various vocational
groupge”

\Ve\g_a,y" now take them one by one and see how to organise
them for achieving the desired results i e. improvement in the
standard of knowledge and understanding of the learners for
developing a taste for further learning and increasing their functional
compeiency.

1. Preparation of wall news-sheets, maps, charts and writing
inspiring morstos on walls,

The news attract every body. For preparing the daily news
sheet, the learner will have to collect those that would interest the
local readers by reading news-papers or hearing the radio. He will
have to cut out the relevant portions, think about suitable captions
and write them on a sheet. This would involve active participation
in the form of reading, writing, cutting, pasting, designing the news-
sheet 10 make it attractive, thinking about the captions and writing
them. This is enough exercise in using the skills of literacy and
imagination. The use of the news-sheet by the residents of the
locality and the members of the centre will make the centre popular,
diffuse knowledge and give the learner or group of learners a semse
;bf achievement and pleasure, thus inspiring him or them for further
participation. The neo-literate readers will also feel inspired to

_receive further education. 'The writing should be bold and attractive
and the language simnle.
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The preparation of charts of local information and writing on
walls will first encourage him to collect the information, write it in a
suitable manner to make a chart and put it up for the knowledge of
the members of the centre and others. A map of the area covered
by the centre and the survey figures of the area will be of interest to
by every body. For writing mottos on walls, he may have to read a
few books, which you may suggest, select useful mottos and write
them in bold hand at many places. Such writing will inspire the
others to learn and those already literate o understand and act up to
them. You should help the learners to make selection. Some
examples may be given for your guidance.

(1) o= faan A< 99 9919 |

(2) farert qreft ST |FT FAT |

(3) a1 81 & orA &, aor fa T 7 A A
g% @iy wE adt, IO A qy F 1l

(4) *Tq T@ A¥ATE &, IS afa g3 gaT 1
g & srag wd |t faw 9% 92 A i

(5) wrgE S=w WA & gia 7 aail |
st e T axay fiR, g4 T A IR A

(6) FOI FET g7 gL, FAA BRI
3 a9 QAN F, T AT HL AT M
(7) oF AR TF FEEIU, T I F fawsa @I
@wagfaam,aﬁ%@%aﬁ?wmn
(8) srar % Wiz g3, e FTIEI
. A d R & # & faga n
(9) @i§ |E ¥ ardd, WAR! IEW GAM |
Sy wrd dg A, A g frugn

(10) drerg o 7 AT, gag # afwam
Saat o fad T F, 3% T &I faate u

(11) faar fa=mX st 3, {ﬁfmﬁqu I
w1 T SO, S g gam

(12) TSI T T ¥, qiy srEd " |
Ppeg o wAd &1, T g we
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(13) gwat s § w3y, o AT gw AT |
Tt AT HT F4AT, TT §9 G ST A i

{(14) g1 S 3@ § =741, LW T qGTRT
ST W @IS 9T, A &7 U T HF U

{15) q=dt A3 97 9, g@ AT I AT
FEY 30T ag U g, ufC g FFTF3IT M

{16) =X 3T &: @i ¥, T ot § [T
gadivgE g g YE@AN g@Tn

(17) a4 a7 3 Fifse, fqfa far g sas
g IT A< g &7, a1% fF=rs fagren

(18) wigf gnfq, agi gvfm amT
wigt wwfa, aaf fagha faamr o

{19) F1 FI ST AT FI, A1 FL Gt 7 |
qe § g7 g, agd S &9 1)

%20) aﬂT}jfr S g9 g, T gw e |
SR aFdl a1 F Bifsy, w7 AT 5T § wwor 1

(21) g IER IX A19FT, W@ W A7 916 |
M OEH g G, @ OAIHA AT

These are only examples. It is you who will guide the learners
to select or even to construct many more depending on the locatl
-interests and circumstances. What is important is ihe manner in
which you inspire some of the learners to take up the activity. You
have to select. out of the group a few learners who show interest in
this programme and take it up. Entrast this team of learners to the
-supervision of the most intelligent of them or to one of your helpers
who has similar interest. He will be able to guide the learners or
you have to guide them. Regularity in preparing the wall news sheet
and charts and the writing of mottos etc., will be very helpful in
developing their ability and their reading interest.

2. Reading Room and Library Service:

A centre for adult literacy should subscribe one or two good
news-papers and one or two weeklies and similarly one or two
-quarterlies that would feed the learners interest for news and views.
This activity affords good opportunity to use and improve the literacy
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skills and inspires the beginners to develop reading interest
comprehension.

The centre’s library should have a collection of simple and
interesting books on various topics of interest to the readers. They
shouid be easily readable from the point of view of print and easily
understandable from the point of view of language. The style of
presentation should be interesting and the subject matter related to
the daily life of the readers. It will be helpful if all the books in the
library are numbered serially and subject-wise. Regular accession
registers should be maintained.

The learners are all members of the library. In addition to the
learners there may be others who are interested in reading books.
You should find out from the issue register those who show greater
interest in reading. Those that show less interest should be helped
to develop the taste for reading. This can be done in many ways.

3. (@) Readers group

“You may begin by organising a Readers group. 'hosg y)ac
show greater interest and are found more intelligent than the others
may be requested to read to the others turn by turn from books of
common interest. They may also explain to the listeners what they
read. As the activity progresses, the taste for reading will grow.
From time to time you have to indicate to the readers and the
listeners both, the names of books which contain useful information
and the benefit, the readers and listeners will derive from it. In
course of time, the activity will become a regular feature and one of
the participants can be made incharge of conducting the activity.

(b) A Study Circle

.A study circle can also develop out of the readers group. The
difference is that in a study circle a book or a topic on which the
group wants enlightenment is selected and is assigned to ome or more
than one members of the group for study. These members then
present the topic before the group oo a particular day. The other
-members thus get all the knowledge of the subject without studying.
If the members required to study and present the topic keep on
«changing, the entire group is benefitted by the activity.



() Discussion groups

Similarly discussion groups can also be developed out of the
Jearners. A topic is selected and some of the members study it from
the books available in the library. They may prepare notes. Tha
subject in then discussed on a day fixed for it. The members who
feel confident about their views on the subject place them before the
group and the discussion is enlightening and educative. The whole
group takes advantage.

The organisation of learners and members into various groups
mentioned above will be of advantage in many ways. It will develop
the reading interest of all of them, improve their knowledge, develop
confidence, understanding and expression, It will also create a desire®
for further education,

4. Radio Listening Groups and Tele-club Activity

entertainmejit and recreation. You as a literacy teacher are more
tuucerned /ibout the educative and informative aspects of the
prograstiae.  The recreation and entertainment provided by the radio
is to be used as a tool to attract listeners who should ultimately be
made interested in its informative and educative aspects. The
programme should be known in advance and reception should be
arranged. The group receiving the programme should be given an
introduction about the content of the broadcast in advance and
should be enlightened about the points they should hear more atten-
tively. After the broadcast is over, the subject should be discussed
in the listening group for detailed information and enlightenment. If
necessary. the names of a few books from out of the library should
be suggested for reading for further knowledge on the subject. The
pre-broadcast introduction znd the post-broadcast discussion will
increase the educative value of the programme and will give a sense
of participation to the listeners. The members for this programme
should again be organised to form a group and in course of tims the
group should be conducted by one of the members themselves. You
only work as a guide. Conducting the meeting, presiding over it,
taking notes and writing minutes, preparing reports and discussing
the subject will provide excellent opportunity for fruitful utilisation
of the literacy skills for developing an interest for further know ledge.

Radicy‘;/ a very important means of education, information,
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5. Clubs for Television and Film Programmes

Television as we have said is 2 stronger instrument of education
as it combines the advantages of a radio and the film. Viewing
groups should be organised round television programmes on similar
lines as described for radio-listening groups and the activity will put
life into the literacy centre.” Its organisation requires great skills and
those who participate successfully will make very useful members of
your team for the spread of adult literacy and adu!t edacation.

The films should be chosen carefully. As discussed before,
very long films containing various ideas may not be very useful for
educational purposes. They are meant for entertainment. For
educational groups, we should select documentaries on subjects of
special interest to viewers. The organisation of such programmes,
however, provides a good training for leadership and they should be
well thought out and ably managed to reflect imagination; alertness
and discipline. The whole team of worker volunteers should help
in managing such mass programmes. *

6. Dra':%mtic Groups, Poetic and Music Concerts

<

Among your readers there may be many who show imagination
and courage before an audience. You may select a story or a
theme and assign roles to the members. The selection should
be done with due regard to the requirements of the situation and the
interest of the audience, without, of course, losing sight of the
purpose you have in view i.e. entertainment or education or publicity
or inspiration for a particular project or the cultivation of some
moral and human value etc., etc. The performers will develop courage,
understanding and expression. In them, the centre will have a group
of active participants for its activities. One great advantage of all
such activities will be the education of the masses and the develop-
ment in them of a sense of belonging for the centre. This is a great
achievement. Similar activity can be organised either separately or
along with dramatics for those members who have a talent for music
or poetry. Some of them may be able even to compose poems and
Bhajans etc. on their own relating to local environment, interest and

needs.
7. Lectures, Kathas and Pravachans

. It would be very useful if the centre occasionally organises
Jectures on various topics of local or social interests by experts of
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renown. Similarly, Kathas and Pravachans on scriptures, by
experienced perfermers are very effective. Even playing of records of
certain useful lectures and instructive kathas by effiective Kathava-
chaks will be of great interest to the listeners. The workers at the
centre will look to the organisation part of it aund those greatly
interested would like to take notes. Such programmes occasionally
will bring the wisdom and advice of the sages and great men to the
listeners and will be very effective, Some such records can be

obtained and kept in the hibrary. They make good aids and help
promote the centre’s activity.

8. Exhibition, Educational Field Trips and Celebration of
Social and National Events

These programmes will provide rich experience in a friendly
atmosphere and promote social cohesion, close relationship, mutual
cooperation and national integration and help the participants to

wicen their lfir‘lpw]edge and skills along with the development of the
feelings of ndfity and brotherhood.

EA
9. brganisation of Youth Groups for Social Service
i Activities

Education does not mean only the skills of reading and writing
and understanding and expression. It is, as a matter of fact, the art
of living, and living peacefully, If a literacy centre takes up some
activities which contribute to the general welfare of the society we
are working for, activities like clean streets, open atmosphere, well-
lighted houses, and a good water drainage system, life will certainly
‘be more peaceful. The centre will be respected and loved by the
‘whole society, if activities like sanitation drives, cleanliness campaigns,
digging of soak pits and provision of ventilation etc. are taken up
-occasionally by a team of volunteer workers organised for social
service by the centre. 1If, therefore, the youth of the locality who
“have developed an interest in the centre are organised for such service,
it will make a good pregramme of education for cleanliness and bring

health and happiness to the locality. At the same time the sense of

participation among the group will encourage them for various
programmes for the service of the society.
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10. Regular Classes for Further Education

If the literacy centre organises the activities mentioned earlier
and receives willing and active participation there in, it is very likely
that the more interested members who develop an understanding,
ability and capacity for making a brighter futuare, will ask for the
provision of further education classes to increase their academic
attainments for future promotions or even change of jobs. The creation
of this demand among the learners is the measure of the success of
the teacher. Such adalts will have to be properly guided for adopting
the proper course to fulfit their desire. It may be fulfilled through
self-study. or through correspondence courses of through regular
evening schools established for the purpose. It is you, the teacher,
who will provide the guidance. Even such learners can be organised
in groups for joint study as that would provide them with the oppor-
tunity for exchange ol ideas along the study and that would promote
clearer understanding of the subject in hand. For such learners, the
centre has provided an opportunity for developing their interest for
further learning which would make life richer and happier and you
as the main force behind it, are duty bound to provide all guidance
and help to enable them to achieve the goal.

11. Short Courses for Vocational Groups

There may be some of your members who are following certain

vocations in life. You asa teacher must have a basic knowledge of

the major vocations of the members and render counselling service
to ail members for achieving their objectives.

This description of some of the follow-up programmes must
have coavinced you that it is the follew-up activities and not mere
literacy that is the soul of your programme.
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CHAPTER 12

Testing the Progress of the Learners

Your class is on. The learners are taking interest. You have
been working with them. You have brought in a fair amount of
regularity and punctuality. The learners take interest io reading
and writing. They respond to your questions and you feel that
they understand what they read. They recognise the letters, words and
sentence and exercise imagination to read the lessons. Such is your
feeling, but feeling alone won’t help. You bhaveto besure of the progress
the learners are making. All of them cannot have the same speed
of learning. Some of them may only recogaise the letters, others
may need the help of a picture to recognise and still others may be
recognising the letters, understand the construction of words and the
sentence and read them. The standard achieved by everyone of the
learners has to be understood by you, so that you form them into
groups and provide the necessary guidance to everyone according to
his need.

You know the art of reading involves recognition, under-
standing, accuracy, speed and comprehension. Anything read with-
out recognition, understanding or comprehension may be only
" through imagination and memory. For example if the passage read
relates a story and the story is remembered by the learners, he may
repeat the whole text once he is able to know that it relates to the
particular story known to him and similar may be the case with some
illustrated matter. Such reading will not involve much of either
recognition or comprehension. Such reading ability may develop
through memory and practice. This is not going to serve our
purpose and the learner will not be able either to read any other
material or write something consisting of the known alphabet and
words. This will create a deception.

What is necessary to-see is, therefore, that the learners develop
recognition, understanding of the construction and read with accu-

135



136

racy and comprehension. Speed will, of course, develop with
practice. If reading ability involving all the above aspects develops,
then the learner will be able to write also. It is, therefore, clear
that you have to assess from time to time the progress of the learners,
so far as reading with recognition, accuracy and speed is concerned.
Such an assesment will be helpful not only to you but to the learners
also. You have only to take care that it is not necessary to announce
that you are testing their reading ability. Nor youshould ever discourage
those learmers who are slow to develop the good reading habit by
reproach or censure or any other thing of the sort. They should not
even be discriminated against the others. The only thing to be done
is that they should receive greater care and be encouraged to putin
speed by improving recognition and understanding. The constituents
of good reading ability are recognition, understanding, accuracy and
speed and these are the objectives we should keep in mind while
testing the progress of the learners.

Writing involves recognition, understanding’ and construction.

. The learners have to draw lines and curves separately as well as

both combined.. Good writing involves clarity, uniformity of space
and alignment. All these qualities take time to develop and practice
is needed but the objective is to achieve all these and develop a habit
of good writing. Practice in writing should start simultaneously with
the reading. This helps quick understanding a$ while writing the
alphabet, words and sentences, the learners will be exercising great
care and attention will be concentrated.

As for airthmetic, the knowledge of numbers should be given
thorough practice and some oral drill'in ordinary calculations may be
taken up every day. The learner’s daily work involves a lot of
calculation and accounting and sums related to that work may be

taken up for oral drill and written exercise in solving sums and
problems will follow at the proper time.

You should understand clearly that here we are talking about
testing the progress of the learnres as they are pursuing the course of
literacy. We are not talking of testing either your performarce as a
teacher or the impact of programme. There are other methods to
evaluate those aspects of the literacy programme. Here we are only
considering the progress that the learners make in learning the skills
of reading, writing and arithmetic. We have already said before that
such knowledge about the learner’s progress is very necessary both
for the teacher as well as for the learners. This testing of the
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progress can te done occasionally as a routine part of the day’s.
lesson in many ways, as for example ;:—

1. For testing recognition, you may write some letters, alpha-
_"bet andfor words or sentences on the board and ask the-
" learners to read the written word turn by turn. Help
those who feel difficulty in recognising and/or reading.

The learners will feel that you are teaching but you are

as a matter testing their ability to recognise, pronounce

“and read.
f2~ In a similar manner you can ask the learners to come to.
4 the board turn by turn and write something you tell them

te. Help them if they experience difficulty. The Iearners
will again feel that you are teaching them but you will as
a matter of fact be able to know their ability to recognise,
recollect and write. ?
8. After doing a few lessons, you may write a familiar sen~
" tence on the board with gaps and ask the learness to fill
ve up the gaps with suitable words. For their guidance you
may also write a set of two three words including the
requisite word also and ask them to select them and fill .
up. This will make a test in recognition, uniderstanding,
comprehension and writing. The learners will feel that
they are receiving practice but while their understanding
is also correct, for your purpose you will be able to test
their understanding and memory. Such small exercises.
may even become a part of the daily routine. They
encourage participation and develop interest in learning.

When the course of learning has fairly progressed, the learners
may be required to read from a book to test their fluency and speed.
You may select a passage which the learners would b2 able to read
with ease. Count the words and guess the time which the learner
with average ability should take in reading it. Now ask the learners
to read turn by turn and go on marking the time taken as well as the-
standard of accuracy. This will give you an idea of the reading
ability of the learners and help you to plan out the future programme
Similarly for judging accuracy in writing, you can givea dictation
and know about the learners ability to write. Such exercise given
occasionally will also help the learners know as to how they are-
progressing, but remember, the slow movers are only to be encourag~
ed to come upto the mark and not censured.
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Many times it is said that even literate persons are also enrolled
in the literacy classes to show quick results. This suspicion is
generally expressed if your learners show quick progress. It is,
therefore, desirable to give a sort of a pre-literacy test and record
what they know at the time of admission. Their progress should
also be judged in relation to how much they know before starting
the course. During the course you will be occasionally giving test
exercises as explained and record the progress of the learners from
time to time. After the course has progressed for about three months,
some simple test may be given to know the progress of the learners.
This would also prepare the learners for the final test at the close of
the course and help you in planning your work for the remaining
period of the course. Remember, we have said before that you and

the learners both are honour bound t> achieve a certain standard in
a particular time

We may now give some specimen tests for your guidance.

The Pre-literacy test.

(79 |Tar i =)

7T afzy (Read the following)
.9 g a9 T g ATETF,

2. |9, 94, 90, TA, JA, FAA, FAAA, SOAI, AT,

I |
3. A & g g1 faear qEd Y |
T g # qg1f faard £t stexa &
“qa § o1 93 ¥ st w1 ama SAr
9g foa stadt 1 siaq gl gar 2

4. 4, 10, 15, 25, 12, 18, 16, 41, 35, 55.
fafed (write)

WT qTqq (Name) ...............
qu/qﬁ FT ;n—q-...---..... vew

!T‘fa' T ATH " rmverr ®ioiarancn
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Pre-literacy Test Record- !

Name of the adult
| Address.

Literacy knowledge i

Writing

Reading

knowledge of numbers

Date

Specimen Test No. 1.

1. Fgd7 afay fafed —

.......................................

o fRa g wE o

2. gl STy 31 wsg Bl $IT AU (—
g 1— (5, ATAT, F&A, AT, FOH)

(1) Sar--*- @

(2)3,1-“-# ......... W%l

(3) ‘q’»‘ﬁmtmmaaﬁ ......... %l
(4) Wtﬂ;fﬁ ......... F’WTT%I

(5) ............ a-f*a-al

3. a5 FT gar< fadr -—
'zr:raﬁtqur%lmea%%%mmq&ag
"sm:rsrrasmaﬂg‘mm%iagmmmg% STar & 1
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4. NIY $© 7, TF T T F A9 § | BIE BT F AAT~
e ot - —

YN, AT, F0, SAATY, {EY, AAL, IEHF, T0T, am-r,,
89, THET, a1 |

G <+ erernreesennne bereeeeeeiaeaann
IR ereevevon e ransnnans Crerrnr s
S ETTRT SR N
5. |ret I9g | —

(1) A qra oF T AT 30 9% &7 I@ F1 fewe
WllO&%w@%m@TfmnSO&%aﬁW

_ fowe fFe foar | Rarmra“rh%mq serrenqy
|

(2) 2= S0y AT » fgma & 4 fa s™ fear

6. et Srg A —

T g F fFrgage FR 4 AT |
W......--.@-rsﬁ. | faq §-oereeeee *t\T AT qq Heoreee-
U |

Such a test would assess the ability to read, write, calculate
and understand.  The learners should be helped to understand the

questions even by examples, if necessary. You may use the board
for this purpose. Count five marks for each question and calculate
the marks obtained by each learner out of twenty-five.

One more specimen test is given for your guidance.

This is a
little advanced than the previous one.
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Specimen Test No. 2.

aaar afv=wy fafedy - —

fewssesserseenvesssanrnavetobabatuas

fray R g & woreeeeee

2. gugm aum &< 9fey | AT R 9 gt F g ITT
giT & fafax - o

IR 7 3 WIS A8 faay ¥ IaFT gEr AW oaw
Far & ale fAFEy qua aIEEl S 3 W 1 a5 TET g 1
ug guT gEals g7 8 | FHI-EAT SR EIR G AT | FAt
Yz g 3 9@ E | ITGF g@q T 2 ) s fagr g smar 81
T AT ST-ET g ST 8 | W& gy EF F qd 3@ @
gt =ifgu | gy SR AW GET AT A0GY 1 STHR AT ggrEar
A Y TN

(1) gar Ao Farew 1. ART g S|

2. fasfasr gt snar &
3. gATSgF @@ & |
(2) etafarer &1 1. a=s & fag sgg @iw-
ey FT )
2. g1 ¥ faq ggrg@arid )
3. FrES! S AT FAAT G |
(3) araw wrEaew 1. 9 g @ faasi
@ & fag 2. g%t qf 3@ WA A

3. Il SIFET Y gaTs fIwms
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3. 1 7o a7, TfeEl ¥ A fed &1 g ot FT s
g faf@y :— qu qrag st § St S0 ST e s
fafay |

&Y, 7T, WY, 717, N, T47, A7, THA, AL, FILT |

q-a'}..................... PETT PO

a‘-q@.q«g\r’ .................................
4. grer STg W —
(1) us fooety qrgy Hooeeeemeeees A ET
(2) ey grag=scecr-FT AT § S HqETE 7 |
(3) qq; qiT ﬁ..-....-.q@% @-& g’ wk-.-...c-;qqrag'
(4) ux faa Fooooeeees TR E, AR aH AT Ho
fasz )
(S)Hg—;:rrtmaw """"" q wQ AT A A
IR mﬁ:r q% eﬁ FF AT E Sy Lo
......... 2 3 .........-.-4 ceemternaans
5. ............ 1
5. @vet st Al —
gq-l-% égr EFT ;n-q- ............ % ‘ ............ ggqﬂ' -{Ta-a-r;ﬂ'
%‘ ............ @Tﬂmﬁélgqﬁﬂwﬁww ............ %.
EAT ST AY FHIX JAF HFrovvenveoes g § | TSEl § ST FAT
T ATL e woe @7 G & | 3R &g § UST FT AT
LU L AT 9T § | faur aweh F g wsT F a9t
HIT HAAY 000 oo T ga%r g | % gar & gEEg g, WAST) F
faq\mrr—zr% IR 7Y EIA IS § |

6. 9% WY, AAA FT ATAT 18 AU :—
74 arfas s 250/ =wqd &\ zdsy § 3@ 9IS

g $Iar &
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(1) I FT f$(ﬂl'l’ ...............
(2) %ﬁa‘-{q‘—r @»é— ..............
(3) & STl FT AFIE FT @A
’(4) mé..’ \—{r%’ Qrag-'—{ ?’nfa FT @-a'- ......... ses
agaa“réks‘fa‘rsﬁaﬂﬁmtméﬂ%,aﬁﬁ‘wg}m gFaT ¢
qET FEATE F T FARTE V FA %y qEATIIET
¥ 1% A o ar a9 & TR | N 7B 9 09 g § A FH
T ¥ g @Y g I § 1 gR FOAy AT gt g |
--.,........Eﬁ-ah%%wm ............ ag-—‘—a-%fa—q...............

AT gt | faar 9 fay av 250/ =+t Fa1a1 FieT g |

These tests are only suggestive and many more on these lines
depending upon local conditions and the requirements of the learners
can be constructed to show how comprehension and understanding
can be measured.

Special type of questions may be given to speciél groups so as
to fest the special ability that the group of learners should develop
for the daily routine duty and fulfillment of social responsibility in
life. As for example, if it is a group of women, the women learners
should become better housewives on the completion of the course
alongwith developing the skills of reading and writing. For such a
group some questions related to house-hold craft, home nursing, child
care and family planning etc. should also be included. A specimen
test paper for such a group is given below for guidance.

Specimen Test Paper 3

(Women’s Group)

1. saaT afcea fafaa)

(2) faar ar afq 7Rt

eGscvssss snaree T ®escrsenevensnence

(3) gTq; ﬂ q-a-r...-.......-........._"

. - cssLsensoasenres

(4) ﬁﬁﬁf‘a;f%q@-tz% ............



144

2. 913 fag sewHafEd ficang = w3 s fafay (—

THAFT FT JGG FT WL AFUHTC HRT 92 7 & 18T
qAT F FaF & fawea w1 QI @ v vl | 95 B 3o
@ AT ¥ G FE AT QY At 7f F fog wwd § FF g
T AR Nfgs G w1 9gT Sfes 7 @ | e gowt
ZITT A1 Y ST 99 SATQ | g anfe 1 g9 sqfas FX | Fr
HEAT FT FH FF FL TG treed F WY 7 9 @ 1 9 71 F
A i 7 1 4 F a7 71 sua w@ar g 1 AT
gt a% fafag a g g w)

ST —ITAF T O F g1 q WQT $1 747 HAT A7 ?
(1) ‘iﬁ\'ﬂ'ﬂ’ % a--‘% a. .......................................

(2) =7 T OFTT T erevrvenerreninnttorrerniinarioonas
(3) g % aﬁ ﬂ- .......................................

3. FIGFA WS KT LT 1 G810 anwey & @R &7
HIAT FSI FT ATHAT FIAT 9T § | F-F57 ofg-oet § aerd
g SITAY B | STaT T g@ gHIST g7 Srdl § | et &7 fawrg o
g0 T8 g a1 75 amfra & £ wrw §

A g R w1 Tl i 9% wge ¥ g ¥ 1-2-
3-4 qeET AT | ‘

fazaar
afgs geam=
aar

Arar-faan $t a9a F71 419

4. e @R & foq go a1 A fad) § 1 g agwe fw
gQ wedl § § siew< I weg @relt oo § Wi —

weg — (s, sift, @, wa, agan )

...... '_’f@'|
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(4) T & arg AYFr e T 1

(3) T MTT T @G HIT T T
FAT ] |

(6) =t sisYy § fa=t myrayrr e T =S

5.(1) Q$ma$$T%T§%Faqqfaw 99 99 F
g FIfEE, a1 AT AAFHT F fog gEast F71 @9
EFWT’:I""? ...............

(2) Q$m{ﬁqm§2€q&40q%é€r "-[Cs'?ﬁ' % ar
qie tdeT FT gArs fohaeT gt 7o

(3) o2& 2 fex qu AT e 21 A€ F = faq
agy st | gtar e 2T 1 v 9 foaa faez
mr? ...............

€. aF IF g A H 99 TH AT FT 2 G F9L

war | fawrs 91K AT 95 | ge 5= 14 =@ 50 9% #F
qgr, ar faans feaey & Poereeeee

(5) =< & faeiet F1 @9 /g AT m% TG FT
fagy - — )
aHt & &l & gl & &t §

...........................

(2) wig aaa%ata'aaﬁwaam% Faq wT
T AN &

-----------------------------------

8. qfcare faats a0 e § 7 A %9 aa fa=Er &,
za% T & fgara & 1-2-3-4 9797 @Ogd :—
T T & fag
ey gaTed & fag
aTasl # fawrg Fr g7 afard 7 F g
e 8 9w ag ¥ faw |
gat af@re A & g
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9. afeanz &t g&t aa™ § ard F¥ FgIW T g 7
fafag

10. =t ¥ a5 1 o+ feur, gu fyeman, sev feary &t
S A ST, TAT QW FIA JIA AT | I g4I 77|,
S AT UHT §H TS Hga & L 7491 7

11. ox 123 %t ol s o & suady &1 fofarg s=ar

g Uiy F wgar @ fafaa wcar gn afaz sy fafga s
giuarsai g7

12, ST S qF 9T 9, 97 I7AT AT G2 |
qEN A1 g ahE g, AT qEE AT

T Ffaar & wfgam=n 7 v faey fad 1 a=5r @
ATy |

7. This specimen is only suggestive. The teachers will cons-
truct many such tests depending on local requirements and conditions.
These tests not only measure the intelligence but also the ability
to read, understand and write. Unless the learners are able to read
correctly and understand what they are required to do, they will not
be able to answer. Since they have to write out the answers, this
will require the writing skill and hence the tests are not only
tests but education also. The learners will have to exercise much of
imagination and understaning before writing out the answers.

Similar tests can be developed for other groups, as for
example, the farmers group or the industrial workers group and such
other groups. Care has to be taken to have suitably graded tests.

‘We may now give two more specimen tests. One for the Far-
mers group and the other for the industrial workers group. The tests
contain questions. It is not necessary that all the questions must
constitute one test. They are only specimens and the length of the

. test should be suitably adjusted to the ability and convenience of the
learners. Remember, these are not certificate or degree tests where
everything is left to the understanding of the student and the teacher
is only to invigilate. You are dealing with adults. The test is only
to judge the progress. You may not give out the answer but you
should certainly help the learner to understand the questions and find
out the answer. They may even be helped by giving similar examples
other than the one in the question. You should ensure that the
adults do not feel any difficulty in understanding the questions and

do not get disturbed or discouraged in any way. This is a safeguard
Agalnst an antitest feeling developing in them.
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Specimen Test Paper
(Farmers only)

1. 37 afeay fafad - —

..............................

(4) W’T 3]-'5-.-..........-.
(5) FraY fem@ag @ g
o 2. qfgd oix aug 3 A3 fw 0g adt § 919 g€ sy

T @re fFaTT & 1 @Y & A¢ aOF 1A Ay g1 99y 9
FF ST §, @72 Trear @, i g AN &1 F 797 @ ) ARA
yaft ¥ s wnT @ddr g faard 3 fag Hd 9T HE
TS & | OT 9L $AS A (GA1E FLQT ] | FAT F A9 79
o & 9T Y ara § 1 adar, s T T AMG § | FAH &
STed) AT | OF O § B oY S § ) ST An-Arsiy S Sar
&\ Gaar weF FME | uT ¥ FF AW WA A WA &
dTrarT @ Gt 1 3T AW FI A T G ST
ST 8 )

ITH A1 & Q1 & FIrA7 g T3 & FAiF 98 - —

(1) Gt & q@ ghdeeemeeeeeeeees
(2) a\_:ﬁ'f% .................. qT W(TT%I
(3) fqa-fg %f%fq"""“""“"“"'
,(4) AT % GGG e e rmermeress
(5) G qapeee oo eeeeett e T 1

3. gaysl & su ¥ 9gT IR fafeay -—
(1) W%ﬂ?ﬁﬁtﬁf—raﬁﬁa? ...............
* (2) T Y wael § FeFar Ry § Do
(3) adf %t wadl FFar-aar qE@ g P
(4) o9 gT G FIF § 1 v § EHRFIL T

..................

(5) damax agE ¥ fag A Fe-Ew AT g ar
F|LAT qraa- a ? ........................



148

4. Y 13 G arEedr Fgra fE) § ) ¥ 97 FT gAw

HT MY 27 gu aaiei & sax fafag)

(1) oz @dt & Mo, fags FJ, g far

(2) <7 @7 18 agl g, F Wy giwfg v

(3) <t g SOy @Y Frat, ST AFY av TIHr

(4) o AT AT I FI17, T LT JFAAT F |

(5) =€t ag st | @E, g G fgEr g
() TIY ITT qeqT AT GTZ Doeereomeees
() STE &7 2% qARY STy AAEGG Poovoeorros
(F) St § Qrr s fFg A Grar § 2-eeeemeeeee
(E{) a’gﬂ'ﬁ} ?:TFf ‘éﬂ‘ qam Far % ’,\ ...............
() TSt waw FY wEaEt a|@f T § 7

5. gAY Tt wfly —

L1) gifegw- oo Y A F |

(2) wow Fee e wEAT R

(3) Hgﬂa’ H’fﬁ'fﬁ'---......-.....% fqu a_ HE]'Z]HT
FLT G : ,

(4) Tt =@us ceree ¥ 3gw wEm awi
FL E | :

(5) A49g '(g;ﬂ--.., ........ al

6. 9 fad waTEl ¥ saT fawrfag —

(1) agFTA AIT ¥ 20 gzeai 7 140 feat = ot )

z:rfa?aar T FUITTGT Y g1, T gL OF A Fray
a.'T [ e R L R R

(2) tr g ¥ 40 7 (a5 ox3) W G & gwAr
. & Ay s Sl § feay Y av uhe Edt gt awat
%? .................. .

{3) uHF sta TG B A @ AT I G gw AT WA
uF T 60 9 Y fAt ww d @ dw Fwoqw
f%aﬁaﬁlﬁ%?ﬂ Poecoreoensoines
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(4) X afs gg ¥ arel d7 9T =R AT F7 @y
TS JIY 991G GF O F7 § A T &9 919
9Y T @9 IgFH @Y 9T /ar § | ar @ ar
qﬁ- FaT -(}En;n- a-a-r? ...............

(5) gE A Far Frerme AW I @ OF e
o fraa dfd § qgar 2o

7. ag famna #T qU g, FAF Ay ey A AT q4F
ATAN G | IIT JETAL & A AQ FA FT FHTH F AT I
AT 6T TEANT FFMAT ZIIT | GTeAH1 FT G171 forgrar gmm 1 a9
AT, FIAIT TLAT, JATGIAT GIATAT, AT F7 GEE F7 997
FIAT AT i & Jar Fyerra ot @l T@aT T @9 I7T FTHT
8 | =9I 99FT ¥ §T 9 FIG L)

(1) g qamg FaT FIT IA@TE Toovereerees

‘(Zj q’a‘rq’a‘ ) qm FTH % ?”"“'".,“"'
(3) I'rf‘q‘ FT Gﬂ'aq- g@%ﬁ- @- ........................... )

-----------------------------------

8. SO g fFam &1 a7 FI AgAd #IGTE Y A

Tt ST & | 7Y @TE STrr & 1§ ST § | A ST S g
THY 9T A1 N Fgag #3ar g 1| o F T wE| qqr g | 5
Ft s FEA AT § 1 GAF AR G AT BGA IAF TART AAT
& 190 I ¥ FaT A= G & AT Todr G § | gAY TF
1 ¥ FE-F% ©FF g aFar 1

(1) 7% & 90 T FAFT Y F Tooeomeremrmeeess

(2) ST, T AT qHHT BT AT FAAT G 0

(3) i &7 & a7 & stfas qaTIATg o

(4) 7O IS ¥ FIT-RT G ATG P

(5) @z fepadT THTT &L GIAT G Tooererer

9. &t ¥ wd o+ § | FraTT Y ¥gTT ¥ vHT GT I
2| 99 wEaE & 1 afeT wt-F agdg da W 1 Jar T@f
W od fratag F FF g fMfag 7o

....................................
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10. sng 93 fag fegm § 1 s a3 1 fgma fFag t@ar
Wa fon 1 A3 fog go fRamm &1 g s f9g |

arg—fearaz 1970

HREAT FA ad
1. g & Swd anfqw g 1. TS HY BIg F qEAHT qI
@a..-.n-.-- MANTE R R P YRR e
2. TR FT far § warececcece 2. ax F @i & fag #98 9%
DL S S

3. grr Wi FY fafy AT | 3. ATH A :':'.{.Fﬁ‘-ﬁ;[ qT g

4. wF1T w7 fFuar - | 4. @7 IR FIT IS BT

Specimen Test Paper
- (Workers Group)

1. stqe afesy fafgy —

(3) =1 FTapee-ceeemereerrmee
(4) FAT 1] FQ %.-.-.'.......... .
(5) FFam fea Y qg <@ §---oer oo

2. 9gHT gAF FI gA1E! F1 I9< fafay —

BX T ® FH HIA F 12 AUT F IEIT grav 2
JTUR X AT F Su¥ w17 w37 FY ufeq feT § a7 wrar
&1 9FFE gT & AT § 1 38T ATT FY oA § @ FT FE a2
@At & wifas afaFwl & aqrun iz uRNwa F 7Y Femron
FE A mEEE H@ I =l ar ST ¥ FIH F AT
UG & G 2, 77 OF AWCCH f @ 1 oF afkqiT w7 Arfaw o
2 1 39F qfeae 1 35T oft gawr Fa= g1zafan gu% ofrad
1 gaEl A Ia4T & I & faaar ZHR ATIfeET & sfraq 7 |



(1) F1e@El § #19 @ F1a) #1 Fgr Fga § 7o
(2) ®Tu & T1E AT FT FEIG FAT G Treverereeerers
(3) #wmmd & qug & fag a3 sRE@E W FQ

(4) STTIFT HIT AT HAIGSAT GG g Foooeestreee
(5) =nq aa¥ afearT Y 3@ Y@ F wI§ 70

3, gre ©E Wil —

FF HILGIT AT sn% g ang Foocee ggaar gt wa #
T g S oo AL &) GAT I A0 gret
?a%a?rlan'@a‘ma’rﬁfqg"ma%ﬁr --------- ar mnarrfrﬁr
FIH FIF ATl Fpeeooeeoo ot 1| aita F T wwE & fag

A AT qud F AT F # g+l gar ;m'}a- S
g1 agh Fw s Eﬁiﬁrqga]‘%|;ﬁqﬁ-@\ﬁ ......... a,
CF{ A qifes & T4t |

4. Fwmd 1 T2 Ffeargat faad fag g agw osqT
g, Y fagr § 1 T & o «i) wfearzaf ey fafed | &9 F71
¥ GHE, zﬁa q, ta-?r # fg ABWAT FT HHLooooeeeeroeeee

5. Y uF gaTa ¥ 75 oo fag §, 99y A% I9C A
gar faw a1 —

(1) Fram geafy $3 1. mfvs &7 gmag $X
gFar g afx 2. wq¥ ww § wifgg & o

. FATE §T F1 I G
S |

(2) argms FAMT 1. SR 19
qgq 91 g qeais 2. JERAT AL
w2 3. FR-HIST F

(3) wmm FY FW- 1. faar FA9E g
Foft a2 Fez BN 2. YA ag) § |
g3 £ FqifF 3§ 3. Arfas & gy FT AT S

[N
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{4) w1 1 ey 1. & aifas o) w81 4%
faa =nfge arfs st armaly aar @
ar 2. wifes § AT BIT 2 |
3. 9T AT B 9GT G |

(5) aga § #mmT ). 9T 1 A9 I 9HE S
ST HT HTH A HATAT |
FLYF LA 2. @Y af@= ¥ T 78 @
T T @A & TH |
Fqi 3. 37 FIW FIAT T& AT |

6. sT19 ¥ q@FHT warel F I fafedy -—

gt forar 7 1 F FILT gWR W FT FrAMT IFAfT A
F FFAT | 4 I IH ArgAT 37T ¥ & q9C |@T & Il
FE FT qUA ¥ 35T 79 faaar & | w79 g7 F Fe07 & I
& A § 91 9T\ IU AT T 21N F FTIN T8 FIAMR
g9 Y @ AN 9T TFAT | §F F ARAFHTH 13T A% A I Fi
q BRI HT Feaf 9T Iqa1 5717 G 2 forgar qody Aqrfrd
LT § | gl FTATIR o fed A7 <@ A o zqd F
AT @ AT § 1 FAMR IV FT G F ST A9qAT
I o aRe <gy 3, Tofeg ST oFar St 9E 8 ara

(1) g9R W BT HIWML LRI JT9 9T & a1 I%
FAT AT AT 770
(2) Faard # gwar 741 gy iy ?
(3) wwd & faal &7 wr A FAr & ?
(4) HTa ST € @7 F4A) A€ T gy ?
(5) mfas Framd srwATgar JF & ?
7. wrEr AT Y AT 8 @z (360) =y mifew g

fraar &1 a8 zod & 30 =9 mfaw a=1 57 avAr @F ga@T

EIfﬂ‘ﬂ'ﬂ'ﬁﬁ'ag@%$THT%;#}%%§I@3$IFW§({?‘%
T 9 frar @y wtar =ifee |
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(1) afeErT & AT gaeer—gaq
(2) & a1EFT B GGIE qT—qGA" e
(3) %93, S ATfr qT—TqA e
(4) waESTT 9% P S
(5) &1 FeHix HTHI F—wqyoo

ia- @'% 0 IRRLIEY

- 8. uF FAFT B F AT qEdr AL a1 S 4 frea € o
afs ag uF faw § g M FAE FW@ G T I e ;T
FATE &R °

9. #Y gz usx ¥ § | THT A AIFT § A W@ FA
¥ faar :—

(1) g== (6) qwear
(2) =X FET (7) fafasar
(3) wfasx (8) ¥R
(4) z=ieey (9) =T
(5) guam (10) =+

10. gare & frat o 3w ) 0N gR GEIT @AW
& | tay a9t 31 w9 a9 faare g AR & fafay —

You have now studied some of the specimen tests. These are-
e how tests can be constructed, As has

only specimens to illustrat
stions should

been said already, it is not necessary that all the que
constitute one test. Adjustment has to be made according to the-
standard of the learners. In the beginning the tests may only be oral
and when the work has fairly progressed, the tests should also-
be progressively adjusted. The fina! test should consist of the-
following :—

1. Reading of a passage for accuracy and speed.

2. Questions on the passage read to test comprehension and:
expression.
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3. Dictation to test understanding and writing speed.

4. A small composition, a story or a letter or an application to
judge understanding.

5. Some general questions to test information, commonsense,
professional knowledge and civic consciousness.

6. Some arithmetical sums involving elementary calculations,



CHAPTER 13

Adult Literacy Records|

Proper maintenance of records is very important in any
programme of educational activity. The programme of adult literacy
«consists of various stages and a number of activities. For successfuf
.development of the programme you will need a lot of information
to help in planning the programme. When the programme is runnmg,
you will need to judge its working and bring about proper adjust-
ments and then you will also need to have the correct appraisal of
how far you have progressed to reach the goal and whether the
:speed of work needs to be accelerated or slowed. This would
involve a correct judgment of the progress of the ‘learners in the
knowledge of skills and the attitudes towards the programme. .

The utility of the record in a programme of adult literacy and
;adult education may be summarised in the following manners:—

1. They help to determine the pattern of the programme that
would satisfy the need of the learners and will help in-

programme planning.

2. They help in bringing in regularity in the implementation
of the programme.

3, They are a kind of periodical check to ensure that the
learners are progressing satisfactorily.

4. They help the teacher to make adjustments in the working
of the programme as and when necessary.

5. Records also help the teachers to judge the effectiveness of.
the effort.

6. They provide factual data required at various stages of the
programme—at the initial stage, during the programme
and after the programme, for planning, assessment,
research and evaluation purposes.

155
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7. Maintenance of proper records have a psychological effect
on the teachers and the learners and develop a sort of
discipline in the activity.

8. Proper records also help the new entrants to know the:

procedure and th: progress of the work without much
difficuity.

9. Records make the most potent evidence of how the prog-
ramme is progressing. They develop strength to pursue
the programme with honesty and enthusiasm as the worker
feels confident if he is in possession of the tools to convince:
the supervisory staff and even the visitors and the critics so-

far as the progress and the effectiveness of the effort are-
concerned.

10. Records also help to locate problems and find their
solutions in a reasonable manner.

So much about the utility of records and now we may examine

what type of records are to be maintained in an adult literacy
class.

In a previous chapter we talked about the survey of the area
under operation so as to know about the number, the nature and
the needs of the learners in a particular locality. The teacher will

thus have to have a survey form or the survey records of the
locality.

After the survey when the class is organised, the learners are to-
be admitted to the class. The teacher will, therefore, need an admis~
sion register to keep complete record of the learners.

Everyday the attendance of the learners is to be recorded for

/bﬁﬂgiﬂg in regularity. An attendance register will, therefore, be
nesded.

The centre will maintain a library for helping the development
of reading interest in the learners and for supplementary reading
material for follow up  The centre will, therefore, have to maintain
a library stock register and another one for issuing books to readers.
The stock register will be the accession register for all books and will
help the teacher in knowing which books have been received for use
in the centre. The losses, if any, would also be known at the time

\ of a stock check. The issue register will show the utilisation of
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-

Yibrary books and will also reveal the degree of interest taken by
‘particular learners in reading books.

The centre will have a number of articles of statiopery and
furniture by way of equipment. Some of them will be copsumable .
through use and others will have a more or less permaneat value. A,

. stock and property register will thus be maintained to keep record of
the receipt and utilisation of articles of stock like chalk, paper, ink,
note-books and other consumable articles of stationery and of articles
of property like chair, table, dari, black-board, almirah, steel trunk,

gas lamps etc., etc.

The centre should also maintain a register to show the progress
Results of occasional oral and written tests should be’

entered in this register. Such a record will reveal at a glance the
progress of each one of the learners and will help the teacher to guide
and help the slow ones to catch up with the others.

of learners.

In addition to the above records, the teacher should also have a
personal diary register in which he should note the special problems
faced and the methods adopted to solve them. Even special impres-~
sions about the learners can also be recorded to check up the learners
progress apd the spirit with which he takes instructions or guidance
or participates in the activities of the centre.

The centre may be receiving some visitors from time to time
and they may be having some discussions on the centres’ work with
the teacher. They may have valuable suggestions to make or even
some constructive criticism to offer. A regular record of all these
will help the teacher to bring in improvements in the centre’s

“work. A visitors’ book should, therefore, be maintained by all

centres.

Lastly, the literacy teachers are not generally much concerned
_with the handling of cash, as there are neither fees to be charged nor
any other income to be received, but stiil there may be some little
expenditure to be incurred on petty items. 1f the activities develop
with the cooperation of the people, then there may be some major
items of expenditure also. It is necessary that proper receipts are
issued for all amounts received and ajl items of expenditure are
properly supported by vouchers. As such a receipt book, a vouchers’
file and a cash register for entering income and expenditure are main-
tained at the centre under the su pervision of the teachers, if it involves
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voluntary subscriptions and by the teacher himself if it is an account
of official income and expenditure.

The records to be maintained will thus be in the form of files
and registers and may be listed as under:—

Files Registers

1. Survey forms file. I. Survey register to show the

compilation of local survey.

2. Correspondence file to keep 2. Admission register to give
record of letters received and details of learners and their
copies of letters.sent out. ~ progress etc.

3. Vouchers’ file. 3. Attendance register.
4. Receipt book. Library stock and issue
register.
Stock and property register.
Progress register.
Teachers diary register.
Visitors book.
Cash book.
Minutes books for recording
proceedings of meeting of
various activity groups or the
centre’s advisory committee,
if any.

It is not necessary that these records should have similar
information content at all centres. This will differ according to
requirements. Still it s desirable to give some specimen proformas
of some of them for guidance.

L

. ~
Sprlod

SURVEY FORM

Residential Area

H Rd:”""‘ Leisure
ouse with the Educational Occupa- Desire to  ;
No. Neme Head of 48 fevel timl: read ~ time and

Jamily its use
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SURVEY COMPILATION

Residential area served by the centre

No. of residents , N Desire to
between 12-45 yrs. Literates  Iliterates

learn Occupation  Hobbies

Male  Female M F M F M F

ADMISSION REGISTER

Fathers’|
S. Name of the Husband 4 dre Educational Special Dare of Progress *
No. learner name 53 {evel talent joining  records

DAILY ATTENDANCE REGISTER

No special proforma is pecessary. The attendance registers
normally used in classes will serve the purpose.

On the close of the course the following information should l}@
recorded.

1. Date of starting the class:—
2. Enrolment on the st day:—
3. Date of completion of the course:—
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4. Enrolment on the last day:—
5. Total number of days class held.—
6. Average o1 roll:—
7. Average aftendance :—
8. Dropouts:—
9. Number appeared in tests:—
18. Number passed:—
1i. Cultural programmes held: —

The teachers daily diary should have a report of the day’s work.

"The number of learners who attended the class, the library books

issued, any cultural programmes held, the number attended, any

special visitors received, any special problem faced etc., etc. At the

end of the moanth, a short summary should be drawn up that may
have to be communicated to the supervisor of the class.

The registers for the library need not be very elaborate. Still
the stock register for books should give full information about a2
book so that there is no difficalty in getting any information
whenever required. No separate subject wise catalogues are necessary

at a literacy centre. The following information is, however,
necessary :—

S Name of the Date of
No, book Author Publisher Price receipt Remarks

As for the issue register, it is better to have a student-wise record
or a book-wise record or even both according to convenience. The
former will let the teacher know about the reading interest of the
student easily and the latter will show the utilisation of a particular
book at a glance, thus making it convenient to the teacher to know
what type of books are liked more by his learners. The record may
only show the serial number, the number and name of the book or

the name of the student, date of borrowing and the date of return
and remarks, if any.
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These two records will be sufficient for the purpose of the
library. In the reading room, the record of papers and magazines
should be kept monthwise, so that the non-receipt of a daily qr a
periodical is easily knmown. The readers in the reading room may
be required to sign their names, if the reading room is used by
-outsiders also. This will show how the service is utilised.

The stock and property registers are to be maintained in the
usual form. No special form for adult literacy ‘%emdges need be
suggested. The register should show the name of the article, the
specifications, the quantity received, the price paid, the date of receipt
and the record of utilisation.

The progress register should have the names of the learners,
-date of joining the class and then the test record giving the date of
‘the subject of the test. Marks out of 10 may be entered and these
marks should receive consideration in the final test at the end of the

*Course.

All other records explained before have no special characteristics
to be given here in detail. The only fact to be realised. by every
teacher is that the maintenance of the records is done with regularity
and honesty. Itis only the records that reflect the effort of the

teacher and the progress of the programme.



ANNEXURE 1

Outline Syllabus for Functional Literacy

A committee of experts on literacy convened by UNESCO
defined Functional Literacy as follows :

“A person is functionally literate when he has acquired essential
knowledge and skills which enable him/her to engage in all those
activities in which literacy is required for effective functioning in his
group and community and whose attainment in reading, writing and
arithmetic make it possible for him to continue to use those skills
towards his own and the community development.”

The course in literacy should thus develop in the adult learner
the skills of reading, writing and accounting to a standard from where
there is no risk of relapse into illiteracy but on the other hand the
learners should be able to use their knowledge for further education
and for improving their functional competence. They should be able

to understand, discuss and solve their personal problems and make
their lives richer and happier.

The syllabus suggested here, therefore, aims at making the
learner functionally literate by enabling him to grasp the ideas
presented in written form, to think over them and to react to them
and be able to present his ideas orally and in writing. Along with the
attainment of skills of reading, writing and accounting he should be

able to have some eclementary knowledge of his environment, his
health, his family, his society, his country and his duties and rights
as a parent, a citizen, a voter, a producer and a tax payer. Some
little knowledge of all these aspects of life is essential for every body
for effective participation in social affairs and for living a happy
life.

In a functional literacy course,

the emphasis is more on the
content of literacy material and the lin

king of this coateat with ths
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occupation of the group of learners, It is, therefore, very necessary
that in the operation of a functional literacy course the reading
material is related to the functional needs of the learning groups.

The course is expected to take nine to twelve months to complete
with ten to twelve hours of teaching work per week. While reading
and writing for learning the language will take most of the time, a
part of it will also be devoted to arithmetic and the rest to various
other allied activities as described in the chapter on organisation of
aduit literacy classes, to create interest in the programme aund produce
a sense of participation by the learners.

The syllabus to be covered may consist of :—

1. Language: (Reading and writing)

Langunage as we have said before is the most important mediun
of communication. The learners should, therefore, develop sufficient
ability to read, understand, write and express in writing, their language
to become functionally literate and derive the benefit of .this most

important medium of communication.

Reading involve the recognition of words and sentences and

understanding of the meaning of what is read. It isonly after
this that the learner would be able to read with ease, clarity and

fluency.

Writing would involve the recognition of the construction of
alphabet and understanding the structure of the words and sentences.
Writing must be legible, uniform and uniformally aligned. It will
take time to develop speed. Practice is, therefore, necessary. Since
the contents of the reading material will relate to the life needs of the
learners, the knowledge of health, sanitation, environment, history and
general science will be given through language lessons.

Reading Stage I

(i) Loud reading of primer and the first reader with a
reasonable speed of about 30 to 40 words per minute
with fluency and without spelling out letters of the words
read.

(if) Reading with comprehension of simple headlines in the
newspapers, captions in the posters and advertisements,
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labels on the bottles and bags and simple sentences clearly
written on blackboard. .

(iif) Conjunct consonants of most frequent occurrence.

{iv) Comprzhension of at least the immediate meaning of all
that is read.

{v) Reading with comprehension, easy supplementary reading
materials and periodicals specially prepared for new
literates.

{vi) Vocabulary development—ability to read and understand
about 500 to 60 most commonly used words.

Reading Stage II

(i) Loud 1eading with comprehension and fluency the second
and the third readers with a speed of about 60 to 70 words
per minute.

(i) Silent reading of the easier reading materials.

(iii) Comprehension of implied and derived meanings.

(iv) Readiog of simple newspapers, bulletins, pamphlets,
booklets and circulars issued for the wuse of the
neo-literates.

(v) Self initiated reading of the matter written in simple
language.

(vi) Development of critical thinking in reading.

{vii) Vocabulary Development-Abillty to read, understand and
write about 1,500 most commonly used words including
those learnt in the first stage.

Writing Stage 1

(i) Writing of words and simple sentences with commonly used
words (without conjuncts).

(¢} Transcription of words and sentences from blackboard or
a book.

(iii) Writing of names and addresses, names of objects,
implements and things commonly used in home and in
occupation.

(iv) Writing to dictation of simple words and easy sentences.

(v) Writing of simple messages.
(vi}) Use of full point.
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Writing Stage II

(i) Transcription of the simple matter read.
(if) Writing to dictation of simple sentences and messages.
(iii) Writing of words with conjunct consonants.
(iv) Simple composition on topics of interest.
{(v) Writing of letters, applications, invitations.
(vi) Filling up of different forms, keeping accounts, keeping
diaries and preparation of occupational plans.

IT Arithmetic

Stage 1

(i) Counting-writing and reading of numbers upto 1,000.
(ii) Understanding and writing of units, ten and hundreds.
(iif) Simple additions and subtractions.
(iv) Multiplication tables upto 10.
(v) Simple fractions like §, { and 3.
(i) Knowledge of measures of weight, length, area, volume,
money and time. ’

Practical work:

(i) Knowledge of currency.
(ii) Simple calculations required in practical life with the help
of tables studied.
(iii) Keeping of simple household accounts.
(iv) Preparation of simple occupational plans.
(v) Simple calculations involving unitary method.
(vi) Use of calendar.
(vii) Recogaition of geometrical figures.
(viif) Post office dealings.

Stage IT

(/) Reading and writing upto 10,00,000.
(ii) Multiplication fables upto 20.
(iii) Understanding and writing of thousands,
fakhs.
(iv) Additions and subtractions.
(v) Simple multiplications and divisions.
(vi} Use of sigas +, —, X, T

ten thousands and
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(vii) Comnpouid addition aand sabtraction involviug measures
of money, weight, length, area, volume and time.
{¥iii) Unitary method and proportions.
(ix) Simple compound multiplications and divisions as simple
multiples and divisions.

Practical work :

(i) Postal savings.
(if) Idea of percentage through simple interest and banking
operation—credits, loans, saviags etc.
(iif) Keeping occupational accounts and household accounts—
debit, credit and balance.
(iv) Area of rectangles and squares.
(v) Practical problems involving simple and compound multi~
plications and divisions.
(iv) Problems related to time, work and speed.
(vii) Simple problems involving profit and Joss.

General topics'of functional literacy
(To be covered through language lessons or orally).
111 Local Institutions and Organisations

(i) Gaon Sabha, Gram Panchayat (Village Executive Council),
Kshetra Samiti and Zila Parishad (Block and District admi-
nistration), their jurisdiction, election procedure, composi-
tion and activities (for rural classes).

(ii) Corporation and Muaicipal Boards: their jurisdiction,
election procedure, composition and activities (for urban
classes).

(ifiy Forms of cooperative societies and their socio-economi
roles.

(#v) Associate Organisations such as Women’s Clubs, Farmers
Organisations, Youth Clubs, Labour Unions, Labour
Welfare Centres etc., their organization and activities.

IV Health and Sanitation

(7)) Personal and environmental hygiene, disposal of waste

water, preparation of soakage pits, disposal of rubbish and

human excreta, improved patterns of latrines, their sources
of supply and comparative cost.
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(ii) Essentials of Model House—need for light and air; import-
ance of windows and ventilators.

(iii) Safe drinking water supply, prevention of water borne
diseases.

(iv) Knowledge about symptoms, prevention and cure of
common diseases such as Malaria, Smallpox., Cholera,
Typhoid and another diseases. Human body, jts structure
and working.

(v} Knowledge about symptorus, preveation and cure of
diseases caused by deficiency of vitaminos. First aid and
nursing. !

V. Food and Nutrition

(f} Food and vegetable preservation, preparation of squashes,
pickles, juice and drying of surplus vegetables and fruits
during peak season for the future.

(ii) Essentials of applied nutrition programme. Constituents
of food and selection of better diet from local available
food stuffs. Selection of right kind of diet for the
children, the sick, the expectant and nussing mothers—

broad principles.

VI. Maternity and Child-care

(}) Fundamentals of pre-natal and post-natal care; how to
feed and give bath to baby (for women).
(#i) Elementary knowledge of first-aid and home nursing.
(iii) Care of the throat, the eye, the nose, the ear and the teeth.

VIl. Family Welfare Planning

() Population explosion problems. Health and biological
aspects of population education. )

(if) Need of family planning for a happy family. Economic,
social, bealth and putritional implications of Family

Planning.
{iit) Preparation for marriage.
organs and sexual bebaviour.
(¢?) Family Planning techniques for men an
medical aad psychological aspects of each method.
(v) Family Welfare Plaoning Ceptres.

Knowledge about human sex

d women. Social,



168

(vi) Healthy family relationship—husband and wife; parent
and children. Need for understanding the point of view of’
each other.

VII1. Citizenship Training

(/) Knowledge of district, state and country.

(#f) Indian democracy. How it functions through peoples
representatives at different levels.

(iii} Panchayat, Legislative Assembly, House of Parliament,
Judiciary etc.

(iv) Importance of vote and how to cast.

(v) Rights and duties.

(vi) Knowledge of communication and transport.

(vii) Five Year Plans.
(viit) Short biographies of great men of the country and the
world.

(ix) Development of sound human relationship—the right of
living and working together ; making life happier through
cultural and recreational programmes.

(x) Short description of religious leaders and religious books.

(xi) Social behaviour norms and how to develop them.

IX, Topics of studies for special groups
(a) Agriculture and its practices

(i) A brief knowledge about modern techniques of
agriculture being used for increased productivity such
as better methods of sowing and transplantation; high
yielding varieties, use of fertilizers and plant protection
measures etc.

(ii) Filling of compost pits.

(ifi) Layout of kitchen garden and knowledge about grow-
ing of vegetables for home consumption (for both rurat
and urban classes).

(#v) Selection and preservation of seeds; protection of
grains from rats and other-insects and pests.

(v) Care of cattle, common ailments among cattle and
their cure, feeding and management of milch cattle.

(vi) Hygienic way of milking and preparation of milk
products such as dahi, ghee, heating of milk etc.
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(vii) Knowledge about improved implements, their cost and
sources of supply.

(wiii) Facilities available from different sources for increasng
agricultaral production.

(b) Workers in Small Scale Industries

(i) Agro-economic industries: — .
Poultry keeping, Bee-keeping, Soap-making, Rope-
Making, Dairy, Envelope and Paper Bags making,
Sewing and Knitting of clothes and ready-made-
garments, Chalk making, Masala grinding and
Packing, Ambar Charkha, Fruit Preservation,
Cycle Repairs, etc.,

(if) Facilities available for starting these industries.

(iii) Knowledge about future job opportunities in different
industries such as Electrical goods manufacturing,
Radio component manufacturing, Minor Electrical
Repairs, Electric Iron, Room Heaters, Kettle
manufacturing, Plastic and Rubber goods manufactu-
ring, Modern Household Appliances etc. (For Urban®

Workers classes).

4

(¢) Trade Unionism, Social Security and Labour Welfare

(i) Aims, objectives and organisation of Trade Unions.
(#) Collective bargaining, and Welfare functions of Trade-

Unions.

(iéi) Labour-management relations.

(iv) Knowledge about Employees State Insurance Scheme,
Provident Fund Scheme, Health Insurance, Small
Saving and other welfare schemes.

(v) Making Labour colonies more attractive.

(vi) Family Budget of Industrial Workers.

(vii) Imparting knowledge about changing urban situations.
and how to adjust in new environment.

(d) Home Management:

(i) Improved methods ofrunning home, such as systematic

arrangement of articles specially in the kitchen so as to.

ensure cleanliness, saving of time and energy in handling

them.
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(#i) Use of labour saving devices in household practices
such as smokeless chullahs, gas ovens, stove, ball-
bearing chakki, pressure cooker, curd and ghee making
appliances etc. (

(#iiy Utilization of waste materials for home decoration and
other purposes such as making decorative pieces out of
the pieces of clothes, simple garments for children out
of torn and old clothes.

(iv) Washing and upkeep of clothes.

(v) Preparation of family budget.

The contents of the syllabus as described here include the
requirements of all groups of learners. Selection out of this has to be
made by the organisers and teachers in accordance to the requirements
of the group of learners. The same applies to the reading material
not one book should contain all these topics. There have to be
different books for different type of materials. Here too, the selection
will rest with the organisers and teacher.

The interest and needs of the learners must in all cases receive
priority.



ANNEXURE-2

Statistics of Literacy in India

TABLE 1
Growth of Literacy in India

Post-Independence period

Percentage of literutes

Census year .
Toral Men Women
1951 16.6 %49 .19
1961 240 34.4 12.8
1971 (Provisional) 29.35 39.49 18.47
TABLE 2

Literacy percentage—males and females—urban and rural areas

Census Year Total Rural %, Urban %
1951 All persons 16.6 11.8 346
Males 24.9 19.0 450
Females 7.9 49 223
1961 All persons 24.0 19.0 47.0
Males 344 290 57.6
Females 129 8.5 346

17
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TABLE 3

Literate population by educational standard daring 1951-61
(In million)

1951 1961
Srandard

Total Percentage Total Percentage to
to total 4 total

1. Literate persons
with middle school
qualifications and

below 55442 93.6 97.260 92.2

2. Matriculation or
S.LC. &IA.
(Arts & Science) 2.623 44 6.806 6.5

3. Graduates and post-
graduates in arts,
science, teaching,
agriculture, veteri-
nary, commerce,
law, medicine,
technical and non-
technical diploma
not equal to degree 1.141 2.0 1.395 1.3

4. Engineering
(degrees) 0.036 0.06 0.049 0.05

Total 59.242 1060.00 105.510 100.00




TABLE 4
Literacy by age-groups — 1961 Census

(Figures in million)

Age-group Total Toral r‘ Percentuge | Percentage Col. 3 as
population | literate to total 1o total | percentage
popula- (eol. 2) {col. 3) of col. 2
b tion
0-4 66.1 15.0

59 64.7 12.83 14.7 12.2 1938
10—14 49.4 20,84 11.2 19.8 4272
15—19 | 359 13.79 8.3 13.1 384
20—-24 374 12.54 8.5 11.9 335
25-29 | 367 . 10.73 8.5 10.1 29.2
30-34 | 30.9 851 | 7.0 8.0 27.5
3544 484 1230 110 17 . 25.4
45—59 45.0 9.83 b 10.2 9.3 21.8
60 & over 24.7 414 | 56 3.9 16.8
Total 439.2 105.51 i 100.0 100.0 24.0
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TABLE 5

Literacy Percentage in India, States and Union Territorles
1961 and 1971 census

India, State| Literacy According Literacy according 1o
Union Territory to 1961 census 1971 census
#
B

Total M F Total M F

1 2 3 4 5 6 7
1. India 2403 | 34.45 ) 1295 ) 2935} 3949 | 1847

«
States

2. Andhra Pradesh 21,19 | 30.19 | 1203 | 2456 | 33.26 | 15.65
3. Assam : 29.19 3971 | 1711 | 2874 | 37.82 | 18.68
¢ 4. Bihar 18.40 2983 6.90 | 19.97 3065 8.79
5. Gujarat 3045 | 4113 ?9.10 3570 | 46.10 | 2459
6. Haryana 19.93 29.23 921 | 2669 | 37.20 | 14.68
7. Himachal Pradesh 21.26 32.31 9.49 | 31.32 4230 | 20.04
8. J&K 1103 16 97 426 18.30 | 26.41 9.10
9. Kerala 4685 | 5497 | 3890 | 60.16 | 66,54 | 53.90
10. Madhya Pradesh 17.13 2703 673 | 2203 | 3258 | 10.82
11. Maharashtra 29.82 42 04 16.76 /| 39.06 | 51.28 | 25.95
12. Mysore 2540 | 36.15 | 1419 | 3147 | 41.78 | 2074
13. Nagaland 1791 2404 | 11.3¢ | 2733 | 3442 | 19.21
14, Orissa 21.66 34.68 8.65 26.12 38.35 13.75
15. Punjab 2674 | 3470 | 17.41 | 33.39 | 40.06 | 25.75
16. Rajasthan 15.21 23.71 584 | 1879 | 2842 8.26
17. Tamil Nadu 31.41 44.54 18.17 | 39.39 51,68 26.33
18. Uttar Pradesh 17.65 27.30 7.02 21.64 31.74 10.20
19. West Bengal 29.28 | 40.08 | 1698 | 33.05 | 42.84 | 2208
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1 2 3 4 S 6 7
Union Territories & Other

- Areas

20 A & NIslands® 3363 | 4243 19.37 | 4348 | 5154 | 309
21. Cbhandigarh 51.60 | 5697 | 42.00 | 6124 | 6654 | 54.17
22 Dadara & N. Haveli 9.48 1471 45 1486 | 2200 1.77
23, Delhi 5295 | 6075 | 4255 | 5665 | 63.87 [ 47.64
24. Goza, D & Diu 3075 | 39.04 | 2302 | 4453 | 5445 | 3448
25. L. M & A Islands . 2327 | 3580 [ 1098 | 43.44 | 5626 | 30.36
26. Manipur 3042 | 45.12 15.93 | 32.80 | 46.16 | 15.22
27. Meghalaya 1847 | 2144 | 1536 | 2841 | 3292 | 23.68°
28. NEF.A. 713 12.25 142 934 | 14.60 3.54
29. Pondicherry 3743 | 5039 | 2464 | 4336 | 5456 | 32.04
30, Tripura 2024 | 2961 10.19 | 30.87°| 40.56 [ 20.55

*Excludes Jawar and Sentinal



ANNEXURE—3
EDUCATIVE GROUP SONGS

In one of the Chapters of this book we have discussed the
necessity and the utility of organising mass campaigns for literacy to
publicise our programme and to prepare the ground for it. For this
purpose group singing has been found very inspiring. Group singing
<an also form a part of some cultural programmes to produce the
necessary atmosphere and ensure discipline.

It is with this purpose thata few group songs are given here
for the guidance of the teachers and organisers.

‘ (1)
&9 99 9g A9 FT T T F=T M@ FT @ I |
gz aiqy Ffg F1dr, Sd W aEd wr o d
9 99 9% fag $X AW, AT M@ ST @ JT N |
gw ot wfas &% & 99 9gy #rIq Wy )
ag fam ®C & o Tw SN, G @At W T F W
g9 99 97 faw FT 919 FL, FATART T 3 AT H |
g SF FAIT 9%T F, 9TF W0 @Y T |
S AM @ gH TICH g7, @ qEAIT @ w7 F 1)
g9 99 93 fag FT A9 §3, ST ART FT 5T AT |
(2)
AT AT F ATATY, T 9T § o1y g 7% |
o weHt 7 faar 2, gw Fur AN §4r< 400
ST @Sy SISt 9% SO, @ orqeT WRw Swgd,
g9 Uar sere smad, faet S 9« 99 53 )
AT AT & AL, 9T aC & a0« GaOe F3
B ATATY Y 9ga1 R, 97 H AT agAr &,
Feafy 1 T Jgr &, var sew fr=e w9 |
SATHAY TG F TR, 9 G F a7 gar< #3 1
(3)
I AT G FAT
ST €W FT Iy TG 1)



. TUFT EF I99 (AT,

s=0 fF & Far fads,

Tad ggdr fade ewr )
geaT WG QW GAIT I
T FAHAT HouT A,
FA_ FA 2T FATT FEA,
TN § g & oy o
gL WIT W AT N
A AT FHY Fal =19,
ﬁ'gﬁ? Ta} ?\\—'ﬁ: ﬁWT}:
o9 &7 998 g faarr |
graT I /W FATN
(4)
g s-sifR &1 " &30
g faa-asT e a3
fSad gua qray orEE,
AT T T gaFT S =,
ITF W HT AT AT FX |
g SF-9f7 w7 "E N
Sra®r & ¥ 9T F5,
gT IS U A7 7,
Ig qT a9 A9 i &3 1
B9 SeR-9gf FT AT FL )
gW a1 § g 9w 8,
cﬁ—%q g FI W &,
JF JIr W FT I FL |
g7 seR-9fw &1 7" FT

(3)
o -7 AT AT |
“ferg ufenw fawe g,

alga “qredr @w & WIS,
g1 9ax g8 & A,

177
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FX gHT #AF . WET L
ST FFH-NH WIE AIGT

S 48 @y a7 A,

g q gu g s,

sAee § faese @ il

aa  Ma T )

s s q-9fi wE 9T o
AT FH S gH TIC,
IR =Wl § gH MG,
¥ w#@T smEiw g g—
g a I aFar |
st sea-gfF w1 ar u

(6)

Y wregaE @9 fae,

A9 @ I9a AT g ~
forerr & it T AT T,
AR H FJEr b

fer ¥ FAAE F4ATA,

fagr & fagam aqd
e stfwer S wrw F,
IEHT 99 FT GHET E v

ISt WTI@atEr ag o,

FF JA IAT FrAT )
farerr & @ o g1,

- forer & @A gy
gae-farar & gl &,

A gH & AT E
AT ATITATdY a9 fqe,
AT JqT IeAg FHET F v

(7)

g9 ARG AT #7 asaH,
ST AT FT AT FY,
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gfedt & o vl #,

sfd ? IS 19g1a F3,
ST an W@ AN,
ST qFIgaT & A H,
ATHT F AN A F,
A%t g gaga s |

H AT 97 #T g+,
AT AT FT A1 FT ?
afgal § sg Wl a7,
g T A g &Y,
a9 AT @ giaat ¥4 g,
gu s’ gh AT g ?
59 FIF AT FT &[T A,
A qIHT FIATHIT HT |
g9 WIXg Wl & q=a™,
& AT AT FT AH F,
gfeat & g 9l #4,
Fig T a1 fagret 3 |
(8)
WG F FA-HIN ¥ FAgear g faemEm @,
T AT AT FY AT FGT, WIT FT WET SEAFT§ !
sg HI7 A G FHEl, orE IeER sfsare,
g WIRA & ACA 1, STH qI@ GAATE |
ARG F FIA-FIT &, IAgedT q9 frernr g,

T ATATA FY STF TgT, WILT FT AT T1 § | '
TR ATSET F em gh, omi qu sfuwe gx,

g fam =g wEd @AFT, AT STHT A IFAT |
W ¥ F-wy A, aadear qa  fwerr §
ST AT FY ATST G, S FT WA FAET§
(%)

2 Wi & g ¥ afar # fazrn )
8 = QuAT IFT AN AN IAAT |
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7 5F JF a9 9§ STA, AT Y IS qUET 7
gAY Jw F1 Her, g FW0 I §)
gﬁmtﬁ%w-srt%aﬁmraﬁ faemaT 21
€ T QmAY JHL AT TR ST
gt #Y g9 g &, af g% foewm
F 9 aF ST TAT, TG AT IIET & b
& I F H-aT ¥ aAfower w4 fAerar &
% T @Al IFT AT AT STHET B
(10)
SR ST & A F,
g #Fr gl |
HIA AT T qr$ &I,
ITY  H gD |
gT 9T 3 oy qudy,
fer & ST F
Al Fra g,
Fgx Fr fgam
gL H FF T,
w1 Sgdl T g i
gfei @ fR 3@ &1
fer & gwx @
awr  frar s, ,
AT FZ FHH SIAT |
SIRIT SI5TT &) 891 &,

IR G - A
AT FT TS AIS al,

EEC I S
gw | &9,
stfaraar &7 g FATE
A« 3G &l 98 FT F,
S ¥ wer 'w'mgl
qraﬁﬁaaafsrafﬁﬁ
ST F)
Fm?raéwﬁmf,

fFx ¥ «g FW—
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o, A S F
ggIx ®¥ Sl |
ST ST &7 _/W I,
wiad # gFEl
AT FT g AT &,
HAX  HT  IGAFT
(11)
g2 FLA J qH FIH |
fa=r #3 98t I M@,
gLRW ¥ HIAT AL,
g & WA O F—
qt AT A7 |
FREFIA AT FH 1.
gharm #1 & 9190 g4,
T g s i,
Jr-q9 I & FAAT—
faer faa st a1
F7 FIA G AR FH
E@'W#} Jqe 9197,
ardt g g FHT fHT =T,
q@ ¥ 49 7, 3@ TTT—
qIT M TH |
g FE LA FHN
(12)
FeTe WM & AT
g P AT |
cgaeadar # T HE
gq #AF W = I b
A gEs =g al Wi—
F &F A W AS,
qrga-g& F g b,
ga®r gL SEIEd i
, ga s 3w & ATEN
HTSITET T o7 ATAAT
qgeT @ gl &
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difs MaaFTIETIFR

ST F SITAeE quaar

g9 AT 3@ F arHT |
gT FX AMA  qeAT—
gy g awam e,
I G F7 sAIfa s T—
st g@%s  FIEE )
g9 TSR *@ F FTE

(13)

SWETA FI HAIA HL |
IIY F2 HT ST T |
g Wik wgU T,
TEY 91 §@ 99 9 [T,
swa gaar Az g e |
AL L AAIE FL |
I fAaFT ggF FAGT,
qE ¥ oz =rd-wdd,
g T 9% 99 & g
HASMH FI HASA
gH =B FAY Iq4T,
AT gqH g S,

TH qIE FAIC gt = |

-~

HAIA FL AW HT 1
(14)

3 TAT WG F 99,

Tagedar ATATEY |

WMSE FT FAT AT,

g9 §w  { Sy )
Far T AT AT sfq F1-
W ¥ afwa f&a,
oY Ay SERT ¥
fag ¥ s3u g f@,
FET Y § W AAFI-
g9 SA¥ PO A

1%



g FE! WIG F A

Fgqeaar SIATY |
g cagrg ga o fava §
wieq /f W F@  TEdl,
4T W FE T G-
gasl @gf femr @&,
dr FO wrEAr a9 fqq
ST -< Sy

g I WRF F &

Tggvaar FHIATET 1

(15)

Tl Gwar ¥ faw 53,

g F g  HT@ |
Fai FUet § @ug dad
T Aw I @ aard,
agg # I fgEs 93,
gw @ %< fga T

g qFHFIHT qT ar wTg,

Tl grar @9 FAE,

Ygard aw Wi & 9 fZ9,

6 W TE OEEW |
gt 4z FWE  FE,
F FRdT & 99 9T
for fowr @ W

(16) ‘

W AT SHET A=
Fa Fl I 9T TG |

FAfad ® oIl WIS, |

gq &g AW dqars,

gy FazaTg DISF SAHI-
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